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ABSTRACT

James Arnold Minor, Ed.D., Educational Research and Evaluation,
:The University of South Dakota, 1976

Elementary Versus Special Education Teachers Perception in
'Handling Learning, Behavior, and Neurological Problems

The purpose of the field survey was to determine if the perception

of teachers differed for how they would handle learning, behavior, and

neurological problems exhibled by childrenHn--school. The questions

were concerned with: (1) differences among elementary teacher groups,

grades-one through three; and (2) differences between elementary teacher

groups, in aggregate, and resource learning disability teachers.

An information-processing/decision-making model_was used to develop

the instrument. Following_field-testing, the instrument was revised and

five item groups selected for use in the study.

'The saMple consisted of 140 teachers. with 35 teachers pereach -f

tne following teacher groups: )-firsti (2) second; (3) third; and

(4) resource learning .disability. The-questionnaire was mailed to

teachers% A total of 119 or 85% completed and returned the question-

naire. Extensive follow-Up procedures were utilized.

Two-way fixed effects MANOVAs were used to analyze the results

teachers' perceptions concerning: (1) how sure- teacher groups were

regarding the instructional.approaches they report they would use with

children within each problem area:, and (2) how sure teacher gr ups were

regarding whether they would request assistance for special service if

the:instructional approaches were not relatively successful in assisting

the child exhibiting problems- within each problem area. A -05 alpha

level was, selected as-the critical value for EL, No significant differences'

were found.



The results suggested that teacher groups did not quantitatively

differ for questions concerned with instructional approaches and'requests

for asststance for special service within the learning, behavior, and

neurological areas. The conclusions were discussed in terms of potent al

Aualitative differences,between teacher groups and quantitative differences

between teacher voups for rural versus urban settings.

This abstractof about 400 words is approved as to forM and content.

I recommend its publication.

Sgned
r, Ar en Gu licks n

Professor in charge of
Dissertation
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Chapter I

Introduction

In a letter of JulY 29, 1974, Dr.' Edwin W. Martin Acting Deputy ,

Commissioner, Bureau of Education for the Handicapped (BEH), enlisted

Colleges of Education to participate in a pioneer program effort

through Title VI D ,funds. The program goal was to train elementary

teachers so they, can be more.responsive and effective ln providing

educational programming ,to handicapped.children in the regular
0

classroom:. The program goals an be categorized as effecting change in

elementary education7 at,the -following levels: (1) .Undergraduate

pre-service pre-grams; (2) graduate p:re-servide programs; and (3)

certification requirements. .

The-undergraduate and graduate pre-service programs were to focus

on the development pf elementary' teacher skijlt so-teachers will be

able' to provide educational programming to handicapped-children in

their classroom.' These programs involve curriculum.s.inde'courses will

heed- to be modified -or sPecially Aletigned to train.. elementary'

=teachers. Generally, training will potentially involve ttrategies and

techniques not Only for teaChing the handicapped but also

accomModatihq handicapped children within the regular classroom.,

Changes in certification requfrements will potentially focus on

courses .and/or on competencies that elementary teachers will, be

required to

certificates.

demonstrate for obta ning and renewing teaching

16



PAGE

Some factors that lead to the allocation of Title VI 0 funds

were: (1): litigation in 'Special-education. (Cohen and DeYoung, 1973);

(2) impetus toward mainstreaming.; and (3) as Martin (1974) stated*-
,

. there is growing evidence that a muth larger group
of children, -estimates range from 25 to 40% of all children
will display variations in learning or behavioral styles which
will require specially designed educational programs for at
least short periods of schooling.

f these factors project future trends in education, one expected

outcome will be that elementary teaChers will need,to develop skills

toward educating children who exhibit learning and behavior variations
4 4

and, Ultimately, hOiicapped .children in the.regular classroom. As

Martin (1974) indicates:

too many .teathers report feeling.inadequate in
dealing with these.variations, and,so feel powerless to teach,
gifted children, minority group -children, highly active '-
children, etc.

Study

The centralAssue addressed by Dr. Martin in his letter (Appendix

A ) was s that. ColleOs of Education shouldconsider revising their

elementary and secondary preservice education program at :the

undergraduate and graduatV level.. The revision would focus on the

of teagher/ skills so teachers witl be able,to teach

exhibit/Tearping and behavior variations, and ultimately,

development

children who

handicapped

'participate

tob many.

exhibit 1

A e

childyen in the classroom Colleges of. Edutation should

revising their pre-service education Program because

chers report feeling,inadequate in.teaching children whO

rning and behavior ,variations lvthe classroom.

w,ef.the literature did not Produce any objective evidence

Dr. _Martin's' statement\ that elementary teachers feel

17
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inadequate in teaching children who exhibit variations -in the

classroom. However, studieS do indiCate that the majority of referrals

-f 'children -for special education and other ancillary servites

originate with the classroom teacher (Hansen, 1970,1<eogh and Becker,

1973; Keogh, Becker, Kukic, and. Kukic, 1972; and Keogh., Tchir -and

Windeguth-Behn, 1974). Further, the greatest percentage of referrals

.occur at the .kindergarten through sixth grade level (Nicholson, 1967;

Robbins-, Mercer, and Meyers,. 1967).

If Colleges.of Education are to- revise theipre-service teacher

training program, .the following qUestions need to be answered: (1) Do

.elementary ,teachers feel adequate 4in:teaching children who exhibit

learning and behavior variatons in the clasSroom. (2) How adequate do

elementary teachers feel in teaching children who eXhibit learning and

behavior .variations:.compared to special education teachers who are

Purportedly trained to teach children who .exhibit learning and

behavior variations? (3) If elementary teachers, as compared with

special education -teachers, do not.feeladequate, then What are the
" 5

learning and behavioryariat ons.,:elementary- teachers havodffficulty

teaching?

Statement of the Problem'

The purpose of this study was to provide objective evidence

relative to br. Mhi-tin's statement that teachers feel inadequate in

teaching children5 who exhitiit variations in the classroom. More

specifidally, the purpose ofithe study was to determine if elementary

teachers, as compared to special education teachers, feel adequate In

teaching children who exhibit variations in the following areas: (1)

learning; (2), behaviori and (3) neurolog cal, Specia5 educatiOn4-- ,
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teachers were used as the comparison group because they purportedly

are trained to teach children who exhibit Variations tn the classroom;

,Only first, second, and, th rd grade t achers were,incIuded because:

(1) ,the learning, behavior, and neurological variatIons eXhibited by

children and as used in this study were likely to behexhibited by

children, grades one through three; and (2) the majority of referrals

of children to special educationand ancillary services are made by

kindergarten through third grade- teachers (Robbins, Mercer; and

Meyers, 1967). Only learning disability teachers were included because

the learning, behavior, and,neurological problems used in this study

'have been reported to be _characteristic of children diagnosed as

learning -disabled or having ',learning ,problems (Clements, 1966;

Gearheart, 1973; Lern- 1971 Novack, Bonaventura,- and Merenda, 1973;

Wallace and Kauffman, 1973; Wallace, and McLoughlin, 19751:

,Two measures cif adequacy were used in th s study. The first

measure requested teachers to indicate how. sure they were that-the

instruCtional approach or technique the.yused with a child exhibiting

a problem would be relatively.successful in'a,ssisting, the child. The

,second measure requested teachers to,indicate how sure they were that

they would request assistance fOr some type of special service If the
,

instructional :apProach or technique they-. uSed was not relatively

successful in asSisting the child exhibiting a prob.em.

Questions to be Answered

This study attempted to answer the follow ng hypotheses regarding

how adiqUite teachers feel relative to the instructional approaches or

techniques they use with a child exhib ting a,specificproblem.
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(1) There was no difference-among first, second, -and third grade

teachers concerning how sure they are that the- instructional

approaahes or techniques they use .011 be relativelY sucCessful in

assisting a child' who ls exhibiting problems,- as identified by.the

Self-Report Needs Survey, in the following areas,: (a) learning

problems; (b),behavior problems; and c) neurological problems.-

(2) There was no 'difference between elementary teachers, in

aggregate, and learning disability teachers concerning how sure they-

are that the instructional approaches or techniques they use will be

relatively successful in assisting a child who is exhibiting'prebleMS,.

-as identified .by the Self-Report Needs airvey, in the following areas:

/(a) .learning prOblems; (b) behayiorproblems; and (c) neurologidal

problems.

The study also attempted to answer the following hypotheses

regarding how sure teachers feel that-they would request assistance

for tome .type of special.service if the instructional approeches or

techniques ,they vsed were not relatively succestful in ,assisting a

'child exhibiting a specific problen.

3) 'There was no difference among first, second-, and third grade

teachers relative, to how sure they are that -they mould request

assistance for tome type of, special -service if the.-instructional

approaches or techniqUes they used were not relatively successful In ,

assisting a child who Is exhibitingjproblemsi as identified by the,

. Self-Report Needs Survey,' in the following areisi': learning.

problems; (b). behavior problems; and (c) neurological problemsi

(4): There, was no difference between .elementary teachers, in

a6gregate, and learning' disability teachersrelative to how sure they

- are that they would request assistance for some typeofspecial

2 0
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service if the instrUctional approaches or techniqUes they used- were

not relatively successful In :assisting a child who is.exhibiting

problems, as identified by. the Self-Report Needs Survey, in .the

following areas: (a)jearning problems; (b) behavior problems; and (6)

neurological problems.

Delimitations
_

The problem situations that were used in the instrument developed

for this study were selected from the Self-Report Needs Survey

(Flanders, 1973). The Self-Report Needs Survey consisted of:14 items

that depict problems that children exhibit in schdol. Teachers were

requested to: (1) identify children in their classroom who exhibit

..each of the 74 ,probrems; and (2) indicate-their perteived need for

service for those children exhibiting problems in their cllassroOm.

Based on E. three factor solution (LaRue and Flanders, 1973), the

factors were conceptualized as: (1). learning problems; (2) behavior

problems; anch(3) Aeurological problems. For the instrumekt developed

for this-. study, .16 problem Situations 'were selected from the

Self-Report Needs Survey. Five problem situations were Selected from

each of the three factors.

This. study Was a. field survey. No attempt was made to manipulate:

any -.variables. 'directly such as age, number of years teaching

experience, etc.

Stratified random sampling was ved to select the sample from the

populations of -first, second, third', and' learning disability teachers.
,

Further, simple random sampling' 'was used to atsign the samOle of

:teachers to one 'of .five questionnaires or itemrgroups used in this

study.,

21
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further research would need to be-conducted to astertain the

predictive validity- and reliability of teacher 'responses. This would

need to be done:to determine.if teacher responses'were representative

of their interaction with children exhibiting problemS-and subsequent

'referral of those children for special 'service.

Definitions

The following terms were used extensively throughout this

--dissertation. The terms and corresponding definitions are herewith

delineated.

Behavior Problems item descriptors identified by tha.

Self-Report"- Needs Survey and as modi ied for use in the

instrument used In this
. study. See Appendix B.

, Instructional Approach or Tech_ique --. the activities,

materials or the instructioflaircontent a teacher would use in

assisting a Child in overcoming a particular problem.

Learning Problems item descr.ptors Adentified by -the

SelfReport Needs. Survey and as_ modified: for ust,in the

instrument used In this st6dy.-See Appendix B.

:Special' Service (1) requesting assistance from'a 'school

psychologist, specfal education: teacher, remedial .reading or.
u

path specialitt,' speech therapist, nurse, phystdan; (2).

inaking a referral to someone you feel can assist with the .

problem; and (3) making a referral for the-child to have some

typeof testing and/or evaluation.

2



PAGE

Neurological .Problems item descriptors identified by the

Self7Report Needs Survey, ,and as modified for use tn the

instrument used in this study. See Appendix B.

Er2cedingi
:The purpose for the remainder of this chapter is to- givelhe

reader a -general overview of the procedures used in this study.

Chapte- UI will present the procedures in greater depth.

o ulation

The -population for this study consisted of first, scond, and'

-third gracie' teachers certified and teaching in,the state-of South

:.Dakote dur$ng the 1975-76 school year. Initially, the Intent was to

identify the Populatian of elementary learning dtsability teachers

certified And teaching in the state-of South Dakota.- HoWever, this was

not possible because: 1)'special education teachers are.not certified

in categorical areas in-the state of South Dakota; and (2) teachers

working with learning disability children also Work .with exceptional

children, clatsified fn other categorical areas. Consequently, the

population of- elementary learning disability teachers was-identified

in the .state. ofJowa,,Area XII.Area XII is located in western Iowa

-and inrAudes the folloWing counties,: Plymouth, Cherokee, WoodburY,

Ida Manona, end Crawford. The, names and addresses Ibr learning

-:disability- teachers certified and .teaching in the state of Iowa,,Area

XII, during the 1975776 school year were-obtained from the Director of

Special' Services for Area XII.

23
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Instrument

The instrument was developed since.the investigator was unable to

identif.v an instrument that:could be used to answer:the questions of

this :study. The problem situations used in this instrument were

selected from the Self7Report. Needs Survey (Appendix C).

The Self-Report Needs. Survey was developed by James N. Flanders

(1973) and consists of .74 items that depict problems that children

exhibit in tchool. The factors (LaRue and Flanders, 1973), based on

-the three factor solution, were conceptualized as: (1) learning

problems; (2) behavior problems; and (3) neurological problems.

Generally, the instrument developed for this Study was -designed

to -elicit the 'following information from teachers: (1) an .

int ructional approach or technique they would use.wittc-a child who

was exhibiting a specific problem; (2) how sure the teacher was thdt

the instructional approach or technique would be relatively successful'

.41 assisting the child; and (3)s if the instructional'approach or

technigue wat not relatively successful -in assisting the child, how

sure the teacher was that she would .r6qu'est assistance for Some type

of special Service,

Field-Test and Survey Procedures

The instrument was,initially field-tested mith first, second,:4nd

third' grade ,teacRers ''attending sumMer school at The University-of

South Dakota, during the stiMmer of1.97S. Following field-testing-, the

questionnaire was mailed to the sampl of.teachers randomly selected'

from the population. The questionnair_r was mailed to teachers because

this approach represented the most economical method for conducting

the investigation both from a financial and temporal framework.

2 4
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The citiestionnaire was mailed to teachers during October of 1975.

Extensive follow-up proteedures were used in an 'attempt to ensure at

least an 80% response. Follow-up procedures 'included-a follow-up

postcard, second questionnaire, and second follow-up postcard.

Teachers not respoxing after thefolloW-up procedure was completed

were contacted by the investigator. During the phone conversation,

teachers were ques ionned regarding their.reasons for not comPleting

the

was

questionnaire. If .a teacher-44d misplaced the questionnaire but
.

still willing-to participate, a n.ew -uestionnaire was mailed that

day. All teachers who completed and returned the questionnaire were

reimbursed $10 for their partitipation.

Analysis of Results

A two-way fixed effects multivariate analyses of variance were

used to-analyze the results for: (1) instructional approaches; and (2)

referral. The two factor§ were Teacher.Groups and Items that -comprised

"each problem area:The problem areas were: (1) learning; (a) behavior;

and , (3) neurological. For both instructional approaches and referral

there were four interdependent response measures. A .05 alpha level

was selected as the critical value or " "

This

. Organiza ion -of-the Dissertat on-,

dissertation organized according to the following-

:chapters , Chapter II is the review of the literature..This chapter

,ipresents research concerning teacher perception of problems exhibited

by _children in the classrooM Chapter III, procedures of the study,

contains-: 1, an explanation of the theotettcal structure for the

instrument developed for the study;A2) the rationale for how items

2,-



depicting problem situations were-selected from the Self-Report Needs

Survey; and (3) the- procedUres by which the study was conducted.
,

Chapter IV is the analysis.of the. data. Chapter V is the summary and

-conclusions that includes the d scussidn. f the results.
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Chapter II

Review of the Literature,

The following rational,e wasuSed to define the literature to be

reviewed in this 6hapter. The instruMent used in this study required

teachers, based on their perceptions, to indiCate: (I) the

instructional . approach or technique they, mould use based on a

particular problem that a child is:exhibiting; and 2).the likelihood

that they would refer the_ child for medal service if the

instructional aPproacb or technique was-not relatively successful in

aSsisting- the child who wat exhibiting 'a' specific probleC Thut, the

teachers are to indicate what they -perceive they would do in a

particular situation. Since the information 'Lb be gathered in this

study relied solely on the perception of teachers, the review of the

literature focused on information that has been gather6d from teachers

in the past.

One particular research area that has relied on information based

on teacher perception has been the identification of children with

potential problems. Several questions have been asked concerning the

accuracy of teacher perceptions. First, are -the problems identified on

the basis of teacher perception indicative of future academic

performance of the child? And second, are problems identified on the

basis of teacher perception indicatife of the need for some type of

special service for the child?

t is generally recognized that the majority of referrals

children for speciaLeducation ahd other ancillary servites originate

27
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:with the classroom teacher (Hansen,,,1970; Keogh and Becker, 1973;

Keogh, et al.,,1972; and Keoghet al., 1974). Nicholson 1967).studied

the referral patterns of 59 Ohio school districts. Seventy-three

percent of all referrals were from kindergarten through'twelfth,grade

teachers. A breakdown of the referrals from teachers indicated that

approximately .67% were made between kindergarten and third grade;, 24%

tetween fourth and sixth grade; 6% between seventh and ninth grade; 2%

between tenth and twelfth grade; -and 1% by special teachers All

referra s made in the Unified School District of Riverside California

during one school year were studiec[by Robbins et al. (1967). Ninety

percent of 1,231 referrals originated from the school-district. Of .the

referrals originating from the school district- '66% were referrals

from teacher and principal teams where the teacher initially referred

the Child to the principal. In both studies, the greatest percentage

of rdferrals occurred at the kindergarten through sixth grade level.

Classroom teachers constitute the major source for referrals.for

,Children whc exhibit probleMs in the.classroom. Given,fhat teachers

constitute the majOr referral source, are the probleis,identified by_

teachers indicative of future academic performance and the need for

special education Service? Studiet Concerned th the predictive

validity of teacher perception have demonstrated: (1) that problems

identified by teachers are indicative of future academic perfarmancei,

and- (2) that problemS identified by teachers are:indicative of the.

need for 'soMe type of Special education serVice. CowgilL' Friedland,

and. Shapiro (1973) atteMpted to determine if learning disabilities

could be predicted from anecdotal_reports written-by kindergarten

teachers. Judges'.rated-the anecdotal' reports regarding 37 children who.

were "normal" and 37 children who had been certified as having a
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learning disability. Judges were not aware if they were rat ng

learning disability or normal" students. Judges rated the anecdotal
fi

reports on the basis of whether or not a particular trait.was present;

and secondly, if a particular trait was-present the degree to which

the trait _was present. Based on the anecdotal reports, it was found

that learning disability children had . more learning disability

charateristics than "normal" ohildren..Further, the degree to which

traits were present in learning disability children was greater than

"normal" children. The authors conclude tKat the teacher's general

.i4ression about a child can be predictive of learnihg disabilities.

Further, learning disabilities, can be predicted by specific traits

that characterize behavior.

Ferinden and Jacobson (1970) asked kindergarten teachers to

identify those children they believed to be high risk in terms of

developing learning problems at the first grade level. Teachers were

not given any specific criteria by,which to judge:high' risk. Rather,

teachers were' requested to use their subjective judgment for high.

risk. During first grade,.those children suspected tedevelbp learning

problems were subsequently testeEL The instruments used were :gide

Range AChievement Test; (2) Evanston Early Identification.SCale; (3)

Bender Gestalt Iisual Motor Testl and (4) Metropolitan. Reading

Readiness Test- 'Form R. In an attempt to cohtrol for the expectancy'

effect, first grade teachers were not informed about those_children

who had been identified by kindergarten teachers as' high risk in terms

f. developing learning problems at the first 4rade level. The

subjectiye judgments of kindergarten teachers, as compared .to

standardized test information, was 80% effective In predic ing

potential learning problems at the first grade leVel.

29
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While the above two studies employed the use of teacher

perception based on subjective judgments, other-studies have used some

type of teacher rating form where teachers rate their perception.

Serwer, Shapiro, and Shapiro (1972) had kindergarten teachers rate

Children in their classroom using a list of' behavioral desdriOtors.

Using a 3-point scale teachers rated the extent to which each child

exhibited each behavior. -Children were Subsequently id ntified- as

having leavIling problems based :on teather ratings and diagnostic

evaluation. Teacher ratings were found to be more consistently related

to first grade achievement than standardiZed measures' th, are

believed to be prediCtive of learning_disability proOel'ns. Feshbach,

Adelman, and Fuller (1974) also found that ratings 'made by

kindergarten teachers are just as predictive of first grade'reading

achievement as a psychometric battery designed to predict reading

achievement. Keogh and Smith (1970) compared reading.readiness ratings

made by kindergarten teachers with Bender Gestalt protocols. The

Bender Gestalt is a visuo-motor test aimed'at identifying children who

have or will experience learning problems. Teachers rated students on

a 5-point scale. A rating of one indicated a total lack of reading

ability and five indicated ready to begin reading now. Specific

criteria for teachers to judge reading readiness were not delineated.

Although the Bender was more accurate in identifying high potential

children, 90% of those children rated as having either high or loW

potential by teachers achieved in the predicted direction from first

through f fth grade. The authors indicate that it was unlikely that

teacher expec ancy accounted for the results since children were

taught. by -different teachers in 4ifferent clawooms-during.first

throujh fifth grade.

3 0
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Har ng and Ridgway (1967) confirmed the:role of the classroom

teacher in early identification of children with learning disability

problems. When provided with a structured guide to observation,:

kindergarten teachers are able to accurately identify handitapped

Children. Third'through sixth grade teacher ratings were compared for

potential learning disability and "normat" children by Bryan and

McGrady (1972), Teachers used the Pupil Behavior Rating Scale'to rate

children. Teachers consistently rated the behavior .of "normal"

children as being more adequate than potential learning disability

children.

Other studies have been concerned w th the predictive validity of

teacher perception in identifying children who exhibit behavior

problems in the classroom. Maes (1966) compared the ratings of fourth'

through sixth grade teachers with standardized test information that

had been shown to differentiate between emotionally disturbed and

"normal" children. The decreasing order in which the variables

predicted a hild being, classified as emotionally disturbed were:

teacher ng, intelligence, artthmetic, and self-concept with the

last 1Wovariables contributing negligibly. Nelson (1971) classified

childrens conduct as disturbed or "normal" based on teacher ratings.

Teachers rated children on two factors of the Devereaux 'Child Beavior

Rating Stale. Children were sub§ecitieptly observed ln the.classroom

setting. Children rated as disturbed by teachers engaged.in more

deViant behavior and less task oriented behavior than Subjects rated

as normal. Bullock and Brown (1972) had teachers of emotionally

disturbed children list behavior problems exhibited 6y chiAren in

their classroom. Teachers then completed the Behavioral Dimensions

Rating SCale for each child in the class. Factor analysis of the scale

31
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showed high correspondence between the categories of-the Behavioral

Dimensions Rating Scale and behaviors perceivedby teachers. Bullock

and Brofi wn (1972) 'ccmclude that their findings substantiate the ability

of teachers to observe and judge effectively the behavior patterns

exhibited by children with whom they deal.

In summary, research in the area of the use of teacher perception

fon identification of children with problems has shown: (1) problems

identified on the basis of teacher perception tend to be indicative of

future academic performance ofthe child; and (2),problems identified

on the basis of teacher perception tend to be indicative of the need

for some type of special education service. Further, teacher

perception concerning identification of.children with problems tends

to be predictive of future academic perforMance or the need for

special educetion service in instances where: (1) teacher perception

is based 'on subjective judgmentalone4and.7.Mteacher,penception, is

based on some .type of 'rating scale* In other1WOrds, information
'd

gathered from teachers in this-oartiCular area has tended to be useful

in predicting psychological-and educational behaviors (Proger, 1973):,

32
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Chapter III

Procedures

This chapter presents the procedures used in conducting the

investigation. 'The first section is concerned with the theorY and

rationale used to.develop the questionnaire. Section two describes how

the items for the questionnaire were selected. Section three describes

the procedures for field-testing of the questionnaire that included:

(1) definition of the field-test Population and selection Of the

sample; (2) procedure for field-testing Of the questionnaire; and (3)

analysis of field-test results and subsequent selection of the item

groups ,to .be 'used in the final questionnaire. The fourth section

deScribeg: ,(1) definition of the population and selection of,the

sample; and (2) procedures used for this investigation.

Theorx_ahlationale of-the Survey Instrument

This section presents the decision-making/information-processilg

model (Boneau, 1974) thatylas used to develop the instruMent for this

-study. This model was chosen Pecause it represented a method by which

the questions of 'the study could be answered. This was the singular-

. justification for selecting the decision-making/information7processing

model. -.Consequently, the investigator nel-ther-reviewed'nor evaluated.

other _theoretical formulations that could potentially be used for

conceptualizing the instrument developed for t is study.

In an-article by Boneau (1974), Cognitive behaviorismkis restated

within a decision-making/Information-processing framework. The theory
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is based on two assumptions: (1) that through extended interaction

with the environment, the individual internalizes information about

the ,exterhal world; and (2) that the internalized information 'becomes

structured into an internal- model of the environment hereafter

referred to as 'the IME. The .IME tánsitts of three dimensions:

situation,. -action, and outcome. These three internalized dimensions

have corresponding external components of situation, actiOn, and

outcome that roughly

reinforcement

correspond to stimulus, response, and

the external world. The internal situation for the

classroom teacher Consists Of information that has been internalized

about external situations or stimuli. Some of the external stimuli for

teachers concerning Students are: race, Sex, physical charaCteristics

and attractiveness, achievement and test performance, handwriting

neatness, speech characteristics, and learning and behavior:Problemi.

The internal action dimension for the classroom teacher consists of

Internalized information- about: external actions ,or responses the

teacher has made in the past. Internalized information regarding

,potential 'responses includes instructional approaches,or techniques

the teacher has: .(1) .used in the pastr(2) observed other teachers

lise; (3) has read about; or (4) generally has within her response
.

repertoire. -The- internal outcome dimension for the classroom teacher

consists of internalized information concerning the likelihood that a

particular action), will =produce a change in a specific situation-. An

example at thiS point wi l'be useful-.

Suppose- a teacher observes that a first gradeS child.- has'

difficulty with tracing forms, cutting out forms, and manuscript

writing. This represents the external situation dimension, On the

basis of the teacher's experience with other children who had similar

3 4
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difficulties, ,the teacher decides that the child has an eye-hand

coordination problem. 1- this instance, the _teacher has observed

something about the external wrid, i.e., the -difficulty the child was

experiencing with various academlc tasks. Information observed in the

external world in turn is compared-with internalized information based

on the past experience of the teacher. From past experience, the

teacher identifies the-problem the child is experiencina as similar to

pye-hand coordination problems fOr other children she- has taught.

Since: (1) other children who had difficulty tracing and cutting out-

forms and manuscript writing had eye-hand coordination ?rob ems

(interne situation), and (2) this,present child is exhibiting the

.saMe type of problem (external situation); then (3) this present child

also has eye-hand coordination problems. The decision that the present'

child has an eye-hand coordination problem is'basedon a :Comparison of

information from the external warlyi with internalized information

based on :past experience. Since the information from the external

world is not discriminately different from iTternalized -information, a

decision is made relative to the child having an eye-hand coordination_

problem. From past experience, the teacher identifies three potential

teaching actions tr.:Hit-can be used with the child who has an eye-hand

coordinat on problem. This represents the internalized action

dimension and is based on actions-that may have,been taken in the

past. Based on information gained by performing three actions in the

past the teacher knoWs -that: -(1) teaching action one has been

rela ively successful with five of n ne children; (2) teaching action

two has been relatively:successful with three of nine children -and

3) tea hing -ction-three has been relatively successful with oneof

nine children. This represents the internal outcome dimension and is
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based on outcomes that have been experiench in the past. However,

Boneau (1974) states that it is convenient "to view outcomes:as

changes in situaticin correlated with or contingent on actions,

although lack of change in situation-following an action is no less an

outcome6 (p. 300)1 In other words, the teacher,will choose an action

that has a high subjectiVe probability of producing a change in the

situation. The.teacher might -choose -teaching action one since, in.the

past, it has been relatively more succesSful in assisting children

with eye-hand coordinatiOn Problems.

The basis of the theory (Boneau, 1974)

. the individual internalizes, that is, extracts
in-format on about the outside world and-about his relationship
to that world and constructs an internal analogue of critical
portions of that information. This information can be about
external situations in which the organism has fOund itself,
actions that the organism -has performed, and outcomes
Correlated with actions or situations. What the organism
learns And what is internalized is information about when,
where, -and how outcomes are available. For outcomes that the
organism has experienced, the internal- model of the
environment contains information about the actions that
produce these outcomes and under what conditions. (p. 300)

The internalized model orthe environment represented a useful

method for conceptualizing, how teachers potentially make decisions

relative to actions taken in the classroom. Within the teacher's IME

is a series of potential actions that can be taken when a problem

situation arises. Given, that a problem s tyation exists the teacher

will initiate those actions that can potentially effect a change ir

the problem the child is exhibiting. Assuming that-the actions a

teacher :Initiates do not effect a positive change in the problem,

situation, the teacher may continue to initiate further action that

may include referring the child for evaluation or some type of special

service. The purpose of sreferral for evaluation orsome type of
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special service may be for placement in.a special education class or

to provide the teAcher with additional actions that are currently not

part of-the teacher's IME.

The IME was used to develori the instrument for this study. The

, instrument was designed to assess how adequate teachers feel in

teaching children who exhibit problems in the classroom. The

instrument included the internalized dirrietYh of situation action,

and outcome. The remainder of this section will present the rationale

for the, instrument used in this investigation using the IME as the

model.

The situation was described by presenting the teacher with a

problem. Based,on the problem situation,,the teacher was requested to

describe an action, 1.e an instructional approach or-technique she

would use for the particular problem situation. 'For example:

Briefly describe the first instructional approach or
technique you would use with a child who has difficulty with
eye-hand coordination tasks.

The situation, in this example, is that the child has difficulty with

eye-hand coordination tasks. The actiOn, is the first instructional

approach or technique the teacher would use with the child. The

outcome was determined by asking the teacher to indicate how sure she

was that the action she Would use in the situation would be relatively

successful in assisting the child. For example:

For the instructional approach or technique you wrote,
indiCate how Sure you are that it will be relatively
successful in assisting the child who has difficulty with
eye-.hand coordination tasks.

03A0i 1140% '21-30% 31-40% 41-50%

51-60% 51-70% 71-80%. 81-90%_- 91-100%

Basically, the outcome question asked the teacher to assign a
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subjective probability to .the outcome of the-,action-takew. That is,

how sure is the teacher that the action taken will produce an outcome

that .resuits in a change in the situation. If the teacher checked the

71-80% response, the following statement couid be made: the teacher is

71-80% sure ,that the action she has taken will -be relativelx

successful in assisting a child with an eye-hand coordination problem.

To this.point the following has been delineated: (1) that the IME

consists of internalized information about situations, actions, and

outcomes in the external world; and.(2) thit the framework for the

instruMent consists of three dimensions that are situation, action,

and outcome However, and Boneau (1974) indicates, the IME depends on

the external world but is not ilecessorily a veridical representation

of the external world. The IME,may not necessarily be a veridical

representation of the external world for a number, of reasons.

Continuing with the example of the situat on where a child has an

eye-hand coordination problem, the teacher may not- have had the

.opportunity to practice aetiens and experience the putcomts associated

with potential changes in the situation. On the other hand, the

teacher may have hod experience with the problem situation-. HoweVer,

actions practiced in the past may not- produce the same outcome and

corresponding change in the situatioK as in the past.---This can eccur

when the action is inappropriate or when-the action .is implemented

incorrectly. Further, the teacher may fail tc correctly assess the
, ,

situation. Thus, by incorrectly ident fying the situation, actions

-taken may liketvbe-incorrect.

n order to incorporate the l,ack of one-to-one correspondence

between the IME anA external world, the following question was

included in the instcument.
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If the instructional approach or technique you wrote did-
not seem to be relatively successful in assisting the child,
indicate how sure you are that you would request assistance
for some type of special service?

01-10% 11-20% 21-30% 31-40% 41-50%

51-60% 61-70% 71-80% 8190% 91-100%

Continuing with the example, tbe-teacher previously indicated that her

subjective probability estimate that the action would be successful in

Changing the situation was 71-80%. However, the above question assumes

that the teacher performed the action and that the actual: likelihood

of successfully changing the situation was 0%. In the above question,

the teacher 'is- requested to make another- subjective probability

.estimate. The teacher is requested to indicate the probability that

her next action,will be to request assistance for some, type of-special

service in order to change theysituation.

The framework for the instrument, based on the model of the IME,'

is now complete and will be presented in total. First, the situation

was spec fied.

Briefly describe . the f rst instructional approach or
technique you would use with a child who has difficulty with
eye-hand coordination tasks.

The teacher. then specifies the action to be takerf-The teacher was

then asked to'indicate'the'probability.that the action shP would take

will be relatively successful in changing the situation,.

For the instructional approach or technique you.wrote,
AndiCate how sure .you Are that it will be- relatively.'
successful ih assisting the child who has diff dulty with
eye-hand coordination tasks?

_.:01-10%_ _4-20% 2130% _31-40% 41-50%

51A % 61-70%_ _71-80% 81'-90%91-100%
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The _teacher then ind'icates how sure:she is that the act _n she would

take in th-_ situation will_be relatively successful in producihg an

outcome, that will result in a corresponding change in the situation.

Assumtng that the teacher's action was not TelatiVely successful, the

teacher was then asked to indicate how sure the was that the next

action will be referral for assistance. for some type of spncial

service.

1.f the instructional approach or technique you wrote did
not seeM :to be relatively successful in assisting thechild,
indicate how sure 'you are.that you would.request assistance
for sOme type of special serviceT

01-10%_: 11-20%_ _21-30%_ 31-40% 41-50%

t51760% 71-80% 81-90% 81-100%

The teacher' was then requested to briefly describe a second third, .

and fourth 'actton she would use for the same situation. In each 'act4on,

described, the same sequence for questions was as in the example for

the first action. However. the second action assumed the first action

was A-elatively unsuccessful'. The third aCtion assumed the second and

first; :actions were unsuccestful. The fourth action asSumed all

previous actionS were relatively unsucceSsful;

Thts procedure assumes that teachers procesS information based on

outcomes as changes in situation correlated with or contingent on

actions. Further, the decision to refer children for some type of

special service is related to Outcome. Given that the action a teacher

takes does not produce an outcome with a corresponding,Change in th&

Situation, then' a referral for special service may likelY inCrease.-

This is not te say, however, that teacher decisions to refer a child

for- special services is not related to the. number of times a child

exhibits a problem or the amount of time a child exhibits a problem.

4 0
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The number of actions a teacher -implements,ie a classroom with a .

particular child is probably Correlated to the number and/or amount of

time achild exhibitS a problem.

Selection ofthe Itemsfor -the Instrument

-The items for the instrument used in this study were selected

from-.the Self-Report Needs Survey (SRNS) developed by James N.

Flanders (1973) in South Dakota. The SRNS was developed to assist the

Section,for Exceptional Children within the Division of Elementary and

Secondary Education and local educational'.agencies in determining_

priorities for the development of services for exceptional children.

.The SRNS includes 74 item descriptort-chosen oethe baSis of

content validity, i.e., as representing koblems that children-eXhibit

in the. classroom. The 74 items :Imre categorized according' to the

.following areas: language (speech'and 'hearing); reading;, arithmetic;
.

writing; motor; II. intellectual skills);.and behavioral.The SRNS'

requested:the 'teacher to indicate: (1) 'how mahy children in the

classrooM exhibit,each problem and (2) for each_ problem exhibited by

child Or children, ihe teaCher was to rate her perceived need for-.

special education or ancillary servicesWith a- bne being loWneedJor
, .

service and five beieg.high need for.service..',
___,---,--7--

She factors-fOr thd SRNS; based on a-threa -factor:solution, were

conceptualized .as: (1) learning probleMs;:(2) behavior problems; and

3) neUrological problems. The factor analYtic structure was

essentially replicated- (LaRue and Flanders., 1973). Based on two

different saMples drawn from the population of school districts in the

state of South Dakota, there was 65:2%, 66.7% and 50% agreement for

the clu tering of items .on the learning, behavior, and neurological
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factor, respectively. The reliability for the SRNS was not reported.

Eight items were selected from each of the three factors. The'

eight itemS selected from each factor.were thosethat had the highest

factor loadings. These items quantitatively represented problems for'

whfCh teachers consistently perceiveda high need for assistancc;,.,

anCillary or special educatjon tservice. Thus, the 24 items selected

for .the instrument,used inthis study represented:-(1) problems that

:children .ekhiiiited in the classroom; and (2)- Opbiems for which

teachers reported a need for assistance. These iteMs were also.

.selected because they represented problems that have been reported to

.be characteristic of children with learning disabilities or-learning

problems '(Clementt, _1966; Gearheart, 1973 Lerner, 1971; Novack,

Bonaventura,' and Merenda, 1973; Wallace and Kauffman, 1973; Waliae

and McLoughlin,, 1975).

Simple r'.andom sampling was used to.assign. one item from each of-.

the three- factors to an item group. An item group consisted of three

tems 'with One item from each factor: (1) learning; 2) behavior; and -

rneurological. A total of:eight item groups were formed. The item

graups were as follows with the learning item designated by-t,

behavior item by -B, and neurological item by N.

1 Item Group 1:

(a)

_

does not know number facts appropriate to grade
level and ability

sits and plays alone much of the time
cannot name alphabet (lower case

(2 ) Item Group 2:

L -- low vocabularY skills.
B throWs temper tantrums .

N cannot balance on a beam orother gym equ pment

4 2
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Item Group 3:

L -- cannot work -story_or thought preblems
B -- very shy and timid, friendless
N cannot name alphabet (capitals)

Group 4:

,L -- does .not pronounCe words correctly
B. pushes, hits, or pinches-others
N -- has shuffling gait

Item Group 5:

L does-jlot express ideas well in wrttten form
B .destroys other's property
N -- has tremors'

6_ tem Grou0 6:

cannot attack arithmet c problems:logically
b) 8.-- lies Or steals
ec)N ---cannot,hear words- with same beginning sounds

(7) Item GrouO 7:

(a)1 -- cannot tell stories in Sequence
(b) 8 -- is afraid of specific things,:
(c) N 7r seems to "black mit" duringNclasstime

AB_ Item Group 8:

L poor use of grathmar and syntax
-- is worried,:apprehensive,.unsure of Self

N- -- has seizures

The decision to select 24 and subsequentlY.forth p item groups Was

based, on the following,- ra ionale., First, this study was afield

survey. .The :questionnaire would be mailed to teachers for their

-Voluntary : Completion and return. Considering. ,the format for the

instrument, as previously diScussed in "Theory and Rationale for the

Instrument," 'tithe to complete the questionnaire- was important. Vith

one item group:comprising a luestionnaire, the queStionnaire was six

pages. Each was $8 lines in length. SeCond,'teachers were given the

opportunity.to re ond to 'one problem from the learning, behavior, and

neurological areas. Thus, for statistical.purposes, the same teachens
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within each group woulcr- e compared for each of the three problem

areas.

Field-test of the Instrument

The purpose for field-testing the questionnaire was to:

determine the average amount of time to complete the questionnaire;

(2) minimize any problems encountered with th instructions or in

responding to the items; and (3) select five of the eight item groups

for use in this study.

Population. The field-test population consisted of first, second,

and third grade teachers enrolled at the University of South Dakota,

School of Education during the 1975 summer term. Only those teachers

who had taught first, second, or third grade during the 1974-75 school

year wereincluded in the sample:because the population for ,this study

would be 'drawn from teachers who were currently teaching first,
/

second, or third grade. Learning disability teachers were not included

because the purpose of the investigatiou .was .to. .determine if

differences ,exist -between first 'through third grade teachers,

aggregate, and learning diSability teachers

The, field-test population was identified by distributing a class

roster forM for the students to complete during the first week of

class. 'Following return of the form, the-population was:identified.

The population consisted of 24 teachers 4,rith 8 teathers'per each.of

-the following groups: (1). .firSt grade teachers; (2) secend grade

:teachers; and (3) third grade teachers. Because of the 1 mited number.

:of teachers,'the sample was the population.

Procedures. One tgeek prior to the beginning of the summer tem

faculty, members in the.School of Education received .4-memorandum froM

4 4
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the Dean of the School of, Education enlistiW, their support in

identifying the population for the investigator.-The same faculty

members subsequently received a. memorandum from theinvestigator and

the class roster forms. The memorandum from the investigator requested

faculty members to distribute the class roster forms during the first

week of class. The class roster form requested students to provide the

following information: (1) name; (2) summer address, city, state, and

phone, number; (3) grade level taught during the 1974-75 school year,

if applicable; .and (4) class 'schedule.- Upon completion-and return of.

.the class roster form, the field-test population was:identified. The

investigator then met ,with -each faculty member concerning students

from their class who were selected for the,sample. During.this-meeting

the purpose of the study-and field-testing Was explained: At the close

.of tbe meeting, each facility, member was given informatidn to

distribute', to. .studentt in their class who were chosen to particfpate
,

during the field-test. phase.jhe 'information explained: (1) they had

been .chosen

study; and

participate in the-study; (2) the.general bature of the'.

time and place for field-tecsting. All teachers were'

contacted the evening prior to field-testing as a reminde'r for their

participation.

All teachers, participated in the field-test sessions at their

convenience'. Upon -entering the room, the teacher waS greeted by the

investigator and given a manila envelope that contained: (a) a letter

from the investigator and his advisor(Appendix 0); (b)

instructions(Appendix E) for Completing the questionnaire; and (c) the

questionnaire(Appendix F) to whicK.rthey.had been. randomly 'assigned.

The questionnaires.in Appendix F.are in:the same lorM as Completed by

the tea'Chers. The only verbal instructionsAiven'to each teacher was

4'
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to read the enclosed.letter and then proceed' to :theinstructions ahd

qLestionnaire. The letter explained; (I) the general purpose of=the

study;_ .(2) upon completion of the questionnaire'the teacher should

raise her hahd.so the monitor could record the amount of-time takep to

.respond to the questiohs; and (3) to then retUrn to those portions of

the instructions .and questiohnaire that Seemed "unclear'1 and briefly

:explain why.

A clock, ava lable in the room, was-used to regard the amount of
,

ttme to complete the questionnaire. tibing began with the reading of

the letter and terminated when the teacher raised ber hand. After the

teacher raised her hand, she then returned and explained those

portions of the questionnaire that seemed unclear.'No.verbal exchange

...between the investigator and teacher was permitted until the teacher

had returned the completed questionnaire.

Analysis of the Reiults. The total sample of 24 ,female teachers

participated in the field-test sessions. See Appendix G for teacher

responses. The mean time to complete the questionnaire was 40.54

minutes. This time represented total -time to read the letter,

instructions, and respond to the questionnaire. 'Time to read the

letter was included because teachers particiOating in this study would

:-also receive a letter of approximately the saMe lehgth.

.Several problems, were encountered by teachers reponding to the

questionnaire.: Regarding Item Group 7, two teachers commented that

they did not know what SEEMS TO:"BLA0K OUT" DURING CLASSTIMEtneant.

.Consequently, the wordihg for this item was ex ended to read;-

Briefly describe the, first instructional approach or
technique you would use with a child who seems to-"black out"
during classtime. For example: the child has,a blank stare on
his face during which time he.appears to. be unaware of what is
happening around him.
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Regarding Item Group 6, one teacher commented that She was not certain

if .CANNOT HEAR WORDS WITH THE SAME BEGINNING SOUNDS meant: (1) the

'child Simply Could not hear; =or (2) that the child could. not 'hear.

words with the same-beginning sounds. Consequently,'the wording for

this item was revised to read:

Briefly describe the first instructional approach or
technique you would usewith a child who cannot identify wordt
with the same beginning sound when the words are readAloud to
the Child,

,

A reviewof the ihstructionalapproaches Or techniques written by the

teachers indicated that 27 out pf 288 instructional approaches or

techniques were actually referral to special service responses.

Consequently, an instructional approach or technique wasdefined as

the activities, .materials or the instructional content yOu would ute

in asSisting a Child in overcomdng a 'particular probleM. Further, it-
.

was sPecified that an- instructional approach-or techniqbe does not

include requesting'astistance for special service or making, A referral

for assistance or testing/evaluation.
.

In order to make the teacher..tesponse set explicit,.the folloWing.

statement was included in the instructionsl "answer each question

based- on the t.'ade and age of children youcurrently teach".

The instructions were Appropriately revised.and are in Appendix

H. Any changes or additions appear in capital .letters.

The third purpose for field-testing the questionnaire was to

seledt five item groups that were not statistically different. The

reason for selectiq five item groups that did not differ

significantly was to equate item groups fn terms of their level of

difficulty. The SPSSH (Nie, Hull, Jenkins-, Steinbrenner, and Bent

1975). 'was used to determine which item groups were statistically
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equivalent. The four dependent perCentage measures (variables) were

how sure teadhers felt about the four instrudtional approacheS or

techniques they indicated they would use with children exhjbiting

-. problems in the classroom.,Pm eight item group discriminant analysis

with. teachers, grades: one through three within groups yielded

significance for the first two disCriminant functions. Thelevel of

significance, was .001 and .027 for the first and-second function,

respectively. The results are presented in Table 1. After examination

,

of the'standardiied discriminant function coefficients in Table.2 and

item group. means in Table'. 3, the'following five item gr6ups were

Selected: (1) -Item Group 1;.(2) Item Group 21 (3) item Group 4; (4)

Item 'Group 6; and (5)Item Group 7..-Discriminint analysis was.again

applied. The results fOr the test of the discriminant functions as

Shown in Table 4 were not significant. Thus, the five item 6roups were

equivalent -in that: they were not statiStically different. These five

item groups, appropriately revised are in Appendix I. The'item groups

or questionnaires are in the same forM as completed by teachers.

altatY2fIt4si_lers

This sections describes: (1)-how the population was identi ied

and sample selected; and (2) the procedures used to conduct the study.

Population. The Population consisted of first, second, and third

grade teachers certified and teaching in the'stite Of South Dakota
.

during the 197576 school year. A computer.printout listing of teachsr

'names and addresses was obtained from the Division of Elementary and

Secondary Education in South Dakota. The'list contained the names and

school addresses .for teachers comprising the- population.. ,These

teachers were certified and teaching in the state of South Dako . It
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Table 1

Test of the Discriminant Functions for the Eight Item _-

Groups with First through Third

Grade Teachers within Groups

Functions
Derived

Wins
Lambda Chi-square df

0 0.41 56.75 28 0.001*4';'

1 0.61 31.24 18 0.027*

0.78 15.60 10 J1:112

3 0.97 1.77 4 0.777

R4.001
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TaOle 2

--Standardized Discr minant. Function CoefficIents
.

for the Eight Item Groups

InterdePendent

Measures

Functions

Adequacy 1 0.56 -0.18 0.19 0.08

Adequacy 2 -0.26 0.53 -0.24 0.10

Adequacy 3 0.12 -0.15 -0.15 -0.54

Adequacy 4 -0.10 -0 00 -0.54 0.22

5 0



Table 3

Means for Eight Item Gtoups with Teachers .

Grade One through Three Within Groups

Interdependent
Measures

Item Groups'

4 8

Adequacy 1_ 4.55 7.00 8.33 5.88 5.22 7.0,0 4.00 7.77

Adequacy 2 5.22 6.11 8.00. 6.00 5.11 755 4.33 5.11

Adequacy 3 ,6.11 7.22 6.88 6.33 4.88 7.22 5.55 5.66

Adequacy 4. 6.88 6.66 6.77 6.44 .3.11 7.33 6.66 5.00

or I
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Table 4

lest of the Discriminant Tunctions,fOr the. Five

em Groups with -First through Third

Grade.TeacherS within GrOups

Functions

Derived Lambda' Ch -square df

0 0.60 19.59 16 0.239

1 0.82 7.60 9 0.575

2 0.99 0.34 4 '40.987

0.99 0.08 1 0.770

5 2
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would- have been' desirable if the printout listing could have been

obtained for the 1975-76 schooljear..However, due to tirile constraints

in conducting- thiS study, it was not pessible: initially, the intent

was .-to also identify the population, ofelementary resource learning

disability teachers' (hereafter referred to 'as learning disability

.teachers) certified and.teaching in the state of South bakoia'during

the-1975-76 school year. However; this Was not possible. because: (1)

special ,educationteachers are not certified in categorical areas such

as learning disability- and '(2) ieachers workingf with learning

disability childrenalso: work with exceptional children in:other
_

categorical °areas. Consequently, elementary 'learning disability

teachers were identified An the state of Iowa, Area XII. Area XII is

located in western. -Iowa and is comprised of the following counties:

Plymouth, Cherokee, Ida, Manona, Woodbury, and Crawford. Teather names

and addresses fOr eleMentary learning.disability teachers certified

and teaching in the State of Iowa,'Area X11; dUring-the 1975-76 school

year were.obtained frOm the Area: XII Director of Special Services.' The.

accessible -population consisted of 344 firtt- grade teachers., 365

-second grade teachers, 359 third ,grade teachers,.and 39 learning

disability teachers.

Aftei4 the population was ident fled', the'names of teachers within

each ..teacher _group were.consecutively numbered. After teacher names

Withi6Rach'eaOher groy0 were nuMberedl,the investigator:OSeci.etable

of t'.airldom mimbers to select the sample.: The table '(Dayton, 1970)

contained 10,000 digits that were generated by a' pseudo.randoM
k

generator on an IBM 7094 electronic computer. The investigator entered

the- table in An arbitrary fash on choosing' three7digit numbert

horizontally until the sample of first-grade teachers tes identified.

5 3
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The Sal-1w prodedure was used to select the sample of second and .third

grade 'teacherS. Two-digit numbers were used to select thesample'of

learningdfsability teachers
_

. .

The sample consisted of 140 eachers With 35 per each of the

'following groups: (1) first grade tea:he -(2) second g ade teachers;

/ ) third grade, teacheri; ana.(4)'learning disability teachers. All
-------..

\.

teachers were female with the exception .of- two male- learning

.
disability teachers. The sample s ze was determined: acCording to,the

rule stated. by Tatsuoka (1970) on discriminant.analysis. Tatsuoka

states- the rule as the total sample size should be at least

two :Or. (preferably) three ,times thenumber of Variables .used." The

number of dependent.variables this.study Was four. Gtven that 80%
)

or 112 teachers responded to the questitinnaire, the total samplesize

would have been 28 times the number-of variables used in,this study.

Survey Pr:ocedures-. Simple random sampling was used to_assign_ _

first,- secend, third and -learning disabtlity.teadhers to the five

item .groups. ktotal of 28-teachers 'v.lere atsigned to each item group.

with.seven_teachers coming.from:eadh teacher group.

Approximately.
. 10 days prior to' mailing: the questionnaire,

leachers comprising the sample. received a.Terionally :addressed

letter(Appendix J) from. the Dean of the School of Education and-Dr.

Donald Potter.. Dr. Potter is .the director for the Title VI E'grant

that fundea th s study. The letter explained: (1) they had been-

selected

study; and '(

participate in the tudy;' (2).the general purpose df the

encouraged teachers to participate.

The letter was sent for two reasons: (1) so teachers would be

aware that they would receive the questionnaire; ati'd .(2) .to

potentially, identify 'those teacher& ,who due

-4

unforeseen ;
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circumstances, were no longer teaching at the sthool to whidh the

questionnaire would be mailed. This was necessary because the listtf

first through third grade teachers teaching in the state of South

Dakota was one year old. Consequently, teachers selected figom the list

may flave since moved retired, or d ed. As a result return delivery
,

lgas requested for all mailing to: (1) determine those teachers who

Were no longer part of the population;. and 2) randomly select

additional teachers.

October of 1975 the questionnaire was mailed to the f rst,

sepfd, third and learning disability teachers. A letter(Appendix K)

d self-addressed staMped return bus_ness envelepe was enclosed for

.he convenience of teachers responding to the questionnaire. The

letter-was personally addressed to each teacher and explained: (1),the

general -purpose of the study; (2) that teacher responses would be held

n -strictett confidence; the approximate time to complete the

questionnairei and (4) that they would be reimbursed $10 upon return

of the completed, questionnaire. Thirteen days after mailing the

questionnaire teachers who had not responded were mailed follow-up

-postcard reminder. The postcard is in Appendix L.

Teachers failing to complete and return the questionnaire 13 days

following. mailing 'of the follow-up postcard were sent a second

questionna re, letter, and self-addressed stamped return business

envelope. The letter(Appendix M) was personaily addressed and

contaiKed the same content as the initial letter sent with the first
a

'questionnaire. In addition*, the:letter indic4ied that theY .were sent a

second questionnaire in, the event 'that '-they did not receive-the
-

questiOnnalre mailed several weeks igo.

t.
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Teachers not returning the completed second questionnaire within

13 days were sent a second follow-up postcard. The postcard is- in

Appendix N.

All teachers who did not complete and return the questionnaire

were cantacted by the investigator approximately two weeks after

mailing the second- postcard: At :the onset of.the conversation the

investigator stated who he was and that he was:cal'iing in'regard to

the questionnaire mailed to them by Tir. Donald Potter in the School of

Education at the Universlty of ,South Dakota. The teacher was then

asked if she received the questionnaire. If theteacher responded

affirmatively, the investigator asked the teacher if she anticipated

completing the questionnaire. If the response was no or not sure, the

teacher was questioned further regarding the reason(s) for not

Completing the questionnaire. If the Tesponse was Yes, i.e., that the

questionnaire would be =completed and returned, the investigator

explained: (1) that the sampling procedure did not allow another

teacher to be substituted for the teacher; (2) -hat the teacher's

response was important to the results of the study; and (3) that

reimbursement Of $10 would be redeived approximately two weeks

following return of the completed ciuestionnaire. If the teacher .

misplaced the questionnaire and was still willing to participate or

did not receive the questionnaire the same three points above were

explained to the teacher.. A questionnaire Was mailed to them that day.
A

In -order to ensure that the sample of first, second, third, and

learning disab lity teachers were actually teaching that respective

qo or class the following information was requested: (1)'teacher

name (2) address, city, state, and zip code; and-(3) grade level or

class the teather currently was teaching. In addition 'learning

5 6
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disability teachers were ksked to indicate the age for both the

youngest and oldest,child she taught.

For those teachers who were no longer teaching at the level for

the groups to which they were assigned, additional teachers were

selected using the same procedure as previously defined for selection

of the original sample. For example, a first grade teacher was no

longer considered as being part of the population of first grade

teachers ,if the eacher: (1) was retired; (2) had moved and was no

longer teaching a the same scho0; (3) was teaching a grade other

than First grade; or (4) was deceased. The same procedure was used for

all mailing and follow-up as previously described.
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Chapter IV

Analysis_ of Results

This chapter presents: (1) a descriptive breakdown for teacher

responses to the questionnaire;: (2) the desfgn for the analysis of the

data and summary of the rCesults and (3 ) a content outline for how:the

tables'are organized.

Teacher Res onses

The sample consisted of 140 teachers with 35 teachers per each of
,

the following groups: 1) -first grade teachers; (2). second grade

teachers; (3) third grade teachers;. and (4) learning disability

teachers. A total of 119 teachers-responded to the questionnaire for

an 85% retUrn rate. The percentage response rate was:- (1) 80% for

firstl (2) 85.7% for s'econd; (3) 85.7% for.-third; and (4) 88.6% for'

learning disability teachers. A breakdown of teacher grOup.responses

:according to item groups is presented in-Table 5. .

A total of 21 teacher's did not participate in-_he study. For

those teachers the investigator was .able-to contact the followihg

reasons mere given: (1) six teachers indicated that they diCnot have

enough time due to.teaching, family, and socfal responsibilities; (2)

five teachers indicated that they had difficulty listing four

different instructional approaches and estimating how sure they were.,

that the instructional approaches would be relatively successful; (3)

three teachers explained that they would complete and return the

questionnaire, but did not; and (4) one teacher refused to speak w th

5 8



Table 5

Teacher by Item Group Response

Maximum of Seven per Cell

h a
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Item
Group

Grade
2

Learning
Disability

yItem
Group

1 6 25

4 20

6 6 7 25

4 6 6 6 6 24

5 6 6 6 7 25

n Tchr 28 30, 30 31 119
-roup
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the investigator. For the remaining teachers: 1). t,hree simply

returned the questionnaire; (2): one teacher returned the questionnaire

but did not follow the_format for responding to the questions; and (3)

the investigator was unable to contact two teachers.

DesAh

For each of the four questions -f this study there were two

independent variables and four interdependent measures. The two

independent variablet were Teacher Groups and Items'that depicted a

.particular_problem area. Teacher groups were composed of four levels,

i.e., first, second, third, and learning disability teachers. The

three problem areas were learning, -behavior, and neurological-,For

each problem area there were five items. Each probleM area was

analyzed independently.

In responding to the questionnaire, teachers were requested to:

(1) write- four instructional approaches or techniques they would Use

for a child exhibiting a specific problem; and (2) indicate-how sure

they were. that each approach would be relatively- successful: in,

assisting the child. Thus, for questions concerned with instructional

approaches, the teacher made four responses. The responses were

interdependent, i.e., the response the 'teacher made after writing the

second approach assumed the .first *roach was :not relatively

successful; the response for the'third approach assumed the first two

approaches- were not relatively suocesSful; and the response for the

fourth approach assumed all previous approaches were not relatiVely

successful.

The upper limit of the response range was used en the teacher

response.. For example,-if the teacher checked 71-80% the response was

80. The raw data for instrUctional apprbaches is presehted in Appendix

6 0
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O. ,The mpan value for the respective i em and teacher,group was used

for missing responses if the teacher failed to make less than four

responses for a problem area. However, if the teacher failed to make

all four responses for a problem area the case was disregarded. No

cas s were disregarded for instructional apprOaches.

For questions associated with referral, teachers also made four

responses. 4ifter teachers wrote each instructional approach and

indicated- how sure they were the approach would be relatively

successful in assisting the child, they were told to assume that the

approach was not relatively successful. Based on this assumption,

teachers then indicated how sure they were that they would requeSt

assistance for special service. The upper limit of the response range

was used as the teacher response. The same procedure was used for

'missing values as for instructional approaches. One case Was

disregarded for referral of children with learning problems. The raw

data for referral/is presented in Appendix P.
-

The P-STAT_version of'multivariate analysis of variance (MANOVA)

using Wilks' Lambda criterion was uied,td analyze the data (Buhler,

.1571). This P-STAT- program is essentially the one distributed by

ProfeSsor Elliot Cramer,-Psychometric. Laboratory, Univer5ity of North

Carotina.

Two-way fiXed effects MANOVAs were used to analyze the data. The

two factors were Teacher Grciups and Items that depicted a particular

problem area. Only -the main' effect for teacher groups ancl the

interaction- effect for teacher groups by items were important to the

questions of- this study. Although results are presented for the main

effect for items,.,np interpretation was- made..The pre-planned sequence

for data analysis was: (1)Terform the overall test.for teacher group-

6 1
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' main effect- and teacher group by item interaction effect using a

tworwaY MANOVA; (2) if differences were found for the main effect

and/or interaction effect, contrasts of canonicel variates would be

madeto determine which items teacher groups responded to differently;

and (3) tO examine the "canonical loadings" to determine which of the

four interdependent measures were 'contributing.to differences between

teacher groups in responding to the items. For all analyses, a ..05

.alpha level was-selected as the critical value of 2..

A 3 (teacher groups) x 5 (items) MANOVA was used to answer

questions 1 and 3. Question 1 was: Dolirst, second, and third grade

teachers differ among themselves for -how' sure-they are about the

instructional approaches they use with children who exhibit problems

for each . of the following areas: 1) learning; (2) behavior; and (3)

neurological. _Question 3 was: Do first, second ahd .third grade

teachers differ among themselves for how sure.they are that they would

request' assistance for special service for a child who exhi:Ats

problems for each of the following areas: (1) learning; 2) behavior;

and 3) 'neurological. Since the results were not significant,

contrasts and examination of the "canonical loadings" were not

necessary.

A 2 (teacher groups ) x 5 .(items) MANOVA was used to answer

questions 2 and 4. Question 2 was: Do elementary teachers, in

aggregate., differ frOm learning disability, teachers for how sure they

.are about the instructional approaches they use with children who .

.exhibit problems for each of the following trees: (1) learning; (2)

.behavior; and (3) neurological. Question 4 was: Do elementary

-,.teachers, in aggregate, differ from learning disability teachers for

how sure: they- are that they would request-assistance for Special
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service for a child who exhibits problems for each of the following

areas: 1) learning; (2) behavior; and (3) neurological. Since the

results were not significant, contrasts and examination of the

"canonical loadings" were not necessary%

Organization of the Tables

The- tables were or anized according to the major questions of

interest which were instructional and referral. Questions 1 and 2

dealt with instructional and questions 3 and 4 dealt with referral.

For each analysis there were two tables: one for the MANOVA and one

for the means and standard deviations.

(1) Question 1: Do first, second, and third grade teachers differ

among themselves for how sure they are about the instructional

approaches they use with children who exhibit problems for each of the

following areas: (1) learning; (2) behavior; and (3) neurological.

(a) Analysis for learning problems: Tables 6 and 7.

(b) Analysis for behavior problems: Tables 8 and 9.

c) Analysis for neurological problemS: Tables 10 and 11.

_2) Question 2: Do elementary, teachers differ froM learning

disability teachers ifor how Sure 'they are_ about the instructional

approaches they use-with children who exhibit problems for each of
. the,

following areas: (1) learning; (2) behavior; and (3) neurological.

a)-Analysis for learning problems: Tables 12 and 71.

(b) Analysis for behavior probleMs: Tables 14 and 15. .

0

(c) AnalySis.for neurological problems: Tables 16 and 17.

Question 3: To first, second, and third grade teachers differ

among themselves for how sure they are that they would request

assistance for_ special service _for a child who exhibits problemS for

6 3
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each of the following areas: (1) learning; behavior; and 3)

.neurological.

) Analysis for learning problems: Tables 18 and 19.

(b) Analysis for behavior problems: Tables 20 and 21.

(c) Analysis for neurological prbblems: Tables 22 and 23.

(4) Question 4: Do elementary teachers differ from learning

disability teachers for- how sure they are that they would request

assistance for special service for a child who .exhibits probleMs for

each :of the following areas: (1 ) learning; (2) behavfor: and (3)

neUrological.

(a) Analysis for learning problems: Tables 24 and 25.

(b) AnalYsis for behavior problems: Tables 26 and 27.

(c) Analysis for neurblogical problems: Tables 28 and 29.
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Table 6

5 MANOVA for How Adequate Firsta, Secondb, and Thirdc

Grade Teachers(A) Feel in Teaching Children

with Learning Problems(B)

Source.
df

Hypothesis
df

Error

A

Test of Roots

1 through 2 8.00- 140.00 1.89 0.065

2 through 2 3.00 -70.50 1.86 0.143

Test of Roots

1 through 4 16.00 214.49, 0.69 0.803

2 through 4 9.00 186.99 0.20 0.994

3 through 4 - 4.00 142 00 0.18 0.947

4 through 4 '1.00 71.50 0.00 .0.983

AB

Test of Roots

1 through4 32.00 259.74 0.70 0 887

2 through 4 21.00 '257.31 0.38 0.994

3 through 4 12.00 251.41 '0.26 0.994

4 through 4 5.00. 240.61 0.29 0.914

=28.

0.
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Table 7

Mean Percentage and Standard Deviations for How Adequate

,First, Second, and Third Grade Teachers Feel About

Instructional.Approaches for Learning.Problems

Teacher
Group

Instructional Approaches

1

SD

2

SD SD SD

2-8 .68.57 22..23 68.21 22.11- 64.28

2nd 10 61.66 26.83 61.33 24.17 63.00

3rd 30 62.00' 26.18 70.33. 21.25 70.66

22.67 71.07 24.39

19.14 56.55 20.88

24.90 70.00 30.51
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Table 8

3 x 5 MANOVA for How Adequate Firsta, Secondb and Third

Grade Teachers(A) Feel in Teaching Children

with Behavior Problems (B)

Source
df,

Hypothesis
df -

Error

A

Test of Roots

1 through 2 8.00 140.00 1.12 0.350

2 through 2 3.00 70.50 0.39 0.755

Test of Roots

1 through 4 16.00 214.49 0.81 0.668

2 through 4 . 9.00 186.99 0.64 0.758

3 through 4 4.00 142.00 0.38 0.821

4 through 4 1.00 71.50 0.56 0.454

AB

Test Of Roots

1 throughal 32.00 259.74 0.95 0.548

2 through 4 21.00 257.31 0.85 0.650

3 through 4 12.00 251.41 0.78 0.667

4 throUgh, 4. 5.00 240.61 0.71 0.614

in = 28.

= 30:

30.

6 7
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Table 9

Mean Percentage and Standard Deviations for How Adequate

First, Second, and Third Grade TeaChers Feel About

Instructional ApOroaches- for Behavior PrOblems

,Instructional Approaches

Teacher
Grour n M

1

SD M SD .SD

4
. SD

28 67.14 18.63 68.21 18.26 67..85 17.28 65 35 201

2nd 30 55.33 25.15 59.66 20.75 60.66 19.64 62.33 22.84

3rd 30 67.33 22.58 68 33 24.22 70.66 21.80 72.80 24.34_

68-

v
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Source
df df

.Hypothesis Error

A

Test of Roots

1 through 2 8.00 140.00 1:78 0.086

2 through 2 3.00 70.50 1.30 0.281

Test of Root'S

1 through,4 16.00. 214.49 0.72 0.764

2 through 4 9.00 186.99 0.50 0.871

3 through 4 4.00 142.00 0.16 0.955

4 through 4 1.00 71.50 0.04 0.838

AB

Test of Roots

1 through 4 32.00 259.74 1.00 0.458

2 through 4 21.011 257.31 0 80, 0.716

3 through 4 12.00 251.41 0.74 0.709

4 through 4 5.00 240.61 0.53 0.748'

= 28.

th 30.
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Table 11

Mean'Percentage and Standard DeViations for Hqw Adequate

First, Second, and Third Grade Teachers Feel About

Instructional Approaches for NeurologicalTiqoblems

'Instructional. Approaches

Teacher 2
Groups.; SD M SD

-1st ,

2nd

28

30

62.50

62.66

23.82

27.63

69-28-

60.33-

20.17

19,56

64.28

58.88

3rd 30' 64-00 23.86 64.33 '19.94' 64.33

SD

23.48 67.50 25.62

21.81 69.66 21.88

25.82 61.10 29.28

7 0
a
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Table 12

MANOVA for How Adequate Elementar/, Grades One
P

throUgh Three, Versus Learning Disability
b

Teachers(A) Feel in Teaching Children

ith Learn_ng. Problems(8).

Source
df df

HypirThesis Error

A

Test o7 Roots

1 through 1 4.06 106.00 1.60 0.178

Test of Roots

1 through 4 16.00 324.47 0.59 0.889

2 through 4 282.24 0.19 0.994

3 through 4 4.00 214.00 0.15 0.962

4 through 4 1.00 107.50 GAO 0.976

AB

Test of Roots

1 through 4 16.00 324.47 0.61 0.863,

2 through 4 9.00 282.24 0.34 0.955

3 thi-ough 4 4.00 214.00 0.20 0.929

4 through 4 1.00 107.50 0.08 0 771

.31.

71
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Table 13

Mean.Percentage and Standard Deviations for How AdeqUate.ElementarY,.,

Grades One through Three, Versus Learning Disability,Teachers

Feel About Instructional Approaches for Learning -PrOblems

Teacher
Group

Instructional Approaches

SD
2

SD SD
4

SD

Elem 63.97 25.03 66.59 22.63 66.02 22.36 65.75 26.17

LD 31 72.58 19.82 76.77 ,14.69 76.12 16.46 73.88 22 1

7 2
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Table 14

2 x 5 MANOVA for NoW Adequate Elementarya Grades One

through Three, Versus Learning Disabilityip

Te'achers(A) Feel in Teaching Children

with Behavior PrOblemt(B)

Source
df

Hypraesis
dt-

EFTbr

.A

Test of Roots

1 through 1 4.00 106.00 0.69 0 96

Test of Roots

1 through 4 16.00 324.47 0.82 0.653

2 through 4 9.00 282.24 0.81 0.599

3 through 4 4.00 214.00 0.71 0,580

4 through 4 1.00 107.50 0.45 0.504

AB

Test of Roots

1 through 4 16.00 324.47 0.75 0.732

2 through 4 9.00 282.24 0.50 0 869

3 through 4 4.00 214.00 0.45 0.766

4 through 4 1.00 107.50 0.04 0.828

7
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Table 15

Mean Percentage and 'Standard Deltiations for How Adequate Elementary,

Grades One through Three, Versus Learning Disability Teachers

Feel About.Instructional'Approaches for Behavior.Problems

Teacher

Group

Ins ruc 4-nal Approaches

SD
2

SD SD

4

SD

Elem 88 63.18 22.82 65,34 21.43 66.36 19.95 66.86. 24.10'

-LD 31 68.06 19.73 71.29 16,48 70.43 .20.19 73.65 23.41

7
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. Table 16

2 x 5 MANOVA for How Adequate Elementarya, Grades. One

throUgh Three, VersUs Learning.Disabilityb

Teachers(A) Feel in Teachtng Children

with Neurological Problems(B)

Source
df_

HypaThes s
df

E7Tbr

A

Test of Roots

1 through 1 4.00 106.00 1.27 0.286

Test of Roots

1 through 4 16.00 $24.47 0.77 0.717

2 through 4 9.00 282.24 0 52 0.855

3 through 4 4.00 213.00 0.14 0.965

4 through 4 1.00 107.50 O.P6_ 0.794

AB

Test,of Roots

.1 through 4. 16.00 324.47 0.67 0.822

2 through 4 9.00. 282.24 0.57 0.816

3.through 4 4.00 '214.00 0.53 0.707

4 through 4 1.00. 107.50 (.73 0.392

=31.

7 5
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Table 17

Mean Percentage and. Standard Deyiations for How Adequate Elementary,

Grades One-through, Three, VersuS' LearninTDisability TeaChers Feel,

About Instructional ApproaChes for Neurological Problems

InstructiOral Approaches

Teacher 1

. Group n M SD

Elem ,88 63.06 24.88 64.54 19.99 62.45 23.65

LD 31 70.00 21.90 73.22 15.57 70.50 18.55.

66.05 25.74

72.18 21-25

7



PAGE 62 ,

Table 18

5 MANOVA for How Adequate First , Second and Thirdc

Grade Teachers(A) Feel in Referring Children

,:ith Learning Problems(8)

df df
Source Hyptithesis Effor

A

Test of Roots

1 through 2 8.00 140.00 1.36 0.219

2 through 2 3.00 70.50 0.51 0.672

Test of Roots

1 through 4 16.00 214.49 2.52 0.001*

2 through 4 9.00 186.99 1.76 0.077

3 through 4 4.00 142.00 1.21 0.306

4 through 4 1 00 71.50 1.93 0.168

AB

Test of Roots

1 through 4 32.00 -259.74 1.40 0.078

2 through 4 21.00 257.31 1.06 0.389

3 through 4 12.00 251.41 0 60 0.838

4 through 4 5.00 240.61 0.59 0.708

an 28.

bn 30.

c n 30.

*2..00l .

7 7
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Table 19

Mean Percentage and Sfandard Deviations for How Sure First, Second,

and Third Grade TeaChers reel in Referring Children with-

Learning Problems after Each.Instructional

ApProach'is UnsucceSsful

Teacher
Group

Instructional Approaches

SD

2

SD SD SD

1st 28 4535 36%56 55.71 33.38 70.00 28.02 79.64 28.99

2nd 30 43.06 35.63 48.33 30 97 62.96 31.98 78.66 28.85

3rd 30 42.82 35.27 58.33 33.33 62.00 38.45 81.00 30.32

7 8
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Table 20

3 x 5 MANNA:ft* How Sure First3 SeconcP, and Th.i.rdc

Grade Teachers(A) Feel in Referring Children

ith. Behavior Probleths(B)

5ource
df df

HypothesiS Error: F

Test'-f Roots

1 th ough 2 8.00 140.00 1.76 0.089

2 th ough 2 3.00 70.50 1.13 0 342

Test of Roots

1 through 4 16.00 214.49 1.28 0.206

-2 through 4 9.00 186.99 0 0.508

3 through 4 4.00 142.00 0.40 0.804

4 through 4 1.00 71.50 0.29 0.591

AB
Test of Roots

1 through 4 32.00 259.74 1.03 0.420

2 through 4 21 00 257.31 0.63 0.893

3 through 4 12.00 251.41 0 62 0.817

4 through 4 5.00 240.61 0.44 0.820-

a =.,0."
b n = 30.

cn 30.

7 9



Table 21

:Mean Percentage and S zndard Deviationt for How Sure Firs

and Thtrd Grade Teachers Feel in Referring Children With

Behavior Problems after Each Instructipnal

Approach is Unsuccessful

RAGE 65

Second,

Teacher

Group n

_ns -ructional Approaches

2

SD M SD SD

1st 28 35.35 28.86 44.28 29.24 66.78 29.94 86.42 22:80

2nd 30 19.33 14.12 30.33 17.71 47.35 28.38 71.61 , 29.00

3rd 30 36.77 31 75r 46.77 36.40 57.15 36.18 79.51 32.99

80
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Table 22

3 x 5 MANOVA for HoW Sure Firsta Secondb, and Thirdcs

Grade Teachers(A) Feel, in Referring Ch ldren

with Neurological Problems0

Source
df

Hypothesi,s

df

Error

Test of Roots

1 through 2 8.00 140.00 0.73 0.658

2 through 2 3.00 70.50 0.36 0.781

Test of Roots

1 through 4 16.00 214.49 1.15 0.308

,2 through 4 9.00 186.99 0.93 0.499

3 through 4 4.00 142.00 0.66 0.617

ofithrough 4 1.00 71.50 0.69 0.406

AB

Test of Roots

1 throug,h 4 32.00 259.74 0.70 0.083

2 through 4 21.00 257.31 0.57 0.932'

3 through 4 12.00 251.41 0.49 0.920

4 through 4 5.00 240.61 0.41 0.841
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Table 23
, .

_Mean Percentage. and SIandard. Deiiiations for How Sure First, Second,

and Third drade Teachers Feel in Referringthildren th

Neurologicat Problems after .achinstructional

ApProach-ls Unsuccessful-

Instructional Approaches..

Teacher
Group n_

2

SD MI SD SU
4

1st 28 48.92 34958.92 34.03 70.71 33.10 82.50 31 34

2nd 30 40.00 26.90 54.33 34.10 67.82 30.05 80.95 26.35

3rd 30 4543 37.39 49.33 35.32 70.33 31.23 85.66 26.35
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Table 24

2 x 5 MANOVA for How Sure Elementarya, Grades One through

Three, Versus Learning Disabilityb Teachers(A) Feel in

Referring Children with Learning Problems(B)

Source
df

HypiiThesis
df
ETTor

A

Test of Roots

1 through 1 4.00 105.00 0.78 0.540

Test of Roots

1 through 4 16.00 321.41 1.82 0.027*

2 through 4 9.00 279.59 1.07 0.380

3 i±riugh 4 4.00 212.00 0.62 0.647

4 through 4 1.00 106.50 0.09 0.755

AB.

Test of Roots

1 through 4 16.00 321.41 1.62 0.060

2 through 4 9.00 279.59 1.07 0.379

3 through 4 4.00 212.00 0.28 0.885

4 through 4 1.00 106.50 0.16 0.689

Note; One case for the learning.disabilitY group was
disregarded because the teacher.did not respond-tOthe
questions.
an = 88:b
n = 30.

:47
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-Table 25

Mean Percentage and Standard Deviations for How Sure Elementary, Grades

One through. Three, Versus Learning Disability Teachers,Feel in

Referring Children with Learning Problems after-Each

Instructional Approach is Unsuccessful

'Teacher
Group

Inst uctional Approach

SD

2

5D M SD

4

SD

Elem

ED.

88

30

43.68

45.04

35.41

31.25.

54.09

52.64

32.47

29.35

64.87

70.66

33.01

27.53

79.77

83000

29.08

27.68
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2 x 5 MANOVA for How Sure Elementa
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Grades One through

Three, Versus Learning Di.sability
b

Teachers(A) Feel in

Referring Children with Behavior Problems(B)

5durce
df

Hypothesis
df

Error

A
rs

Test of Roots

1 through 1, 4.00 106.00 1.95 0.107

Test of Roots

1-through 4 16.00 324.47 1 48 0.104'''

2 through 4 9.00 282.24 1.15 0.326

3 through 4 4.00 214.00 0.95 0.436,

4 through 4 1.00 107.50 0.27 0.603:

AB

Test of Roots

1 through 4, 16.00 324.47 1.13 0.321

-2 through 4 9.00 282.24 6.66 0.738

3 through 4 4.00 214.00 0.54 0.704

4 through'4 1.00 107.50 1.05 0.308

=88.

=31.
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Table 27

Mean Percento9e and Standard Deviations for How Sure Elementary

Grades One-through Three,.Versus Learning'Disability

Teachers Feel in Referring Children with Behavior

Problems after Each Instructional Approach

is Uns.uccessful

Teacher

GroOp

Instructional Approaches

SD

2

SD SD

4
SD

Elern 88 30.37 26.3 40.37, 29.41 56.87 32.34 79.02 29.00

LU 31 42.'95 29.38 57.09 30.24 65.67 31..37 83.39 26.67

8 6'
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Table 28

2 x 5 ilANOVA for How Sure Elementarya, Grades One

through Three, Versus Learning Disabilityb

Teachers(A) Feel in RefecrIng Children

with Neurological Problems(B)

Source
df

Hypo-thesis

df

Error
2_

A

Test of Roots

1,through 1 14.00 106.00 0.78 0 540

:13

Test of Roots

1 through 4 16.00 324.47 1.51 0.093

2 through 4 9.00 282.24 1.05 0.395

3 through 4 4.00 214.00 0.74 0.561

4 through 4 1.00 107.50 1.20 0.275

AB

Tes. of
: Roots

-1 through 4 16.00 324.47 0.61 0.870

'2 through 4 9.00 282.24 0.19 0.995

athrough 4 4.00 214.00 0.06 0.992

4- through-4 1.00 107.50. 0.01 0.919,

an e 8.

bn 31.
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Table 29

Mean Percontage and Standard Deviations for How Sure Elementary, Grades

One through three, Versus Learning DiSability Teachers Feel ln

Referring Children With Neurological Problems After Each

Instructional Approach is Unsuccessful.

Teacher
Group

Instructional Approaches

SD
2

SD SD SD

Dem 84 44.65 33.18 54.09 34.32 69.59 31.11 83.05 27.78

LD 31 50.48 28.23 62.80 27.69 80.21 21.68 90.22 16.78 ^
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Discussion and Conclusions
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-This chapter. presents:- ( ) a discussion of the reSults; .(2)

conclusions;.(3) suggestions for further research; (4) suggestions for

modification of the procedures and further data analysis; and (5)

implications of tho study.

Discussion

The two- analyses for questions concerned with hOW sure teachers

were tha. the instructional approaches-they reported they would use

would be relatively successful in assisting a child who e*hibits

problems within the learning, behavior, and neurological areas

.Anditated that: 1) first, second, and third grade teachers-did not

Aiffer 4mong themselves within the four instructional approaches for

each problem area; and (2).elementary teacher groups, in aggregate,

did not 'Offer from learning disability teachers within the four

instructional approaches for each problem area. The grand mean of the

four teacher groups, in aggregate, for instructional approaches by

problem areas are presented in Figure 1. The grand mean for the first,

second, third, and fAurth- instruttional approac was: (1) 64.56,

66.89, 67.64, and 68.63 'for beha-arrr-\ probles, respectively; (2)

66.21, 69.24, 68.65, and.67.87 for learning problems, respectively;

and ( ) 64.87, 66,80, 64 55, and 67.65 for neurologiCal proiblems,

respectively.
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The two analyses _for questions concerned with how sure teachers

were that they would request assistance for special service if the

instructional approach was not relatively successful in.a4tsting a

child who exhibits problems within the learning, behavior, and

neurological areas indicated that: (1_ first, second-, and third grade

teachers did not differ among themseives'within the four recmsts for

special service for each problem area; and (2) elementary teacher

groups, in aggregate, did not differ frpm learning disabilityteachers

within the 'four requests for special service for each problem area.

-The ,grand mean of the four teacher groups, in aggregate, for requests

for special service after each instructional approach was not
0

relatively successful by each problem area are presented in Figure 2.

The grand mean for the first, second, third, and fourth request for

special service was: (1) 33.65, 44.73, 59.16, and 80.15 for behavior

problems, respectively; (2) 44.03, 53.72, 66.34, anu 80.59 for

learning problems, respectively; arld (3) 46.17, 56.36, 72.36, and

84.92 for neurological problems, respectively.

The results, presented in Figure 1, generally indicate that the
"

four teacher groups, in aggregare, feel rel'atively adequate about the

instruttional_ approaches they report , they would use for children

exhibitng problems within each problem area. However, and as shown in

Figure 2, as the four teacher droups, in aggregate, experiepce failure-

'in assistind a child who-exhibits problems within each problem area,

the likelihood for . requesting Assistance for special .service

increases.

The items selected for use in the questionnaire were chosen based
. ,

on two Criteria: the items represented problems to which

ele ntary eachers in the state.ofSouth Dakota perceived a high need

9 1
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for service (Flanders, 1973 ); and 2) the items represented problems

that have been reported to be charageristic of cflildren with learning

disabilities or learning problems (Clements, 1966; Gearheart, 1973;

Lerner, 1971; Novack et al., 1973; Walface and Kauffman, 1973; Wallace

and McLoughlin, 1975). Although the res'ponses of elementary teacher

groups, in aggregate, were not quantitatively different from learning

disability teachers, it would be inappropriate to conclude that ,

elementary teacher groups, grades one throligh_ three, feel adequate'in

teaching, learning disability students. Children diagnosed as learning

disabled typically exhibit a combosite of learning, behavior, and

possible neurological problems.

, Conclusions .

The results of this study suggest tha eleMentary teachers,

grade's one through three, do-not differ 'quanti ativelyfrom resource

.learhing disability teachers- who, .purportedly are,Arained to, teach-

children who exhibit problems used in this s udy. However, future

-reseanch may provide additional insight into the nature of the-

problem.

S4ggeitiOns for Future- Research

The following three alternate hypotheses can potenrially provide

information concernjng: (1).if qualitative differences exist between

elementary teacher,groups and learning disability teachers; and (2) if

the results. of this siUdy can.be deneralized to urbafl settings. The

alternate hypotheses are:

1) There is no quali tive difference between he instruct onal

approaches written by elementary teacher groups, in aggregate and

93
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learning disability teachers. In order to determine if. the

-instructional approaches /written by ,teacher groups differ, further

analysis would be required. Specifically', the approaches would neadt16''

be content analyzed. Content analysis may show that the instructional

approaches written . by: learning disabiliti teachers are more

"appfopriate" for specific problems. The -questionnaire provides

'information for subsequent cpn-At analysis, however, this was not

within the sco$e of'the study.

(2) There is no qualitative ,difference between the expected

outcome for requesting assistanee for special service for elementary

teacher groups, in- aggregate, and. learning disabilitx teachers.

Elementary teacher groups, in aggregate, may request assistance for

special service for the purpose of placihg the child in a special

education setting. The purpose for requesting ass nance for special

sei-vice by .learning disability teacherS-may be to p vide them with

actions, i.e. , tnstructional approach- they can use.toc-assist the.

child in overcoming a., specif c prob'if The questionnaire mould have.

,to be modified in oder to test this alternate hypothesis. For
M1

example:i after teachers' had indicated the likelihood that they_ would

request qassistance for special seryiee, they coulcL be ked to

indicate if the expected outcome was to: (1) have someone eiSe as's

the child in overcoming, the problem;' and .(2) provide trem yith

information planning instr!.._..tional appropches. HoWever,4) /

difficulties arise with this modifiCation since children ta0ght by
1learning disabil'ity teachers are alreadY placed outside the regular ,

classroom for all or Part of the school day. Consequently, it might be

anticipated that more elementary teache s'would request assiStancefor

9 1
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placement in a special education setting than learn ng disability

teachers.

(3). There is no difference between elementary teacher groups from

rural versus urban areas in how sure they are about the instructional

approaches they, use and the subsequent likelihood for requesting

'assistance for special service.. In :urban areavwhere "extensive"

pecial serv are ihmediately available to teachers;they may tend

to seek out the expertise of special service personnel when.confronted

(-----ify a problem. If the child then becomes the responsibility c;f the

special 'service personnel, then the, te4her may not have the

opportunity to practice different instructional approaches. However,

in rural areas where "extensiVe" special services are not immediaiely

avatlable, the teacher may tend to rely on her teaching skills rather

than ihmediately seek the assistance from special service thatis not

readily aailable. SOnsequently, teachers in rural .areas may

potentially haVe the opportunity to try many different instructional

approaches:, ,prictic'e the instructional approaches more often, and

roquest assistance as a last optim,

'Finally, ':research would need to be.conducted to ascertain the

predictive validity and reliability of teacher responses. Thq woUld

need .to be done to determine if teacher responses were representatiye

of their interaction with children e ibiting problems and "subsequent

referral of those children for special service.

rocedures and bata Ar4lIsis
.

Suggesttons 'for modification of the procedures inclOde: (1)

'Aon of the' sample size tv.specifying- the power of tht test

zonduct_ng the study:, and (2).if possible centatt tftchers



PAGE 81

who failed to complete p. Lions of the questionnaire and obtAin their

responses via a telephone interview.

Further analysis of the data might be approprjate alt_ough not

dictated by the questions of this study. The anal.ses are: (1) the

quantitative Telationshir between instructional approaches and

.requests for special service; (2) -the quantitative relationships

between instructional approaches; (3) the quantitative' relationShip

between requests for special service after each instructional approaCh

was not relatively-, successful;
\-(4)

the quantitative relationship
-

.between learning, behavior, and neurological ,,problems for

instructional approa hes; (5) the quantitative relationship between

learning, behavior, and neurol gical problems for requesting

assistance for special se v ce after each instructional'approach was

not relatively: successful ,and '(6) ,content analysis of the

instructional approaches written by teachers to determine if

qualitative differences exist.between teacher groupS.

Implications

Given that future research supOorts the predict ve validity and

reliability of teaCher 'responses, it ls possible that preventive
1

strategies could be developed to assist the regular classroom teacher

priors to the time when-the likelihood for requesting assistance for-'a

special -service is greatest.

The questionnaire- has pOtential implications-as a.s mulation

exei,,cise for,pre-service-teacher training. The questionnaire; based on,

the IME, provides a' problem-Solving structure through which

.1 prospective teachers ca.njpe'trained In-decision-making based on either.-

subjective or. -objective information. The sUbjeCtive information is
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based on experience in attempting various instructional approaches-and

is within the teachers repertoire. As educational ,data bases become

available, teachers may ultimately have the opportunity to select from

various instructional approaches that have been shown to beeffective

in assisting a child with-a specific Problem.

The questionnaire has potential implications for school districts

in -he design and implementation of in-service programs for teachers.

The problems can be other than those that were used in this study

in-service programs can, then be designed b4ed on the needs of

-teachers.

9 7



PAGE 83 ,

BIBLIOGRAPHY

9 8



PAGE 84

Bibliography

Bryan, T. S., and McGrady, H. J. Use of a teacher rating scale.

Journal of Learnin Disabilities 1972, 5(4), 26-33.

Buhler, R., P-STAT a com u in s stem for file mani U-iation and

statistical analysis _social science data. Princeton

University: Computer Center, 1971.

Bullock', L. M., and Brown, R. K. Behavioral dimensions of emotionally

disturbed children. E,2Lestionalcifren. 1972, 38(9), 740-741.

Clements, S. D. Minimal brain d sfuction in children (NINDB Monograph

No. 3, U.S. Public Healtn ,Service Publication No. 1415).

Washington, D.C., U.S. Government Printing Office, 1966.

Cohen, J. S. and DeYoung H. The role of litigation in the improvement

of programming for the handicapped. In Lester Mann and David A.

Sabatino (Eds.), fIrst review o education Vol 2.

Philadelphia: JSE Press, 1973.

Cowgill, M. L., Friedland, S., and Shapiro,-R. Predicting learning

disabilities from kindergarten reports. Journal of _Learqin2

Disabilities, 1973; 6(9), 50-55.

Dayton, C. G. The design of educational expertments. New York: McGraw

Hill, 1970.

Ferinden, W. E., Jr.', Jacobson, S. and Linden, N. J. Early

'identification of learning disabilities. Journalof Learning

Disabilities, 1970, 3(11), 48-52.

Feshbach, S., Adelman, H., and Fuller, W. W. Early identificat on of

children with high risk of reading failure. Journal-_of Learning.

Disabilities, 7(10) 49-54.



-PAGE 85

flanders, J. N. The self-report needs survey. Unpublished manuscript,

University of South Dakota, 1973.

Gpaeheart, B. R. Learnin disabilities::educational strategies. St.

Louis: C. V. Mosby, 1973.

Hansen, P. A. Children called E.H. Council for Ex e tional Child

Journal, 1970, 20, 5-12.

Haring, N. G., and Ridgway, R. W. Early identification of children

with learning disabilities. Exceptional Children, 1967, 33,

387-395.

Keogh, B. K., Becker, L. Kukic, M. and Kukic S. Programs for ED

and EMR 1 Review and recommendations Technical Report).

Los Angeles: University of California, 1972.

Keogh, B. K., and Becker,L. D. Early detection of learning problems:

Questions, cautions, and guidelines. Exce tional Children, 1973;

40, 5-11.

Keogh, B. K., and Sm th, C. E. Early identification of educationally

high potential and high risk children. Journa School

t&21201, 1970. a(4), 285-290.

Keogh, B. K., Tchir, C. and Windeguth-Behn, A. Teachers' perceptions

of educationally high risk children. Journal of Learning

DAsabilities, 1974, 7(6), 43-50._ --

LaRue, R., and Flanders, J. N.. Replication of the factor structure of

teacher. rankin usin- a modified del'hi techni the

alf7-relortre. Unpublished manuscript University of

South Dakota, 1973.



Lerner, J. W. Children with learnin disabilities:

PAGE '86

theories,

diagnosis, and teachin strategies. New York: Houghton-Mifflin,

1971.

Maes, W. R. The identification of emotionally disturbed elementary

school children. Exceptional_Childre9, 1966, 32, 607-609.

Martin, E. W. Title Vi D Communication, July 29, 1974.

Nelson, M. C. Techniques for screening conduct disturbed Children.

Exce-tional Children, 1971, 37 501-507.

Nicholson, C. A., Jr. A survey of referral problems -in 59 Ohio school

districts. Journal of School Psychology, 1967, 5(4 ), 280-286.

Nie, N. H., Hull, C. H., Jenkins, G Steinbrenner, K. and Bent, D

H. SPSS statistical sackage for the social sciences. (2nd ed).

New York: McGraw-Hill, 1975.

Novack, H. S.-, Bonaventura, E. and Merenda, P. F. A scale for early

detection of children with learning problems. ExceRtional

Childreq. 1973, 42, 98-105.

Progor, B. B. Test review No. . The pupil rating scale: screening

for learning disabilities. Journal_ -;1' Special. Education- 1973,

70 311-317.

Robbins, R. C., Mercer,, J. R., and Meyers, C. E. The school as a

selecting-labeling system'. Journal of School Psychology, 1967,

5(4), 270-279.

Serwer, B. J.,, Shapiro, B. J., and Shapiro, P.. P. Achievement

prediction of 'high risk' children. PercetSkills,
1972, 3-47-354.

Tatsuoka, M.

djffr -1 .slcs In advanced stati- ics an



PAGE 87

elementary_approach (No. 6). Champaign, -11inois. Institute for

Personality and Ability Testing, 1970.

Walia-ce, G., and KauffMan, J. M. Teach n inschildren wi h learn

problems. Ohio: Charles E. Merrill 1973._

Wallace, C. and McLoUghlin, J. A. Lerninsdisapil:ities c nceots_and

characteristics. Ohio: Charles E. Merrill', 1975.

io



PAGE 88

APPENDIX A

DR. MARTIN'S LETTER (RETYPED)

1. 0 3



PAGE 89

July 29, 1974

Project Director, BEH/DPP Personnel Preparation P ogram

Dear Colleague:

We would appreciate your delivering the attached letter of invitation tothe Dean of your School/CoTlege of Education. This route of,communication is used to expedite the timely planning and
conceptualization necessary to respond to the invitation. It is hoped .that you share our enthusiasm for this proposed aspect of the DPP
program. If you have any questions, please call the project officer- for
your grant.

incerely,

Edwin W. Mart n

Acting Deputy C mmissioner
Bureau of Education for the
Handicapped

1 4



July 29, 1974
Dean

School/College of Education'

'PAGE 90

Dear-Colleague:

This past Year the' 'Bureau of Education for the Handicapped (BEH),
through its Division of Personnel Preparation (DPP), has initiated what
we feel to be a very exciting and timely personnel preparation program.-
The program pertains to providing .specialized preparation for regular
education personnel, /e.g., elementary educators,.secOndary educators,
principals, supervisors, superintendents, career/vocational educators,
and other personnel in those _instructional competencies which 'are
necessary for .providing effective educational service_tolandicapped
children- placed in regular classrooms. Although we,.naturally, haVe a
basic interest in handicapped children, there is growing evidence that a

'much larger group of children, estimates range from 2 -'40% of all
children will di-splay variations in learning-or behavioral styles which.
will require specially.desigied educational programs, for at least short
periods of schooling. Our feeling is that too many teachers report

. feeling inadequate in dealing with these variations, and so feel
powerless to teach -gifted children, minority group children, highly

'active children, etc, The newest, impetus for a change lies with the
inCreasing prattice of "mainstreaming." In its simplest form this

Jpractice refers to the placement of handicapped children_with regular
educatiOn teachers with supportive services from special educators, for
most or a portion of a typical school day. In order for the pupil to
benefit from such placement, the regular educator must be-sensitive to
the unique needs of handicapped children:, and .also be aware of
InstruCtional procedUres which are effectiveiwith a handicapped learner.

By necessity, the majority _of our efforts to date have been in-the
provision, of inservice -training- to regular educators, and the
formulation of state-wide study committees to review regular educator
certification requirements and to recommend changes in these which would
enable a -.regular educator to more effectively manage a. learning
environment for a handicapped child. Many individuals from colleges and-
universities have-served as participants on these committees. The intent
of the study committee is to stimulate changes in the undergraduate and
graduate 'preparation, of regular educators. While this .may be an
effective strategy, additional efforts are probably needed. That is,
some resourcet should be made available to the,Dean.for this important
effort.

The, purpose of this brief communication, therefore, is to enlist your
assistance as a aange agent in the prepare ion of regular educatort by
reforming training sequences and curricula to include competencies for
respondlng to the individual thallenges of children, including the
handicapped, who require additional attention. If you are interested in

105
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participating in this pioneer effort, we would welcore an application
for a planning/operational grant. The project director of the current
BEH/DPP training grant has all of the necessary application forms and
materials. We anticipate that applications which are approved for
funding will be in dollar amounts sufficient to employ an administrative
assistant, secretarial support, consultants, and to provide a travel
allowance for the project staff. ;There are several program related
aspects which the application should contain. These are as follows:

1.-The Project Director must be the Dean.

a. The application must contain a plan for the revision or
reform -of the regular education preParation prografrs in
terms of responsiveness to the educational needs of
handicapped' children. Such revisions must extend beyond the
addition of one 'or two req-uired,.= courses to include
significant- practical experiences, and should ovide the
teacher with skills and experiences necessar, to feel
competent to face the individual challenges of chldren who
vary -from -vaverage" behavior. Innovative approaches; to this
curriculum revision task are welcomed.

In order tojwomote the development.of number 2, the faculty
in the special education program should be. active
participants in those functions, e.g., committees, which the
Pearl or faculty gpverning body' may implement. While the
faculty in special education- will provide significant
contributions, -it will-Also be crucial that other.faculties
in -the _University or College who condUct programs for
preparation personnel to serve the handiCapped, e.g., speech
and hearing, psychology, psychiatry, etc. be involved in the
planning and implementation of sucK programs..

-

The applitation should contain a description of a three year
timeline or planbin which the objectives of the project will
be accomplished.

Expected outcomes o: the project should be delineated. For
example, the. revision of_ the preparation cun.ricula or
program_ should :be ,,specified as to. type of changes, 1
potential tnpact1/4. upon the .School/College operations,
anticipated be t$ o those.sdhools,in Whichgraduates are
usuallY emplo ed, and projected benefits for.the handicapped
and other ch' dren who the program's graduates will serve.

Iwo
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The BEH/DPP_staff members hope that you mill consider participation in
this vitaleffort. All of .us will look forward to hearing from you, and
to 'the opportunity of working with you in the future. You have my beSt'
wishes for success.

Sincerely,

Edwin W. Martin
,) Acting Deputy:Commissioner
Bureau of Education for the
Handicapped

1 7
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APPENDIX

LEARNING BEHAVIOR, AND NEUROLOGICAL-ITEMS

SELECTED FROM SELF-REPORT NEEDS SURVEY
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LEARNING IT'EMS

ITEMS SELECTED,OOM SELFAEPORT NEEDS SURVEY-

I. Does not know number facts appropriate
and ability

2. Low vocabulary skills
3. Does.not pronounce words correctly
4. Cannot work story or thought problems
5. ales not express ideas well in written form
6.' Cannot attack arithmetic problems logically
7. Cannot tell stories in Sequence
8. j)oor use of grammar-and syntax

BEHAVIOR ITEMS

Sits and plays alone much of the time
2. Throws temper tantrums

, Very shy and timid --.. friendless
4. Pushes, hits, or pinches others
5. Destroys others' property
6. Lies or steals
-7. Is afraid Of specific things
8. Is worried, apprehens Ve, unsure of self

NEUROLOG CAL ITEMS

PAGE 94

ade level

I. Cannot nime,alphabet (lower case)
2. Cannot-balance On a beam or other' gyrequipment
3. Cannot name alphabet (capitals
4. Has shuffling gait
5C Ha,stremors

.

Cannot hear words with same beginning sounds--
7. Seems-to "black out" during classtime
8. 'Has seizures
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APPENDIX C

SELF-REPORT NEEDS., SURVEY
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SELF-REPORT. NEEDS SURVEY

District Name & Number Building
Teacher .Name Grade Class Size
Numbers of Black;Indian,-SOani-Sn-American, etc.,-in your room

On the left side of the page (in the first columo) please list the number of
Children who have been formally .diagnosed by a professional: Doctor, Psy-
chologist, Speech Therapist, etc., aS belonging to one of the groups of
exceptionalities. In the second columh list those.children who 4re being
served, In the third column.)ist those-who need' extended service. In the
last column rank, from a low'Of 1 to a high of 5, how you feel about receiving
services in each area. Only through this type of survey can we help you
receive services for exceptional. children. If children are integrated in your
school System, the teacher and. Director of Special Education Or principal
should fill this out together.

Exceptional Categories-

Number Number Needing'
Number SerVed Extended Service-Rank

Educable Mentally Retarded
(Individual 10,:50 - 80)
Trafnable Mentally Retarded
(Individual IQ, 50 or below)

. Deaf (diagnosed-by,audiologist
. or otolaryhgologist)
Hard of Hearing (diagnosed-by

,raudiologist Or otalaryngologist)
Articulation Problems'Orohun-. .

dation-enunciation-difficulties
Fluency difficulties.(stuttering_

Partially sighted (diagnosed by
ophtahalmologist)
Blind. :

Cerebral Paltied

Neurologically Impaired (abnormal.
EEG, electroencephalogram)
.Physically Handicapped

-EMotionai Problems

Hyperactivity (severe over Activity)

Cleft.Palate

Epileptic
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Learning Disabilities

Language Disabled
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For the following items record.the 6umber of children who exhibit any of the
. listed behaviors in the first column. These-would-be children who have, not
been formally diagnosed. In the second column (rank). evaluate theLbehaviors
that_are most important to you'in terms of receiving future service and/or
.ancillaryhelp.for eactLbehavior exhibited by a child or children in yodr.
class,. ..Rank."1" at being leastimportant -to 1S5" as most important.

. B. Language-Speech and Hearing.'

Number Rank

C. Reading

1. Does not pronounce words .correctly.
2. Has fluency (stuttering) problems.

Does.not alWaysunderstand what is said.
4, Does not hear likeness and differences in sound.
5. Cannot hear rhyming words.
6. Cannot hear wordswith wile beginning sounds,
7. Voice draws attention to himself.
18. Does mt,express.ideas well orally.
9. Cannot tell stories in sequeke:

10. Does not express ideas well in written form.
11. Constantly repeats exactly 'what others have-said.
12. Does not focus on topic.being'discUssed anitalks about

irrelevant topics..
13. Constantly asking- .for repeated directions.
146 Poor use of 'grammar and syntax.
15. -How many.of the children who have difficulty in the

above areas have diagnosed heariqg problem0,
= 16. Ixpresses self in written or verbal manner beyond .

expeCtancy for chronological age.

Coes not recogniie likeness and differences in
letters and symbols.
Does' not recognize likeness and differences, in
pictures.and objects.

.

36 Reverses letters, numbers, or words.
4. Cannot name alphabetjcapitals-first grade-'On
5. Cannot naMe alphabet flower cast-first.grade on
6. Cannot understand what, he reads.
7. Cannot understand what otherSae reading..
B. -Cannot read well'orally.
9, Does nOt have a good,sight Word vocabulary.

10. Does not have good word'attack skills,

Arithmetic

Goes not know number facts appropriate to grade
-and ability.
iDoes not undefttand relationships of symbols to
Amount.

112



Writing

G. Motor

Cannot Work story or.thought problems.
Cannot attack 'arithmetic problems logically.
DoesMath 1-or more grades above present grade
1 evel:

1. Does not form letters correctly.
2. Does not properly sequence letters.
3. Cannot copy material correctly.
4. ,Does not have good spacing, size, and align-

ment.
5. Is eXceptionally'adept at writing, art-,=or

other forms of graphic art..

II Skills

5.

6.

7.

8.

9.

10.

11.

12.

Cannot alance on a beam or other gym equi --
ment.
Has difficulty with general coordination,.
Has'shuffling'gait.
Has unusual posture.
Has tremors.
Seems to "black out' during classtipe.
4as sequres;
Body movements are slow 0 absent.
DoeSnot smile or- laugh,
Is generally-fatigued.
Makes few gestures
Child is extremely well,coordinated.

1. Low vocabulary skills.
2. '-Poor-memory.-
3. Poor socialjudgement.
4. '-''Has vocabulary. Skills 2,years ormore above

chronological. age.
5. Has an excellent memory ler details or cop-

..-

cepts.

Behav oral .occurs at least MNe per day).

1. Not Interested in s'chool.

2. Does,not complete-assignments,
3.. Does not seem to try.-.-
4. Sits and plaYs alone much of the time.
.5. Very shy and timid ,-.friendiess.
6, Pushes, hits, or pihches others..
7. Throws temper tantrums..
6.- =Very argumentative.
9. Cies. or Steals

10. DestroYs others property.
11. Thretens others With.physical harm.
12. Is overactive, restless.
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.13. Short attention span, distractablé, unable
to Concentrate.

14. Cannot do tasks 41one.
15. Persistently seeks-affection froM adults.
16. Is worried,, apprehensive, unsure of.self.,

----17. Is afraid of specific things.
18. Has difficulty-separating from mother.
19. Chronic stomachache and headache.

_

20. Is a leader in group actiVitieS..

TOTAL.NUMBER OF CHILDREN

11 1
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LETTER TO'TEACHERS DURING FIELD-TEST PHASE
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LETTER TO TEACHERS.

Dear Teacher:

PAGE 11101

You have been chosen to participate in the development of 1an
instrument to be utilized by the School of Education and for a
doctoral dissertation. It is important for teachers, like yoursel,f, to
have input regarding the development of the instrument.since/other
teachers will also be responding-to the questionnaire once it is in
final form.

The purpose of the questionnaire is to" obtain information from
teachers for more precisely defining the pre-Service teacher training
program in the School of Education at the University of So6th Dakota.
This is a dontinuing part of the SchooLof Educatibn's coireitment to
have classroom teachers lend their expertise toward rest6cturing the
teacher education curriculuth and instructional program at the
undergraduatelevel

We assure you that your answers Will be=held-in%stactest confidence.
We are interested only in: (I) determining approximately' how much timeit takes to complete the questionnaire; and (2) deterMining if there
are any difficulties encountered with the instructions and
questionnaire. Under no circumstances will we report your responses on
an individual or school name basis.

As you read the instructions and respond to the questionnaire, please
make notations or underline the passages that do not seem clear to
you. After you 'have completed the questionnaire, raise your hand so
the monitor cen record the time it took you to complete the
questionnaire. After you have raised your hand, return to those
passages that you underlined as "not seeming clear to you" and briefly
describe the nature of the difficulty experienced. Feel free to write
in the margin(s) or on the back of the page. When you are finished,
return the questionnaire to the monitor.

Thank you'very much for your valuable assistance.

Sincerely,

.James,Minor, Graduate Student Or. Arlen Gullickson, Asst. Prof.
School of Education School of Education
University of South Dakota, 'University of South Dakota'
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APPEND X. E."

INSTRUCTIONS DURING FIELD-TEST PHASE
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INSTRUCTIONS

.As yob have learned through your teaching experience-, some children
exhibit learning and behavior difficulties that-interfere with the,
child's learning procest.,You, as a teacher,.have'had.the-opportunity
to try many different instructional approaches or techniques 'to assist
children who are having difficulty in-school. Sometimes you-have had
to try-. many different instructional approaches or- techniques before
you found, one that- Was relatively successful .in assisting the child.
You have probably also: found' that- sometimes it is.necessaryand
beneficial

, to request assistance fcir some- tyPe of special.serVice in
_order to assist in defining the nature of the-difficulty a child-is'
-experiencing Or for special plass placement, For- this questionnaire,
SPECIAL SERVICE is-defined as follows: (1) requesting assistance from
a school psychologist, special education teacher, remedial reading or .

math specialist, -speech -therapist, nurse, phyticfan: (2)
referral to someone you feel can assist with-the Problem: and 3)
making a. referral .for the child to have some type of-testing and_ or_

evaluation.. This definition of SPECIAL SERVICE has been underlined as_
you may need tO refer back to the definition Occasionally

The Purpose of the questionnaire is to'obtain information relative to:
(1) the instructional_ approaches or techniques you W0uld use with 'a
child, exhibiting a tpecific problem; (2) determine how sure you are-
that the -instructional approach or technique you have specified will
be relatively successful in assisting-the child; and (3) determine how
sure you are that you would request assistance.for some type of
special service if the instructional --approach or technique was
relatively unsuccessful in assisting the child. You are to-assume that
the SPECIAL SERVICES, as previously defined, are available to you even
if they currently do not exist in your school or school district.

This questionna-re presents three. different problems that some
children exhibit in- school. For each_problem_you,will .be asked-to

,.briefly--describe the instructional approach or-teahnique you feel is
appropriate for, the problem. Even if the problem described has never,
occurred in_ your classroom, describe. an Anstructional approaoh or'
technique that you feel might be appropriate.
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EXAMPLE.PROBLEM SET:

The first question will be in the following form:

.1. 'Briefly describe the first instructional approach or
technique you Would use with a child who cannot read
well orally.

.Example response: Have the child read a short article
silertly to be sure.he knows all the words. Then have
him read the story aloud privately, recording his
reading on audio tape. Critique the tape with the
child, listening for phrasing and expression. Practice
reading into the recorder and then to the class.

After you have written a brief instructional approach or
technique, you will be asked to.indicate "how sure you are
that the approach or technique.you wrote will be relatively
successful in aSsisting the child who cannot read well
orally." If you are 90% sure that the -instructional approach
or technique you wrote will be relatively successful in
assisting the child, then you'would put a check mark tn the

81-90% response category as shown below.

For the instructional approach 'or technique you wrote,
indicate how sure you .are that it will be relatively.
_successful in assisting the child who cannot read well
orally.

01-10% 11-20% 21-30% -11-40% 41-50%_ . _
_51-60%. 61-70% 71-80% vi81-90%__._ 91100%

Remember to' markonly one response category that best
describes how sure you feel.

a,

You will then be asked to indicate "how sure you are that you
would request assistance for some type of special service if
the, instructional approach or technique Wi-s relatively
unsuccessful in assisting- the. `child." If you feel 45%,sure
that' you would request assistance for some.type of-special
service when the instructional approach or technique was
relatively unsuccessful in assisting the child, then then you,
would check the 41-50% response category as shown below.

If the instructional approach on technique you wrote did
not seem to be relatively . sucCessfUl in assisting the
child, ',indicate how sure you are\that you would request
assistance for some type of-special\service?

, 01-10% 11-20% 21-30%_ 1-40%

'51-60%__ _61-70% 71-80% 81-90%,

V41-,50%

91-100%
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Even if you are 91-100% sure that you would request assistincefor --some type of special service, continue describinginstructional approaches or techniques until you have written
four, instructional approaches or techniques Ad,responded toall the questions. Remember to mark only one reSpOnse catvorythat best describes how sure you feel that you woulervelpestassistance for some type of special service.

You will then be requested to briefly describe a second,third, and fourth instructional approach or technique youwould use for the same problem. For each instructionalapproach you will be asked the following two questions aspreviously described: (1) how sure you are that the approachwill be relatively successful in assisting the child; and (2)how sure you are that you would request assistance for sometype of Special service if the instructional approach ortechnique was relatively unsuccessful in assisting the child.For each instructional approach-and the two questions'associated with that approach, you are to assume that theprevious instructional approaches were relatively unsuccessfulit. assisting the child. For example: (1) questions associatedwith your second approach assume the first approach wasrelatively unsuccessful; (2) questions associated with yourthird approach assumes _the first andsecond approach wererelatively unsuccessful; and (3) questicins associated withyour fourth approach assumes the first,.second, and third
approach were relatively unsuccessful in assisting the child.

List four instructional approaches' or.,techniques for eachproblem regardless,of how certain you are'that the approachesWght be appropriate for the_ problem. Even if the'problemdescribed has never occurrecL in yoUr classrooms.list:FoUrinstructional approaches or- technique's to the best of yourability. This -is. :important 'Since, in order for thequestionnaire _o be complete, all ,the questions must beanswered.
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EIGHT ITEM GROUPS
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ITEMS GROUP . 1
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD-USE WITH A CHILD WHO SITS AND
PLAYS ALONE MUCH OF THE TtME-

PAGE, 108

FOR THE INSTRUCTIONAL APPROACH OR TECHN OUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL D E RELATIVELY
SUCCESSFUL IN.ASSISTING THE CHILD WHO SITS AND
PLAYS ALONE MUCH OF THE TIME.

_=0110% 1201 21=30% 31=40% 4150%
=- 51-!60% 151=70% :=71--4740% 91-100%

IF THE INSTRUCTIONAL APPROACH.OR TECHNIQUE YOU WROTE.
DID NOT SEEM TO 82 RELATIVELY SUCCESSROL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE 1HAT YOU WOULD
AEOUEST ASSISTA(!jCE FOR SOME TYPE OF SPECIAL SERVICE?

_01=10% '-'_.11=2.0% ,2.1=30% 31440% ,4150%
_...51=.60% 62=70Y _.=71=80% 91.I00

2..6 Assume THAT YOUR:PREVIOUS APPROACH OR 'TECHNIQUE WA
RELATIVELY UNSUCCESSFUL IN ASS:STING THE CHILD. NO
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SITS AND
PLAYS ALONE MUCH OF THE TIME.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIOUE YOU WROTE'.
INDICATE HOW SURE YOU ARE THAT IT,WILL AE-RELATIVELY
SUCCESSFULAN ASSISTING THE CHILD'WHO SITS AND
PLAYS ALONE MUCH. OF THE rtme.

0110% /1=20% 21=30- 31=4.0%-=... , - -41=50X..
51610%:'

.L- .61=70% 71.=80% 81=9Q% 91=100%. ,== .-.

IF THE INSTRUCTIONAL APPROACH OR TECHN/QUE YOU.WROTE
ow NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE'THAT YOU WOULD"
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

.....01=10% -20% L__21- 0% 31a40% 41=50%;
51-60i 1=70X 71.= 0% 81=90% --91100%

.-
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ASSUME YOUR PREVIOUS APPROACHES OR TECHN QUES WERERELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO SITS ANDPLAYS ALONE MUCH OF THE TIME

PAGE 109

n

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE-YOU WROTE,INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD WHO SITS AND'PLAYS ALONE MUCH OF THE TIME.

0110% 1120% 2130% 4150%SI-60% 6170% 7180% Sl="?0% __91100%-

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD.. INDICATE HOW SURE YOU ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL,SERVICE?

__II20% 2130% 31-'40% 4150%5160% a_6170% :=71=80% :=8190% :=91'=I00%

4. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERERELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW.43RIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO SITS ANDPLAYS ALONE MUCH OF THE TIME. .

_

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT,WILL BE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD WHO SITS ANDPLAYS ALONE MUCH OF THE TIME.

0I10% __3I 40% 4150%=.;TIBO% 8l."90% 91-100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTDID,NOT SEEM TO BE RELATIVELY SUCCESSFUL IN''ASSISTITHE CHILDo-INDICATE HOW SURE YOU ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?.

OI.*10% 2130% 40% __4150%_ _

51°-.60% 451=.70% 71-80% I 90% -_-91100%_
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIC:1,4E YOU WOULD USE WITH A CHILD WHO DOES NOT
KNOw NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY,

PAGE

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOTKNOW NUMBER FACTS APPROPRIATE.TO GRADE AND ABILITY.

0110% 11-20% 21-30% 3-140% 4150%5160% 6170X 71-80% 81-90%: 91100%=.=

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO 'BE RELATIVELY SUCCESSFUL IN ASSISTING
rmE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE ,FOR SOME TYPE OF SPECIAL SERVICE?

_01-10% 11"20% 2130% 31-40% 4150X5160% 617Q% .-77180% "-8190% 91-100%

ASSUME THAT YOUR PREVIOUS APPROACH'OR TECHNIQUE WAS
RELATIVELY-UNSUCCESSFqL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRI8E'THE SECOND INSTRUCTIONAL APPROACH -R
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NUTKNOW F4UM6ER FACTS APPROPRIATE TO GRADE AND ABILLTY.

FOR THE_INSTRUCTIONAL APPROACH OR 'TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES.NOT
KNOW NUMBER-FACTS APPROPRIATE TO GRADE AND ABILITY,

011014 1120% c 21.30% 3140 74. 4150%8180X 81=70% 71-80% 8190X 91-100%
IF THE INSTRUCTIONAL.APPROACH OR TECHNIOUE YOU ViROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN. ASSISTING
THE CHILD.- INDICATE HOW SURE YOU ARE THAT YOU.WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01=10% 11=20X: 2130% 3140% 4 -50%5160% 6170% 7180% 81-90X 9 =100%
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ASSUME YOUR PREVIOUS APPROACHES'OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD, NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO'DOES NOT .KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY.

PAGE 111

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE*
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSIBTING THE CHILD WHO DOES-NOT
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY,

01=10%; A1=20X 21=30% 31=40%, 41=50%
_a51=60% _a.61=70% __71-Box __81=90X _-_91=100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL TN ASSISTING
'THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01=10% _11=20% 21=30% 31=40X 41=50%.A.. =.mp 4.. ....im ,..51=60% 61=70% 71=80% 81=90% 91=100%--
..

-

4o.- ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL-IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH. INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO 00E5 NOT
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY,

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOO WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
succEssFuL IN ASSISTING THE CHILD Wi-I0 DOES NOT
KNOW NumegR FACTS APPROPRIATE TO GRADE AND ABILITY,

01=10% 11=20% 21=30X 31=40% 41=50%
51=60% 61=70% 71=80% 81=90% 7-91=100r

IF THE INSTRUCTIONAL APPROACH OR. TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
.rpe CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL BERVICE?

01=10% 11=20% 21=30% 31=40%. 41=50%
51=60% 61=70% 71=80% 81=90% 91=100%



_BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD use WITH'A CHILD WHO CANNOT NAMeTHE LETTERS OF THE ALPHABET(LOWER CASE).
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FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY '
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAMETHE LETTERS OFA.HE ALRHABET(LOWER-CASE).

,01=10% '-20X ==2130% ==.31ACIX ==4150%5160% -70% 71°.80X BY-'-90% 91100%
IF THE INSTRUCTIONAL' APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINqTHE CHILD. INDICATE HOW SURE you ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

41110% 1120% 21==3014 31140X 4150%
--.51=60% ==15170% 7180% ==.8190 I00%

2. ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WA
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NO
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL'APPROACH OR
TECHNIQUE YOU WOULD USE WITH'N CHILD WHO CANNOT NAME
THE LETTERS OF THE ALPHABET(LOWER CASE).

FOR THE INSTRUCTIONAL APPROACH DR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL SE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD -WHO CANNOT NAME
THe LETTERS OF THE ALPHABET(LOWER CASE).-

0110% 11=20% 2130% 3140% 4150%==5160% 6170%-==71-80% 911001
'IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE you ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME :TYPE OF SPECIAL SERVICE?

==0110% ==1120% ==2130% 31-40%
==51=.60% ==6170% ==71=801g :=8190% :=91100%
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERERELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE-THE-THIRD INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE. WITH A CHILD" WHO CANNOT NAMETHE LETTERS OF THE ALPHABET(LOWER CASE).

_ wog

'PAGE 113

FOR THE INSTRUCTICNAL APPROACH OR TEctiNtaue YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT_WILL BE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILOWHO CANNOT NAMETHE LETTERS OF THE ALPHARET(LOWER CASE). c

11=213% _21=301( ,31=40% 4150%_._51=60% ,t51=70% ,.,_=71=80% =_81-90% :91=100%,
JF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT:SEEM TO BE REIATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD. INDICATE FiL,4 SURE YOU ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

.111=10% ,11=213% _21=30% _.31=40% _41=50%51=60X 61=70% =.71=190% a.51=90% ..91=100%

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERERELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT NAMETHE LETTERS OF THE ALPHABET(LOWER CASE).

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY,SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME'THE LETTERS OF THE ALPHABET(LOWER CASE).
01=10% .11=20% ._31=40X7=51=60% 81=70% 71=803( 81=90% 91=100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NCT SEEM TO'BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD. INDICATE HOW SURE YOU ARE THAT:YOU WOULDREQUEST ASSISTANCE FOR SOME TYPE Or SPECIAL SERVICE?
01=10X /1=20%' 21=30% 31=40% 41=50%51=50% 61=70% 71=80% 81=90% 91-lo0.%
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO IS EXHIBITINGTEMPER TANTRUMS.

_ _ =

FOR THE 'INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD WHO IS EXHIBITINGTEMPER TANTRUMS.

_01=10% __.11=20% 21=30% =40% _41=551=60X ...61=70% :71=130% ....=131=90% ...91=1 0%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CH/LID. INDICATE HOW SURE YOU ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01=10% 11=20% 21=30% '31=40% ...._41=50%'51=60% ._,151=70% 71=80% _81=90% 91=100%
7-

2. ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WASRELATIVELY UNSUCCESSFUL IN ASSISTING THE cHILp_. NOWBRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL' APPROACH ORTECHNIQUE YOU WOULD USE WITHA CHILO WHO IS EXHIBITINGTEMPER TANTRUMS. ,

,
.bmm. _.w _-- ... _ ,x r-JW..WE .w ,.4mm=m1'

-

FOR TPE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY'SUCCESSFUL IN ASSISTING THE CHILD WHO IS EXHIBITINGTEMPER TANTRUMS.

01=10X 21 0% _31=4014 41=5051=60% _,..61=70%._771 80% ._81=90% .91=100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE- YOU WROTEOID NOT SEEM TO BE RELATIVELY succEssFuL IN ASSISTINGTHE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL, SERVICE?

01=10% 11=20% 21=30% 31=40%' 41=50%51=60% 6=70%_ 1_ BO% 81-90% 91=100%
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS EXHFBITINGTEMPER TANTRUMS&

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING 7HE CHILD WHO IS EXHIBATINGTEMPER TANTRUMS.

0110% II20% 2130X 4ASOlt== ==
.=516.0X 6170% 7180% 81=90X

IF- THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEeM TO BE RELATIVELY SUCCESSFUL IN ASSISTING.
THE-CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF'SPECIAL SERVACE?

'-10% 2130X 3140X 4150%
L.6170% 7-7180-% :=8190% :;511100%

4. ASSUME 'YOUR PREVIOUS APPROACHES: OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRISE THE FOURTH INSTRUCTIONAL-APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS EXHISITING
,TEMPeR TANTRUMS.

4

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHI!-D WHO IS EXHIBITING
TEMPER TANTRUMS.

011Q% II20% __4150%
==5160% 6170% 71.=.80%.:8190% _91-°1007;

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU 'WROTE
DID NOT SEEM TO SE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE'HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR' SOME, TYPE OF SPECIAL SERVICE?

0110% 1120% 2130X ...,31=40% 41°50X
.,61=70% :=91100
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO HAS LOWVOCABULARY SKILLS*

tr-
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_

_

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE you WROTE*INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOW,VOCABULARY SKILLS.
_-=OI10% 11=20% 2130% -=40% AISO%_L.51-60% 7t-8oz 90% 91100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT seem TO'BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME.TYPE OF SPECIAL-SERVICE?
II20%.51450% ._71130% .,,=.191-90% _29I100%

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WARELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOBR/EFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH ORTECHNIQUE0 YOU WOULD use WITH.A CHILD WHO HAS LOWVOCABULARY.SKILLS.

7FOR THE INSTRUCT' NALAPPROACH OR TECHNIQUE YOU WROTE*INDICATE HOW SURE YOU ARE T.HAT IT WILL HE RELATIVELYSUCCESSFULIN ASSISTING THE CHILD WHO HAS:LOWVOCABULARY SKILLS.

01.10% 2130 3140% 11150%5160% 6170% 71BOX_

IF-THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT seem TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD* INDICATE HOW SURE-YOU ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME-TYPE OF SPECIAL1SERVICE?
0110% .20% _.=31410% -4150%.3 .3

.35-1150% .70% 71=80% 8190% 91100

1 2
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3. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERERELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD.. NOWBRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO'HAS LOWVOCABULARY SKILLS.

===

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOWVOCABULARY SKILLS.

01=10% 11=20% 2130% 31=40% 4 -50%-- -- ..._ _- --51=60%_61=70%71=80%....*_81=90%'_91=100%-
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL TN ASSISTINGTHE CHILD. INDICATE HOW'SURE-YOU ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

10% 11.20% ,,21=30% =....31=40% 50%
5 60% : 61=70% 71=80% 81=90% 9 100%

A. 'ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE'
RELATIVELY UNSUCCESSFUL IN:ASS/STING THE CHILD,. NOWBRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE k/ITH A CHILD WHO HAS LOWVOCABULARY SKILLS4

==============

=,FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.r-INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY.
SUCCESSFUL IN ASSISTING THE CHILD 'WHO HAS LOWVOCABULARY SKILLS.

11=20%. _2130% 3140%:5160% 761=70% L71=80% Z.8190%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD. INDICATE HOW SURE YOU ARE THAT YOU'WOULD
REQUEST ASSISTANCE FOR%SOMETYPE OF SPECIAL SERVICE?

0 =10X 11-20% 2130% '31=40% "Al=50%--5 =60% -61=70% --71=80X -81=90% -791=100%_



PAGE 119-

BRIEFLY DESCRIBE THE FIRSTr INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT BALANCE
ON A BEAM OR OTHfR GYM EQUIPMENT*

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATEHOW SURE YOU ARE THAT IT.WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCE
ON A BEAM OR OTHER GYM EQUIPMENT*.

_*0I=10% .,.*11=20% 21=30% __31-40 _.41=.50%
=-51=60% .61=70X _...71=80% _.,8190% _91=100%

IF THE INSTRUCTIONAL APPROACH OP TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01=10% 11=20% 21=30%, 31=40% 41=50%_ _

51=6016 _._61=70% _71=80% _81=90% _91=100%

24 ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL'INASSISTING THE CHILD* NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR.
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT BALANCE
ON A BEAM OR OTHER GYM EQUIPMENT*

A P

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
/NDICATEHOW SURE .YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSIST/NG THE CHILD WHO CANNOT BALANCE
ON A BEAM-OR OTHER QYM EQUIPMENT*

01=10% 11=20t 21=30% 31.=40% 41=50%- ..,. - --5I-6og 61=70% 71=80% 81.0% 91=100%... . -..= .- := .- 9 ..-=

-IE.THE INSTRUCTIONAL APPRdACH OR TECHNIQUE YOU WROTE'
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE'CHILDe INDICATE HOW SURE YOU'ARE THAT YOU WOULD-
REQUEST ASSISTANCE FOR SOME TYPE-OF SPECIAL SERVICE?

01=10% 1120% 21=30% 1=40% :41:=50%_ _ _ ==51=60% 71=80%_ =90%,_91=100%
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30 ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING 10L CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT BALANCE
ON A BEAM OR OTHER GYM EQUIPMENT.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU YROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCE
ON A BEAM OR OTHER GYM EQUIPMENT.

0110% I120% 21-30% ,3140% 4150%-
__71-80X 91-100%-

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID'NOT SEEM TO EIE RELATIVELY SUCCESSFULAN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01-10% 1120%,2130% __3140% .41=50%5160X 61702 7113014 131(40% 91=-100%.

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES. ERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE-YOU WOULD USE WITH A CHILD WHOCANNOT BALANCE
ON A BEAM OR,OTHER GYM EQUIPMENT.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
-INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN-ASSISTING THE CHILD WHO CANNOT BALANCE
ON A BEAM OR DTHER GYM EQUIPMENT.

_.0110% 21.30% ,._31-40% 4 -SO%
a_51.60% __71130% .91100%

-

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO SE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATEHOW SURE YOU ARE THAT YOU WOULD'
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?'

_11-20% 3140% 4150%
51.-60% 6170% _ 71-"80% ::81790% 91100%

13.
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14,- BRIEFLY DESCRIBE T FIRST INSTRUCTIONAL APPROACH .00'TECHNIQUE YOU WOULD USE WITH A CHILD.' WHO IS VERY SHY0TIMID. kNO FRIENDLESS..

7-

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS VERY SHY.TIMID. ANP FRIENDLESS.'

0110% 1120% 2130% 31-40% 4150%stgsn% _..61=70% _B1-90% _291-100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01..-10% 11-20% 21-.30,1 31-40% 41-50%
4151 60% 61702 -71-074 81-90% --91-100X

2. ASSUME_ THAT YOOR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY:UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY-DESCRIBE THE SECOND INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO IS VERY SHY,TIMID. ND'FRIENDLESS.

_ _ aalg _ _ 5aM

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE'HOW SURE YOU, ARE ,THAT IT WILL' BE.RELATIVELY,SUCCESSFUL -IN ASSISTING.THE CHILD WHO IS VERY SHY.'TIMID, AND FRIENDLESS..

0110% II-20X __21-30X 31.-40X '41=50X
--91rocm

IF THEINSTROCTIONAL APPROACH OR: TECHNIQUE YOU WROTEAID NOT SEEM TO BE RELATIVELY SUCCESSFULAN A5SISTING'THE CHILp. INDICATE HOW SURE YOU ARE THAT YOU woULP
AEQUEST ASSISTANCEFOR:SOME-TYPE OF SPECIAL S TWICE?

0110% -1120% 2130% 3140%
_51-ff60% _6170%

137
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ASSUME youp PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL- IN ASSISTII4G THE CHILD* NOWBRIEFLY DESCRIBE THETHIRO INSTRUCTIONAL APPROACWORLTECHNIQUE YOU WOULD OSE WITH A CHILD WHO IS VERY SHY.TIMID* AND FRIENDLESS.

_

e--

FOR THE INSTRUCTIONAL APPROACH, OR TECHNtQUE YOU WROTE*INDICATE HOW SURE YOU.ARE THAT IT WILL SE RELATIVELY
SUCCESSFUL IN ASStSTING THE CHtL0 WHO IS VERY SHY.TIMIDs'AND FRIENDLESS*

D1=10% =20% 21=30% 31=40% 41=50%___5160% __61=70% __71-80x __81-90x ..91=100%_

IF THE INSTRUCTIONAL APPROACH OR.TECHNIQUE YOU WROTE-DID NOT SEEM TO SE RELATIVELY SUCCESSFUL IN ASSIST/NGTHE CHILD, IND/CATE HOM SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?'

01=10%: 11=20% 21=30% 31-40% - 41=50%-__51=60% __71=80% =81=90% :=91=100%
--

ASSUME --YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING-THE CHILDeNOWBRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR-TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS VERY SHY.TIMID. AND FRIENDLESS*

3.

FOR THE INSTRUCTIONAL' APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU ARE THAT.IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CH LO WHO IS VERY SHY*
TIMID.-AND FRIENDLESS.

...01-10%_.11=20% _21= DX 31=40% 4150%51=60% --64-70% :=81=90% ---91100%.Me

-IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU VI)ROTEDID,NOT SEEM TO BE RELATIVELY SUCCESSFUL IN-ASSISTING
THE CHILD* INDICATE HOW SURE YOU-ARE..THAT YOVWOULD
REQUEST ASSISTANCE FOR some TYPE OF SPECIAL SERVICE?

01=10% 11=20% 21=30% 31=40% 41=50%_

51.=60% __61=70% 71-6o% _ 81=90% _91=100%



BRIEFLY DESCRIBE,THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU 'WOULD USE- WITH A CHILD WHO CANNOT WORKSTORY OR THOUGHT'PROBLEMS.

0
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FOR THE-INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDLCATE HOW SURE YOU ARE THAT'IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE ,CHILD WHO CANNOT. WORK
STORY ,OR THOUGHT PROBLEMS,

0110% _21-30% 31°40% 44 50%
51-60% SI-70% 7180% 81-90% 91-100%-= --

IF THE INSTRUCTIONAL APPRoACH OR TECHNIOuE yOU wROTE
OW NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU. ARE THAT YOU WOULD.
REQUEST.ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0I-10%
_51760%

II-20% _21-30% _31-40% 41°50%
61-70% _71-80% 7 81-90% :7:91-100%

2. ASSUME THAT YOUR PREVIOUS APPROACH OR-TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE-CHILD, NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH. OR
'TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT WORK
STORY OR THOUGHT PROBLEMS.

.

FOR THE INSTRUCTIONACAPPROACH OR TECHNIQUE YOU WROTE*
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE,CHILD WHO CANNOT WORK
STORY OR THOUGHT.PROOLEMS.

01-10% _11-20%
51-60X __61r70%

21-30 31--40% 41-50%
81-90% 91-100%

IF THE INSTRUCTIONAL. APPROACWOR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU-WOULD
REQUEST ASSISTANCE FOR SOME TYPE° OF SPECIAL. SERVICE?

01-10% 14-20% 2I-30%' 31°40% 41-50%
51-60%

-- -.-61-70% 71-80% 81-90% 91-100%
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30 -.ASSUME YOUR PREVIOUS APPROACHES OR-TECHNIQUES WERE
PILATIVELY-UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHN/QUE'YOU WOULD USE- WITH A CHILD WHO CANNOT WORK
STORY,OR THOUGHT PROBLEMS.

_

PAGE 125

FOR THE INSTRUCTIONAL-APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU 'ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT WORK
STORY OR THOUGHT PROBLEMS.

-201= 3140% 4,1-50%
8I90X 91100X-=

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THECHILD. INDICATE HOW SURE YOU.ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01°1074 ._11201/ ....21=30% 5_31=40% 4150%5160% 6170% 7180% 8190% 91'=1001/

4.. ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE
RELATIVELY. UNSUCCESSFUL /N ASSISTING THE CHILD.: NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH. A CHILO WHO CANNOT WORK
TIORY OR THOUGHT PROBLEMS.

_ = _ _

FOR THE- INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU.ARE THAT IT WILL BE RELATIVELY

°SUCCESSFUL IN ASSISTING THE-CHILD WHO CANNOT MORK .

STORY OR THOUGHT PROBLEMS.

,0110% 40% 4150%
--5160% 6170X 7110% =90%, 91100%

IF4THEANSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
OID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU'ARE THAT YOU'WOULD
REQUEST ASSISTANCE FOR some TYPE OF SPECIAL SERVICE?

0110% 31-"0%. _ 415QXA
-51=150% :76/70% 7180X 91100%
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD:USE WITH A CHILD WHO :CANNOT NAMETHE LETTERS OP THE ALPHABET(CAPITALS).

PAGE 126

FOR-THE INSTRUCTIONAL APPROACH OR TECHNIQUE :YOU WROTE.
/NDICATE HOW SURE YOU ARE THAT AT'WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT=NAMETHE LETTERS OF THE ALPHABET(CAPITALS)e

_01=10%11=20% __21=30X 3140%
81-150% 61=70% :71=80% __81=90X _91-10,0

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE_,YOU WROTEDID NOT SEEM TO BE RELATIVELY_SVCCESSFUN ASSISTING,THE CHILDe'INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTiNCE FOR: SOME TYPE OF SPECIAL SERVICE?

..01=1.0% _11=20% =._21=30% -__31=40% _41.=50%
..a51-60% 61=70% ,_71 =80% 81-90% -91=100

0.2. ASSUME THAT YOUR PREVIOUS APPROACW'OR TECHNIQUE WAS
RELATIVELY uNsuccessFuL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE-THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU-WOULD USE WITH A CHILD WHO CANNOT NAMETHE LETTERS OF THE.ALPHABET(CAPITALS):

FOR:TPZ INSTRUCTIONAL.APPROACH OR TECHNIQUE YOU WROTE. ,

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME-THE LETTERS OF THE ALPHABET(CAPITALS).

01=10% 11=20X 21=30X 31=40% 41=50%5160% -61=70% ''-?1=80% --91=100X_ --
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUEYOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT .YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL'SERVICE?

01=10% 11=20% 21=30% 31=40% 41=50%
-511=60% --6170% --'71=80% 81-90% 91=100%
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3. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBETHE THIRD- INSTRUCTIONAL APPROACH ORTECHNIOUE YOU WOULD USE WITH A- CHILD WHO CANNOT NAMETHE LETTERS OF THE ALPHABET(CAPITALS).

FOR. ThE INSTRUCTIONAL APPROACH OR-TECHNIQUE'YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN #SSISTING THE CHILD WHO CANNOT NAMETHE LETTERS OF THE ALPHABET(CAPITALS).

m.011076 11-20% 21-30X 31'40% _41.-50%51-60% -61-70% '-7180% m'81-90% 91100%.
IF THE INSTRUCTIONAL APPROACH-OR TECHNIQUE YOU WROTE'DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

-THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD 'REOUEST ASSISTANCE FOR SOME TYPE OF SPECIAL 5ERVICE? .

01-10% 11-20% 21-30% -40% __41.-50%
51-60% :=61-70%,--`71-80% -90% _91--100%

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR'

. TECHNIQUE YOU WOULD'USE WITH-A CHILD. WHO CANNOT NAMETHE LETTERS OF THE ALPHABET(CAPITALS).

FOR.THE INSTRUCTIONAL APPROACH OR TECHi4IOUE YOU "WROTE.INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO. CANNOT.NAME.THE LETTERS OF THE ALPHABET(CAPITALS).

0110% 11-20% 21-30% 3140% 4150%.--.:=5160% :=6170.A.::71"80% __81-..90% 91-q00%

IF.THE INSTRUCTIONAL APPROACH OR TECHNXQUE YOU WROTE
DID 'NOT SEEM in BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE -CHILD. INDICATE HOW suRe YOUARE THAT YOU WOULD
REQUEST ASSISyANCE,FOR SOME TYPE OF'SPECIALSE-RvICE?

_0116%- _11-20% __3140% 41-50%
-51,-60%
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PAGE 129'.

BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE'YOU WOULD use WITH A CHILD WHO PUSHES.- ITS,OR PINCHES OTHERS.,

.FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO PUSHES, HITS.MI:PINCHES OTHERS..

01=10% 11=20% 21=30% =40%
51=60% =.61=70% .L71=802 =90%

41=50%
91=100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCcESSFUL IN ASSISTING
THE:CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD-
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

02.''101; - 11...240% 21=302 ,31=40% 41=50%
.=51=60% __71=802 __B1=90% 91=1002

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW

' BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROAtH ORTECHNIQUE YOU WOULD -USE WITH A CHILD WHO PUSHES. HITS.OR PINCHES OTHERS.

_

FOR.THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
/NOICATE HOW SURE YOU ARE' THAT IT WILL aE RELATIVELY
SUCCESSFUL- IN ASSISTING THE CHILD'WHO PUSHES. HITS$OR PINCHES OTHERS.

,=._01=10% .1-1=20% ...21=30% .,31=40 .41=50%
,L.51=60% 451=70% 2_71-80m .,.81=90% L91=100X

IF THE INSTRUCTIONAL APPROAtH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY'SUCCESSFLIL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU.ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE'OF SPECIAL SERVICE?

01=10X L. 11=20% 21=30% 31-40X- 41=50%-51=60% =--61=70% -.-71=80X --81-=90% 91=100%
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F.AGE 130

ASSUME YOUR'PREVIOUS APPROACHES OR TECHNIQUES WERE_RELATIVELY UNSUCCESSFUL IN ASSISTING,THE CHILD. NOWBRIEFLY DESCRIBE'THE THIRD INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE:WITH A CHILD WHO PUSHES..HITS.OR PINCHES OTHERS.

_

FOR THE INSTRUCTIONAL APPROACH:OR TECHNIQUE YOU WROTE.-INDICATE HOW SURE YOU ARE THAT'IT WILL BE RELATIVELY'SUCCESSFUL IN ASSISTING THE CHILD WHO PUSHES. HITS.OR PINCHES OTHERS.

.01=10% _,..11=20% 21=36; .31-40% 41=50X61=70% .71=80V .81=90% :=91=100%
IF THE INSTRUCTIONAL APPROACH OR'TECHNIQUE YOU WROTEDID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING'THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD

.REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
01=10% 11=20* .21=30% ...31=40X 41=50%51=60%61=70% 71=80% 81=90% 91=100%

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERERELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD.,NOW:BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL,APPROACH ORTECHNIQUE YOU, WOULD USE WITH A CHILD WHO PUSHES. HITS.OR PINCHES OTHERS.
:

6 6 6 6 6 6 6 6 6 66 6

FOR THE INSTRUCTIONAL APPROACH OR TECHNIOUE YOU WROTE*INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY'SUCCESSFUL .IN ASSISTING THE:CHILD WHO PUSHES. HITS.'.OR PINCHES OTHERS+

01'-10X 1120% 2130X 3140% 4150%_..51w60 6I-70% __71-(30% 91--100%
IF .THE-INSTRUCTIONAL'APPROACH OR TECHNJOUE YOU WROTEDID NOT SEEM TO SE RELATIVELY SUCCESSFUL IN, ASSISTINGTHE CHILD, INDICATE HOW SURE, YOU ARE THAT YOU WOULDREOVEST ASSISTANCE fOR SOME TYPE OF SPECIAL SERVICE?

4.. 601=10% =20% .21=
51=60% =70% .71=
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PAGE 131

BRIEFLY DESCRIBE THE FIRSTANSTRUCTIONAL APPROACH OR'TECHNIQUE YOU WOULD USE WITH A CI-4mo. WHO DOES NOTPRONOUNCE WORDS CORRECTLY.

= = =
_ _ _

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOTPRONOUNCE WORDS CORRECTLY.

__2130X 41-56%51601i 91100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE-YOU WROTE'DID NOT SEEM TO BE RELATIVELY successFuLAN ASSISTINGTHE CHILD,. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0110% _21-30% 31-40% _.,4150X51-60% ._6170% _271sox _:8190%

ASSUME THAT-YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULDAJSE.WITH A:CHILD WHO DOES'NOTPRONOUNCE WORDS CORRECTLY..

=

=========== - -
FOR TPE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.IND/CATE HOW SURE YOU.ARE THAT IT WILL BE'RELATLVELY
SUCCESSFULAN ASSISTING THE CHILD WHO DOES NOTPRONOUNCE WORD'S CORRECTLY.

-2130 3140X 4150%51-60%6170%.7180 ---5190X -.91-100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM YO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD,'INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR'SOME TYPE OF SPECIAL SERVICE?

1120% 2130X 3140X 4150%5160% 61*-7O% 11-410% 81.-90% 91100X
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WEE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY,DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD,WHO DOES NOT
PRONOUNCE WORDS CORRECTLY*

132PAGE-

FOR THE INSTRUCTIONA\APPROACH'OR TECHNIQUE YOU WROTE',
INDICATE HOW SURE YOU\ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT
PRONOUNCE WORDS CORRECTLY.

orlox _II20% ,2130% 4150%
61.7C1% _._71.=80% .91100*4

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO SE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT you WOULD
REQUEST ASStSTANCE FOR SOMEA.YPE-OF =SPECIAL SERVICE?

01-10% 11-20% 21-30% 31-40% 41-50%
5 150-X t5170% 7180% 91I00%,

4. ASSUME 'YOUR )3,peyibus APPROACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSIZTING THE'CHILDs NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU- WOULD USE WITH A CHILD WHO DOES NOT
PRONOUNCE WORDS'CORRECTLY.

m=-

FOR THE. INSTRUCT/ONAL APPROACH OR TECHNIQUE YOU WROTE*
INDICATEHOW SURE-YOU ARE THAT..IT WILL BE'RELATIVELY
SUCCESSFUL- IN ASSISTING THE CHILD WHO DOES.NOT
PRONOUNCE WORDS CORRECTLY,

2130% 31.40% 4150%
:=7-5150% :=6170% :71130% 631.90% ::91100%

:IF THE' INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
'DID NOT SEEM TO BE RELATIVELY SUCCESSFUL AN ASSISTING
THE- CHILD. INDICATE HOW. SURE YOU ARE'THAT YOU WOULD
REQUEST'ASSISTANCE FOR SOME TYPE OF. SPECIAL SERVICE?

al-Ao% II20% 3140% 4 50%.

5160X 6170% 71130% BI",0% .9 -=.100%
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PAGE 133:

BRIEFLY DESCRIBE THE FIRST INSTRuCTIONAL_APPROACH OR
TECHAIOLE YOU-WOULD USE WITH ACHILD .WHO SEEMS TO

, HAVE A-SHUFFLING GAIT.

FOR THE:INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
'INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO
HAVE A, SHUFFLING GAIT.

0110% 11-20% 2130% 31-40X 41--50%
=71780% :=81-90X

IF THE INSTRU&TONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL .IN ASSISTING
:THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01-10% 11-20% _21-30% 31"40% 41-507
51-60% 61-70% _7.71-80% ::81-90% ::91100%

2. ASSUME THAT YOUR-PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN.ASSISTING THE CHrLD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL-APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO
HAVE A StiUFFLING GAIT.

,

FOR ,TI-E INSTRUCTIONAL APPROACH OR TECHNIOUe YOU WROTE.:
'INDICATE-HOW SURE YOU ARE THAT IT WILL SE RELATIVELY
SUCCESSFUL IN:ASSISTING THE CHILD WHO'SEEMS TO
HAVE A SHUFFLING GAIT:

0110% 41-20% 21-30% '31-40% 4150
751-60% 7761-70% 777180% 7781-90% 7791400%

.

.IF THE-INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD.'IND/CATE HOW SURE YOU ARE THATYOU- WOULD
'REQUEST ASSISTANCE FOR SOME rYpE OF SPECIAL SERVICE?

01-10% 11-20% 21-30% 31-40% 41-50%
_5160% 61-70%' 71-80% 7781-90% 91-q00%_ _
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3. ASSUME YOUR PREVIOUS APPROACHES ORTECHNIQUES WERERELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH URTECHNIQUE,YOU WOULD USE WITH A CHILD WHO SEEMS TOHAVEA SHUFFLING GAIT.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE:YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT. WILL SE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS-TOHAVE A SHUFFLING GAIT.

.01=10% I -20% 2130X 3140_
. .5160% 61=70% 7180% 81=90%i _91=100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE .YOU WROTEDID NOT seem TO BE RELATIVELY 'SUCCESSFUL tWASSISTIN'-THE. CHILD. INDICATE HOW SURE YOU ARE THAT'YOU WOULD-REQUEST ASSISTANCE FORSOME TYPE OF SPECIAL SERVICE?

..10110% 1I20% 2130% 31=40% 41=50%__5160% 6f=70% 771-80% 778190%:7791=100%:

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQ es WERE-.RELATIVELY UNSUCCESSFUL IN ASSISTING THE C_ILD. NOW
. BRIEFLY DESCRIBE THE :FOURTH INSTRUCTIONAL APPROACH URTECHNIQUE'YOU WOULD USE-WITH' A CHILD WHO SEEMS,TOHAVE A SHUFFLING GAIT.

.

r

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE%YOU WROTE,INDICATE HOW SURE-YOU ARE THAT, IT WILL BE.RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TOHAVE A SHUFFLING GAIT.

_..21=30% 41510%5160% 61=70%r ,,..7180X 81=90% 91100%
'IF THE INSTRUCTIONAL APPROACH OM TECHNIQUE: NOU WROTE13:10'N0T SEEM TO BE RELATIVELY SUCCESSFUL rN ASSISTINGTHE CHILD. INDICATE HOW SURE YOU ARE THAT YOU.WOULDREQUEST ASSISTANCE FOR SOME TYPE,OF SPECIAL SERVICE?'

__01=10x 112()% 31=40% 41 _0%
__61=70% _._'71=150% 781-90% 791 100%
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PAGE 136

BRIEFLY DESCRIBE THE FIRST INSTRUCTI NAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO. DESTROYSOTHERS PROPERTY.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT WILL -BE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD WHO DESTROYSOTHERS PROPERTY.

_01710% 20% 2130% _31.-40% =_4150%
_.61=70% _71110% 81-90% *_91100%'

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE.CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
__O '10% __1120% 31=40% _41.-50%51-60% =71-80% 81-(10% 91-100%

2. ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WASRELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE SECOND- INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO DESTROYSOTHERS,PROPERTY.

gmma%...4m

J
----FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU-ARE THAT IT WILL DE RELATIVELY

SUCCESSFUL IN ASSISTING THE CHILD WHO DESTROYS
OTHERS'PROPERTY.

01=10% 11.*20% ....2130% _31-40% _41=50%
51=60% 151:-70% 7180% 81-90%

IF THE INSTRUCTIONAL APPROACH OR TECHNIOUE YOU WROTE'DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD. INDICATE, HEW SURE YOU ARE THAI YOU WOULD.REQUEST ASSISTANCE FOR SOME TYPE, OF 'SPECIAL SERVICE?

01-10% 1120% 21-30% 31-40% 41-50%.51-60% _61-70% .=._71-80% __81-90% 91-150%
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THETHIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DESTROYS
OTHERS PROPERTY.

PAGE 137

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DESTROYS
OTHERS PROPERTY.

01=10% 1 =20% 21=30% 31°40% 41=50%-- ,--- -- --51=60% .._ji 91°100%=70% 71=80% 81=90%- - --

IF THE INSTRUCTIONAL APPROACH OR IHNIQUE YOU WROTE
DID NOT:SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THg CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01-10% ._11=20% 21=30% 31=40% 41=50%
5 60% 61=70% 71=80% --81=90% -91=100%

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE -

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THEFOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DESTROYS
OTHERS PROPERTY.

. _ =

FOR TPE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT- IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD 'WHO DESTROYS
OTHERS PROPERTY.

01=10% .,11=20% 2 =30% .31°40% -50% ,

_- 51=601: =80% _81=90% 91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO'BEqRELATIVELY SUCCESSFUL IN ASSISTING

-

:THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPEOF SPECIAL SERVICE?

01=1.0% =11=20X 21=30% 31=40%._41-50%
7-51=60% 61=70% 71=80% __81=90% ".91=100%



PAGE 138

BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT
EXPRESS IDEAS-WELL. IN WRITTEN FORM.

FOR'THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW, SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO'DOES NOT
EXPRESS IDEAS WELL IN WRITTEN FORM.

--0110% 1120% 213Q% °0% 41-50%-- ..- - -
5160% a61=70% _.,71130% _a61=90% __91100%

IF THE'INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW-SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01=10% 1120% 2130% 3140% 4150%,6170% '?/=80% ___=8190% 301I00%
0

2. ASSUME THAT YOUR PREVIOUS-APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOw
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH oR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NoT
EXPRESS IDEAS WELL IN WRITTEN FORA.'

FOR THE INSTRUCTIONAL APPROACH OR TECHNIOuE YOU WROTE.
INDICATE HOW SURE YOu ARE THAT IT WILL: BE RELATIVELY
SUCCESSFUL IN ASSISTING THE'CHILD WHO DOES NOT
EXPRESS IDEAS WELL IN WRITTEN FORM.

0110% 1120% 2130% 31=40% 41=50%
..61=70% _7180% aE1190% _91100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD INDICATE HOW SURE YOU ARE THAT,YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0110% 1120% 21-30% = 31-4 4 -50%-
51=60% 45170% __71=80% _a81= 100%'

1
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD0'NOW
BRIEFLY DESCRIBE 'THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT
EXPRESS IDEAS WELL IN WRITTEN FORM*

FOR THE INSTRUCTIONAL APPROACH. OR TECHNIQUE YOU WROTE*
INDICATE HOW SURE YOU ARETHAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD .WHO DOES NOT
EXPRESS IDEAS WELL IN WRITTEN FORM.

01=10% 11=20_21=3.0% =40% 41=50%
51=60% ,..61=70% .._71=80% _._81=90% ==91=100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE You WRoTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE .FOR SOME TYPE OF SPECIAL SERVICE?

01=10% 11=20% 21=30% 31=40% .41=50%
51=60% 61=70% _71=80% _81=90% _.91=100%

40 ASSUME YOUR PREVIOUS APPROACHES OF-TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW
BRIEFLY DESCRIBE THEFOURTH INSTRUCTIONAL_APPROACH,OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO-15OES NOT
EXPRESS IDEAS WELL JN WRITTEN FORM. -

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT
EXPRESS IDEAS WELL IN WRITTEN FORM0

=01=10% 41=20% 21=30% 31=40% 41=50%a-
51=60% 61=70% 71=80% 111=90% 91=100%_ _ _ .

IF THE INSTRUCTIONAL APPROACH OR TECHN/QUE YOU WROTEOLD NOT SEEM TO BE RELATIVELY SUCCESSFULAN ASSISTING
THE CHILD* INDICATE HOW SURE YOP ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL: SERVICE?

01=10%. .,..-..11=20%.21= 0% _31=40% ...41=50%
61=70X _a_71= 0% a81=-40% =.9,1=100%
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD'USE WITH A CHILD WHO SEEM& TO
HAVE TREMORS.

PAGE 140,

FOR THE INSTRUCTI NAL APPROACH OR'TECHNIQUE YOU WROTE*
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO HAVE
TREMORS,

__O1-iO% 11-=20% 21-_0% 31=40% 41-50%
51.-60% 61=70% 71-80% 81=90% 91-100%. . .

THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD' TNOICATE HOW SURE YOU AWE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0110% 1120% 21-30% -= 31-40% 41=50%
5160% =.6170% 71-80% 81-90% 91=100%= =-

2, ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO
HAVE TREMORS0

FOR THE INSTRUCTIONAL APPROACH,OR TECHNIQUE YOU WROTEy
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING'THE CHILD WHO SEEMS TO HAVE
TREMORS.

0110% 1120 21 0% 31=40/% 41-50%
51°60% 61-70% -71=80% -81-90% -91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?'

0110% 11-=20% 2:1=-30% 31-40% -41=50%
__6170% 81=90% __91100%
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO:SEEMS TOHAVE TREMORS.
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FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN, ASSISTING THE CHILD WHO SEEMS TO HAVE
TREMORS..

01=10% 11=20% 21=30 . 3140% 41150%== =-=
- 51=.60% .r=71=80% B190% _=91100%-

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
OID NCT SEEM,TO.BE'RELATIVELY SU,cCESSFUL iN ASSISTING
THE CHILD. fINDICATE HOW SURE YOU ARE THAT YOU WOULD-
REQUEST ASSISTANCE FOR SOME:TYPE OF SPECIAL SERVICE?

01=10% 1120% 21=30X 3140% 41=50%,
__S1=60%. _61=70X _71=80% 81=90% _91=100%

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL. IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE: WITH A CHILD WHO SEEMS TO
HAVE TREMORS.

.FOR THE INSTRUCTIONAL APPROACH OFITECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO HAVE
TREMORS.

01=10% It=20% 2130% -40% 4
...61=70% _71=80% _90% 91=100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01=10% 11-20% 21-30% 11-40% 41-50%
51-60% 61-70X ' 71-atm 81-90% ql-t00%
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to BRIEFLY DESCRIBE THE FIR
TECHNIQUE YOU WOULD USE
STEALS*

T INSTRUCTIO_AL APPROACH OR
ITH A CHILD WHO LIES OR

_

'PAGE 143

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
.INDICATE HOW SURE YOU ARE THAT IT WILL,BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS.*

,_=01°10% 21°30% _31°40% _41°50%,=-_81°150% _61°70% _71°80% _81°90% 91°100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE-DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01°10% 11°20% 21°30% 31°40% 41°5ON
51°60% 61°70% 71°80% 81°90% 91°100%

20 ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE .CHILDo NOW'
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WiTWA CHILD WHO LIES ORSTEALS,

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE'RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALSo

01°10% 11°2014 2.1°30% °40% 41°50%
=81°60% 61°70%. 71°80% °90% -'-91°100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID-NOT SEEWTO BE. RELATIVELY SUCCESSFUL- IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
'REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

A01-10% 11-20% 21--30% 31-40% 41-50%51-60% 61-70% --71-60% 61-90% --91-100%



ASSUME YOUR'PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING IHE CHILD. NOWBRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH.A CHILD WHO LIES OR
STEALS.

---_---------

--_-------
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FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU "kRE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS.

01-10% 11-20% 2130% 31-40% 41-50%_5160% 61=70% =7160% =.8190%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE:
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
.THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01-10%11-20%_21=30%31-40%_41 -50%_-1-60% ==.61-70% _71-80% _=81-90% 91100%

ASSUME YOUR,PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE OITH A CHILD WHO LIES OR
STEALS.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
,SUCCESSFUL IN ASSISTING THE CHILD WHO LIES OR STEALS.

_01.'-10% _11-20% 21-30% __31-40% _=.4150%
51'760% 61=70% 71-F10% _=_I3I90% _91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTI"G
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULn
REQUEST ASSISTANCE FOR.SOME TYPE OF SPECIAL SERVICL1

0110% 11-20% 21-30% 3140%: 4 50%-1-60% :=61-70% :=71-80% =-13190% -100%
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I. 8R1FLV DESCRIBE THE FIRST INSTRUCTIONAL APPROACH ORTECHNI UE YOU WOULD USE WITH A CHILD WHO CANNOTATTACK ARITHMETIC PROBLEMS LOGICALLY.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT ATTACKARITHMETIC PROBLEMS LOGICALLY.

_21-30%5160% __8190X
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD', INDICATE HQW SURE YOU ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE1

-11.-2Q% 21'-30% 31-40% 41..50%5160% 151a.70% 7180% -78,19016 ''.91100%

2. ASSUME THAT:YOUR PREVIOUS APPROACH OR TECHNIQUE WASRELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH ORTECHNIQUE,YOU WOULD USE WITH A CHILD'WHO CANNOTATTACK ARITHMETIC PROBLEMS LOGICALLY.

FOR THE rNSTRUCTIONAU APPROACH OR TECHNIQUE YOU WROTE,INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELYSUCCESSFUL UN ASSISTING THE CHILD WHO CANNOT ATTACKARITHMETIC PROBLEMS LOGICALLY.
0110% 11-20% 2130% 40% 41-50%_.61770% 7180% --91-I00%

IF THE INSTRUCTIONAL- APPROACH QR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE,ICHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULDREQUESTASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
I I % 21 30%

51 64D% 61.70% 71-..BO%
31740% 41=50%
81-=90.74 _:91-I00%



ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY -UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT
ATTACK ARITHMETIC PROBLEMS LOGICALLY.
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FOR The INSTRUCTiONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOLVARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN.ASSISTING:THE CHILD WHO CANNOT ATTACKARITHMETIC PROBLEMS LOGICALLY.

0110% 11.=20% 21=30% 31-40% 41-50%r.54=60% 61=70% 71=80% 81=90% 91.=100%== s -
IF THE TNSTRUCTIONAL APPr<OACH .OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW 'SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01--10% 112.0%-2130X--__31=40% 4150%-51=60% ..:61=70% ::8190% =91=100%

ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL,APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOTATTACK ARITHMETIC PROBLEMS LOGICALLY'

egea

FOR THE INSTRUCTIONAL'APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW/SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT ATTACK
ARITHMETIC PROBLEMS LOGICALLY.

A01=10% 11=20% 21.=30% 3140% 41=50%--- 51=60% --61=70% --.71=80%7-8190% .--.(f11130%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
.THE CHILD, INDICATE HOW SURE:YOU ARE THAT YOU WOULD
REQUESTASSISTANCEFORSOMETYPEOFSPECIAL SERVICE?

0110% 1120% 21=30% 3140% 4150%51=60% 61=70V 7180% .81=90% _91100%
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT HEARWORDS WITH THE SAME BEGINNING SOUNDS.

=======================================================

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT HEARWORDS WITH THE SAME BEGINNING SOUNDS.

.=0110% _.41a-50%_=51t50% _=91-100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT- SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME TYPE OFSPECIAL SERVICE?

'-0110% 2130% :31-40% 4 -50%51150Z 6170% 7180% -8190% 9 100%

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT HEARWORDS WITH THE SAME BEGINNING SOUNDS.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY---- SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT HEAR'WORDS WITH THE SAME BEGINNING SOUNDS.

10% -20% 2130% 3140%
.450% -70% 7180% 8190% 91100%

IF'THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD. INDICATE HOW SURE YOU ARE THAT "YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

__1120% 2130% 3140% 4150%-5160% --6170% - --8190% 7-91100%= ,



ASSUME YOUR-PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL, IN'ASSISTING THE CHILD* NOWBRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT HEARWORDS WITH THE SAME BEGINNING SOUNDS.

PAGE 148

FOR THE INSTRUCTIONAL APPROACH' OR TECHNIQUE YOU WROTE,INDICATE HOW SURE YOU ARE THAT IT WILL 8E RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT HEARWORDS WITH THE SAME BEGINNING SOUNDS*

01=10% 11=20% 21=30_ 31=40A 41=50%
...51=60% ....61=70A 71=80% ..=81=90A

,

-IF THE INSTRUCTIONAL APPROACH OR ,TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD* INDICATE-HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

...21=30A ,41=-50%
.51=60% '=,_61=70% .71=80% p1-9ov__91-100%

4.- ASSUME YOUR -PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL. IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE-FOURTH1NSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD* USE WITH A CHILO WHO CANNOT HEARWORDS WITH THE SAME BEGINNINQ SOUNDS,

= =

3r.

FOR THE INST _UCTIONAL APPROACH 'OR TECHNIQUE YOU WROTE,
INDICATE,HOW. SURE YOU ARE THAT IT WILLBE RELATIVELYSUCCESSFUL / ASSISTING THE CHILD WHO CANNOT HEAR
WORDS WITH THE SAME BEGINNING SOUNDS',

_01-10X
51=60%

II-20X
61=70A

2
7

-.30X
=80A

31=40%
-81=90%

41=50%
-91=100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CP-ILD, INDICATE HOW SUREYOU,ARE THAT YOU:WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?'

01=10% 11=20% 21=30% 31-40:X 41--50%
_LSI-60X .71-80% 81-90% __91°100:-
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BRIEFLY DESCRIBE:THE FIRST: iNSTRUCTIONAL APORDACH OR
TECHNIQUE YOU WOULD USg WITH A CHILD. WHO.IS AFRAIDOF SPECIFIC:THINGS.

-PAGE 150

FOR THE'INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
, INDICATE HOW SURE YOU ARE THAT IT VILL'BE:RELAT1VELY
SUCCESSFUL IN ASSISTING, THE CHILD WHO IS AFRALD
OF SPECIFIC THINGS.

.

1120% 2130% 31-40% 41-50%-= =-
. __51=60% _.61-700% .7180% 8190%:91100%.

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE'DID NOT SEEM TO,BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW'SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR 5gmE TYPE OF SPECIAL SERVICE?

01-10% 11=20X 2130% _.41-50%_51=60% _6170% 71=80% _131-90% _9110Q%

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL AN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL. APPROACH OR
TECHNIQUE YOU'VOULD USE WITH A CHILD WHO.IS AFRAIDOF SPECIFIC THINGS.

-

-
FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
-INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO%IS AFRAID
OF SPECIFIC THINGS.

._01113X 1120X ._2130% 4150%
51=60% -6170% --91100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE'
. DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

THE CHILD* INDICATE. HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE- FOR SOM1rTYPEOF SPECIAL SERVIOg?

01=10% 1120% 21°30% 31-.40% 41=50%.=51=60% a617074 _71=110% 01,790% =_91100%
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:ASSUME YOUR PREVIOUS APPROACHES OR TE,CHNIQUES 4ERERELATIVELYUNSUCCESSFUL IN,ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE THIRD INSTRUCTIONALAPPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO IS AFRAIDOF SPECIFIC. THINGS.

_
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FOR.TE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.-tNDICATE HOW SUREYOU ARE THAT IT WILL BE RELATIVELYSUCCESSFUL IN ASS/STING,THE CHILD. WHO IS AFRAID'OF SPECIFIC THINGS.

01=10X _3140% .4150%5160% _91100%
IF THE INSTRUCTIONAL. APPROACH OR TECHNIQUE YOU %ROTE01,0 NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CILD. INDICATE HOW SURE YOU ARE THAT YOu WOULDREQUEST,ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0110% 11.20% 21-30X 31-40X 41=50%_
--8190% -M9I400%

4. ASSUME YOUR PREVIOUS:APPROACHES OR TECHNIQUES WERERELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY'DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO IS AFRAIDOF,SPECIFIC THINGS.

-
-

FOR THE INSTRUCTIONAL APPAOACH OR TECHNIQUE YOUbWROTE.INDICATE "HOW SURE YOU ARE THAT IT WILL BE RELATIVELY-SIXCESSFUL IN ASSISTING THE cHiLn WHO IS AFRAIDOF SPECIFIC THINGS.

#311014- 1120% 2130% 3140% 4150%Th14.60X 'Th51=70% 7180% "--81=110% :=91100%
IF.THE INSTRUCTIONAL APPROACH OR TECHNIQUE- YOU WROTEDID NOT'SEEM TO OE RELATIVELY SUCCESSFUL IN ASSISTING'THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU MOULDREQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0110% 1I20% 016 31 40% 4150%- _5160% 61=70% 71.80X 81-90% 91100t._
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PA E 1

BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD'USE WITH A CHILD WHO CANNOT TELL
STORIES IN SEQUENCE'

tt

FOR THE INSTRUCTIONAL APPROACH-OR IgCHNIQUE YOU WROTE*
INDICATE HOW SURE YOU ARE THAT IT 'WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT TELL.
BTORIES IN SEQUENCE.

0110% ' II20%. 2130% 3140% 4150%
516014 __81.=90% _91-=10()%

/F THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID7NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
-THE CHILD. INDICATE .HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE 0.0R SOME- TYPE OF SPECIAL SERVICE?

64

_01=10% .11201g 21=3014 4150%,.
_.51450% .51701t 71.,.7180% _131-90,X :=9100

ASSUME THAT YOUR PREVIOUS APPROACWOR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN'ASS/STING 'THE CH/LD0 NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTiONAL APPROACH OR
TECHNIQUE YOU'WOULD USE. WITH A CHILD WHO CANNOT,TELL
STORIES IN SEQUENCE*

FOR THE INST.RUCTIONAL APPROACH OR,TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT TELL
STORIES IN SEQUENCE*

0110%
5160%

1120%
451.70.%

2 31:)%
_7180%

.31-.40%
B1=40% .

41.50%
91100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU.WROTE
DID NOT SEEK TO BE'RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD* INDICATE HOW SURE YOU ARE THAT,YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0110% 2130% 3140% 41=50%=.
1.._6170X __71.13Q% 511100%
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ASSUME- YOUR- PREVIOUS APPROACHES OR TECHN QUES WERE .

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH 014
TECHNIQUE YOU WOULD USE WITH -A CHILD WHO CANNOT TELL

1STORIES IN SEQUENCE*
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'FOR THE INSTRUCTIONAL APPkOACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT TELL
STORIES. IN. SEQUENCE*

01--10% :11-20% 21-30% 31-40% 41-50%
51-60% 61-70% 71-80%- 81-90%, -91-100%--

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID',NOT'SEEM,TO BE'RELATIVELY SUCCESSFUL IN ASSISTING-
THe CHILD. INDICATE HOW SURE YOU ARE THAT YOU womp
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

,,01-10% 11-20%
__21-30%_51-60% 7:61770% _71r80% __81-90%

-
ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE -

RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW .

BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL. APPROAdH OR
TECHNIQUE YOU WOULD-USE WITH A. CHILD WHO:CANNOTJELL
'STORIES IN SEQUENCE* .

FOR THE' I,NSTRUCTIONAL APPROACH OR TECHNIQUE AOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILO WHO CANNOT,TELL
STORIES.IN SEQUENCE*

0110% 11-20% 21-30% -40% -41-50%-
51-60% 61-70X _71-80% __81-90% __91100.%

IF THE INSTRUCTIONAL- APPROA61 OR TECHNIQUE YOU WROTE
DID NOT SEEM TO SE RELATIVELY SUCCESSFUL /N ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOP SOMC TYPE OF SPECIAL SERVICE?.

01,-10% 11-20%
_51-60% _:61-70% :=11:42Z

-40% 41-50%
1-90% _91-100%



PAGE. 154

BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TEC4NIQUE you WOULD USE WITH A CHILD WHO,SEEMS TO
"BLACK ouvi DURING CLASSTIME.

TOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE you ARE ,THAT IT WILL 'BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD_ WHO SEEMS TO"BLACK OUT" DURING CLASSTIME*

01=10% 11=20% 21=30% 31=40% 41=50%-751=60% 61=70% --71=80% 51-90% 91=100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT' SEEM TO BE RELATIVELY SUCCESSFUL IN'ASSISTING
,THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
'REQUEST ASSISTANCE FOR:SOME TYPE OF SPECIACSERVICE?

01=10% 11=20% 21=30% .._31=40% 41=50%51=60% '61=70% 71=80% 81=90%= -7-91=100%-

2. ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE VAS
RELATIVELY UNSUCCESSTUL IN ASSISTING 'THE CHILD. NOW
'BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR.
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO 7"BLACK OUT".DURING CLASSTIME0-

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE you wRoTe.
INDICATE HOW SURE YOU ARE THAT rT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO
upLAcK OUT" DURING CLASSTIME.

01=10% 11=20% 30%' 3 =40% 41=50%_51=60% 61=70% =80% --81=90% 91=100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY' SUCCESSFUL rN ASSISTING
'THE CHILD. INDICATE HOW suRe You ARE THAT you WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

_01=10% .21=
,51=#50% 61=70% 71-

1 6 9

0% =40% 241=50%
0% =90% L91=100%
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ASSUME' YOUR 6REVIOUS APPROACHES.OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE:THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE-YOU WOULD USE WITH A CHILD WHO SEEMS TO
"BLACK OUT":DURING CLASSTIME.

FOR THE INSTAUCTIONAL APPROACH OP TECHNIQUE YOU -.WROTE,
INDICATE HOW SURE YOU ARE THATAT WILL BE:RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD. WHO 'SEEMS TO
"BLACK OUT" DURING CLASSTIME.

01-10% _11-202 _21-30 _3 40 _41-50%
51-60X 6170% 71-80% _131-90% _91100%

IF THE INSTRUCTIONAL 'APPROACH OR TECHNIQUE YOU WROTE
DID:NOT SEEMLTOHBE RELATIVELY SUCCESSFUL IN-ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU youLty
REQUEST,ASSISTANCE FOR SOME TYPE' OF .SPECIAL SERVICE'?

01-10% 11-20% 21-30% 31-40% 41-50%
_51-60%':=6170% =71-80% _L.81-90% 91-1.00%

1
. _

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO
"BLACK-OUT" DURING CLASSTIME.

FOR THE UNSTRUCTIONAL'APPROACH OR TECHNIQUE ;YOU WROTE.
INDICATE HOW SURE'YOU ARE THAT JT WILL BERELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO
"BLACK.OUTHDURING CLASSTIME.

01-10 11=20% 21-30% 31-40% 41-50%
_5160V_61-70% 71-80% _81-90% :791.-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT you 'toms)
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

10%
60%

a

1120%
_1-61.70%

0%
0%

31-40%
'--81-90%

41-50%
--91-100%
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BRIEFLY DESCRIBE THE FIRST INSTRUCTI NAL APPROACH. DP
,

TECHNIQUE YOU WOULD USE WITH A CHILD WHO IS ORRIED,
APPREP'ENSIVE, AND UNSURE. OF SELF,-

FOR THE INSTRUCTIONALAPPROACH'OR TECHNIQUE you WROTE'
INDICATE HOW FURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS WORRIED*
APPREHENSIVE, AND UNSURE OF SELF*,

01=10%._11=20% __21= 0% ._31-40% 41-50%
51=60% =61=70% _71=50% =81-90% :91=10UX

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SliCCESSFUL IN ASSISTING
THE CHILD*. INDICATE HOW SURE YOU:ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

: 01=10% 11=20% 21-30%. 31-40%. A
.

51-60% 61=70% 71=50% --90% 9
50%
100%

2. ASSUME THAT YOUR PREVIOUS-APPROACH OR TEtHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN:ASSISTING THE CHILD* NOW
BRIEFLY DESCRIBE THE SECOND I_NSTRUCTIONAL APPROACH. OR-
TECHNIQUE YOU WOULD USE WITH-A. CHILD WHO IS WORR/ED0
APPREHENSIVE. AND UNSURE OF SELF*

FOR Tk.E,INSTRUCTIONAL APPROACH OR l'ECHNIQUE YOU WROTE*
INDICATE HOW SURE YOUARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS WORRIED,
APPREHENSIVE* AND'UNSURE OF SELF.

2'01=10% _11=20% __21= 0% 31=40% _41=50%
__51-60%._61=70,X .71=50%._.81=.90%

IF THE INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WROTE
DID NOT- sEem TO BE-RELATIVELY SUCCESSFUL IN ASSISTING
THE 41..ILD* IND/CATE HOW SURE YOU ARE THAT YOU. WOULD.
REQUEST ASSISTANCE FOR SOME TYPE OR SPECIAL SERVICE?

10% ..1120% _21=30% -"40% 41=50%
=60X _=61=70% ..._71=80% 1-90% _91-100%



3. ASSUMe YOUR PREVIOUS APPROACHES OR: T CHN QUES,WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCT/ONAL APPROACH OR
TECHNIOUE YOU WOULD USE 'WITH A CHILD WHO,IS WORRIED.

,.APPREI7ENSIVE. AND,UNSURE OF SELF. .
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FOR THE INSTRUCTIONAL APPROACH OR TECHN OUE YOU WROTE.
INDICATE,HOW SURE YOU ARE THAT IT WILL 3E RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO 15 woRRIED.
-APPREHENSIVE. AND.UNSURE OF SELF. .

01=10% 11=20%. 2130% --40% 41=50% '

:=51=60% :7=61=70% =771=80% ..1=90% ::91=100%

IF THE 'INSTRUCTIONAL APPROACH OR iECHNIQUE YOU .WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CH/LD, INDICATE,HOW SURE.YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL-SERVICE?

01-10% 11=20% 21=30% 31-40% 4 =50%
. 51-60% 61=70% 71=410% _1-90X =100%

ASSUME YOUR PREVIOUS APP OACHES OR TECHNIQUES WERE
RELATIVELY. UNSUCCESSFUL IN ASSISTING THe CHILD. NOW
BRIEFLY DESCRIBE THE FOU THANSTRUCTIONAL APPROACH OR
TECHNIOUE YOU WOULD USE WITH A CHILDWHO IS WORRIED.
APPREHENSIVE. AND UNSURE OF SELF.

.

-FOR,THE INSTRUCTIONAL APPROACH OR TECHNIouE You wRoTE.-
1NoloATE HOW SURE YOU ARE THAT. IT WILL BE RELATIVELY.
SUCCESSFUL IN.ASSISTING PHE CHILD WHO IS WORRIED,
APPREHENSIVE, AND:UNSURE OF'SELF.

0110% _11=20% '21=30% 31=40X 4150%
--51-60%, 61=70% --71-80% --9.1100%_

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM'TO BE,RELATIVELY successFuL IN ASSISTING
THE CHILD. INDICATEHOW SURE YOU ARE'THAT YOU WOULD
'REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0 =10% 11=20% .L21=30% __3140% _,J1.150%v
51-60% .._..61=70% =71=80%._=81=g 0% L91.=100%'
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BRIEFLY.DESCRIBETHE :FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE) WLTH. A CHILD' WHO'HAS POOR USE
OF GRAMMAR AND SYNTAX*.

FOR THE INSTRUCTIONAU,APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW.SURE YOU ARE THAT.Jj WILL BE RELATIVELY.
SUCCESSFUL IN ASSISTING THE CHILD WHOoHAS POOR USE-
OF GRAMMAR AND SYNTAX*

_0110% _41-20% 210% -"10%
L._51-60% _651-70% _L=71-80%.:=8I-90% :=91100%

IP THE INSTRUCTIONAL APPROACH OR TECHNIQUE. YOU WROTE-
.

DID NOT sEem TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD:* INDICATE. HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR :SOME TYPE OF SPECIAL SERVICE?

01-10% 20% 21-30% 31-40% 4 -50%
-70% --71- 0% 81-90% -79 100%

ASSUME *HAT-YOUR PREVIOUS APPROACH' OR TECHN/OUE:WAS.'
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD., NOW
BRIEFLY DescRise .THE SECOND INSTRUCTIONAL APPROACH OR,
TECHNIQUE YOU WOULD USE'W,ITH A CHILD'WHO HAS POOR USE'
OF GRAMMAR AND SYNTAX.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU'ARE THAT IT WILL 5E RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO HAS POOR USE
OF GRAMMAR AND SYNTAX.

01-10% 11-20% 21-3 31-40% 41-50%
51-6CM .61-70%.__71-80 r-

81-90% _91-400%

IF.THE INSTRUCTIONAL APPROACH. OR TECHNIQUE YOU WROTE
DID NCT SEEM TO sa RELATIVELY SUCCESSFUL IN ASSISTING'
THE CHILD* INDICATE HOW 'SURE YOU ARE THAT YOU,WOULD.
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL -SERVICE?

0

01-10% -- -11-20% 21"30% 31--40% 4150%
51-60% 61-70% -71-80% -%-81-90% --91-100%_



ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE'
RELATIVELY UNSUCCESSFUL IN ASSISTING THE .CHILO. NOW
BRIEFLY DESCRIBE THE THIRO'INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE'WITH A CHILD WHO HAS POOR USE
OF GRAMMAR AND. SYNTAX.

PAGE 1 60

FOR-THE 'INSTRUCTIONAL APPROACII1 OR TECHNIQUE -YOU WROTE,
ANDICATE HOW SURE. YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL .IN ASSISTING THE CHILD WHO HAS pooR USE
OF GRAMMAR,AND SYNTAX.

01-10% 11-20% 21-30% 31-40% 41-50%
_._51-60% _61-70% .,.7180% _81-90%

-_91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE-YOU WROTE
DID NOT -SEEM TO BE RELATIVELY SUCCESSFUL IN'ASSUSTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSI.STANCE FOR SOME TYPE OF SPECIAL SERVICE?

. _

01-10% 11-20% 21-30% 31-40% 4 BID%--
51-60% 61-70% 71-80% 81-90% - 9 -'100%

ASSUME..YOUR PREVIOUS APPROACHES OF TECHNIQUES, WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE-CHILD. NOW
'BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU MOULD USE WITH A CHILD WHO HAS POOR U E
OF GRAMMAR AND SYNTAX.

,
FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL ME RELATIVELY

..SUCCESSFUL IN ASSISTING THE CHILD-WHO HAS POOR-USE
OF GRAMMAR AND SYNTAX.

.

_01-10% __11-20% _21-30% 31-40% 41-50%
51.=60% 6I--70% 71-80% --81-90% -91-100%

-

-IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU'WROTE
DID,NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSI5TANCE FOR SOME TYPE OF SPECIAL SERVICE'? .

01-10% 11-,20% 21-30% 31-40% 41-50%_ _ _ .

...._51-60% _61-70% _71-80% __81-.90% 91-100%
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BRIEFLY DESCRIBE THE .FIRST INSTRUCTIONAL APPROACH OR'
TECHNIQUE YOU WOULD USE WITH'A CHILD WHO SEEMS TO
HAVE SEIZURES.

FOR 11-4E INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW surie. YOU ARE THAT IT :WILL BE'RELATIVELY
SUCCESSFUL IN,,ASSISTING=.THE CHILD WHO SEEMS. TO
HAVE SEIZURES..

__01.=10% 11=20%._:_21-_0% _31=40% _41-50%
_51=60% __61-70% / 71-80% __81=g0X :72g1-100%

. --

IF THE INSTRUCTIONAL APPROACH. OR TECHNIQUE you WROTE
DID NOT SEEM-TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCEFOR SOME TYPE OF SPECIAL. SERVICE?

01=16% 11.=20% 21=30% 31-40% 41-50%
-

=--5160% 61-.70X 71=80% 81=90% -91-100-

2. ASSUME THAT y 'PREVIOUS APPROACH:OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSIST/NG THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU,WOULD USE WITH A CHILD WHO .SEEMS TO
HAVE SEIZURES.

FOR THE 'INSTRUCTIONAL APPROACH 00 TECHNIQUE YOU WROTE,
INDICATE,HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING'THE CHILD WHO SEEMS TO
HAVE- SEIZURES.

QI=10% .11=20% 21-30X 31=40% 41=50%
.

.

51=60% 61=70% 71=80% 81-90% 91=100%

- IF THE INSTRUCTIONAL APPROACH OR,TECHNIQUE YOU WROTE
..DID NOT .SEEM TO BE RELATIVELY SUCCESSFUL IN-ASSISTING
THE CHILD. INDICATE HOW SURE YOUARE THAT YOU -WOULD
REQUEST ASSISTANCE .FOR SOME .TYPE OF SPECIAL -SERVICE?

_01=10% 11=20% _._21-30X
51-60% -Th51=7011 71=80%

1=40%-_41-50%
-90% _...91-100%'
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3. ASSUME'YOUR PREVIOUS APPROACHES ok TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW'
BRIEFLY DESCRIBE THE-THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE_ YOU 'WOULD USE WITH A CHILD WHO SEEMS JO:
HAVE SEIZURES. )

:FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE VOU ARE THAT IT WILL SE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO
HAVE SEIZURES.

11-20 .=2130% 31=40% 41-50%
._5160% 8190% 91=100%

IF'THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
-DID NOT-SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
.THE CHILD. INDICATE HOW SURE you ARE THAT YOU-WOULD
-'REQUEST ASSISTANCE FOR SOME TVE OF SPECIAL SERVICE?

01-10% 11-20% .2130% 3140% 4150%
51.=-60% % 81-90%

-ASSUME VOUR PREVIOUS APPROACHES:OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHLLD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO
HAVE.SEIZURES.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE you WROTE.
INDICATE HOW SUPE YOU ARE THAT IT WILL BE RELATIVELY .

SUCCESSFUL IN ASSISTING:THE CHILD WHO SEEMS TO
HAVE SEIZURES?

0110% 1120% 2130% 40% 415Q%
== 5160%.,251-70% -90%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YUU-WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. IND1ATE HOW SURE YOU ARE THAT rou WOULD
REQUEST ASSISTANCE FOW SOME TYPE OF SPECIALSERVICE7'

-= 1120% 21-30% 31-40% 41-50%
_- 51'.150% __Q170X __,,71'-80% 81-90% 91°1(10%

17'7
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Responses of Teachers,,Grades 1 through 3, for How Adequate They Feel
About Ins&uctional Approaches, 1 through 4, They Would Use ,

'with Children for Specific Problems

Tchr
Group

Item
Group

Behavior
Approaches

Learning
Approaches

Neurological
Approaches

1 10 30 50 50 20 30 50 50 40 40 40 701 40100 40 40 10 20 60' 80 60 80 60 90
1 80 90. 70 80 100 90 90 80 50 50 ,50 80

1 2 40 50 80 20 40 90 50 60 60 90 902 2 60 60 90 80
,80
''80 70 80 100 BO 30 10 103 2 60 60 90 90 90 90 60 90 80 90 60 70

1 3 50 80 80 90 :80 50 80 90 90 80 90 90
2 3 90 90 80 90 90 90 80 40 70Y 70 80 80
3 3 . 80 80 80 ,0 100 90 30 10 100 90 20 20

,

1 4 60 60 90 90 10 10 20 10 10 10 10 10
- 2 4 90 90 90 90 50 70 80 90 90 90 90 903 4 100 100 100 100 50 50 40 30 70 60 50 70

,
1 5 60 70 70 40 50 60 50 _40 50 40 30 2

5 60 70 80 80 20 10 10 10 10 10 10 10
3 5 50 50 50 30 ' 70 50 50 40 100, 100 90 10:

1 6 80 90 90 80 90 100 90 80 90 80 90 90
2 6 40 50 70 70 50 60 20 60 50 .60 60 60
3 6 80 90 70 60 80 80 sa 80 70 70 80 80

1 7 20 10: 50 80 20 40 70 100 10 40 80 90
2 7 30 30 30 20 60 40 30 30 60 40 30 103 7 50 60 70 90 70 70 80. 90 40 60' 60 90

1 8 90 90 100 90 70 60 90: 80 50 30 30 402 8 80 70 80 80 130 70 60 40 80 70 80 803 8 50 50 50 50 100 10 10 10 100: 10 10 10-
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INSTRUCTIONS

As you have learned through your teaching experience, some children
exhibit learning- and behavior difficulties that interfere with the
child's learning process. You, as a teacher, have had-the opportunity
to try many different instructional 'approaches or techniques to assist
children who are having difficulty in school. Sometimes you have had
to try many different instructional approaches or techniques before
you found one that was relatively successful in assisting the child.
You have, probably also found that sometimes it is necessary and
beneficial to request assistance for some type of special service in
order -to assist in defining the nature of the difficulty a child is
experiencing or for special class placement. For thiS questionnaire,
special service is defined as follows: (I) requesting assistance from
a school psychologist, 'special education teacher, . remedial- reading or
math specialiSt, speech therapist, nurse, physicianl (2) making a
referral to someone you feel can ',assist with the problem; and (3)
making a referral for the child to have some Vpe of testing-and/or_
evaluation. This'definition of special service has been underlined as
you may need to refer back to the definition occasionally.

The purpose of the questionnaire is to obtain information relative to:
(I) the instructional approaches or techniques you would use with a
child exhibiting a specific problem; (2) determine how sure you are
that the instructional approach' or technique vou have specified will
be relatively successful in assisting the child; and (3).determin2 how
sure you are that you would request assistance for some type of
special service if the instructional approach or technique was
relatively unsuccessful in assisting the child: You are to assume that
the special services, aslpreviously defined, are available to you even
if they currently do not exist in your school or school district.

-Hs questionnaire presents three different problems that some
children exhibit in school. For each problem you will be asked to
briefly describe the instructional approach or technique you feel is
appropriate for the problem. AN INSTRUCITONAL APPROACH OR TECHNIQUE IS
DEFINED AS THE ACTIVITIES, MATERIALS OR THE INSTRUCTIONAL CONTENT YOU
WQULD ASE IN ASSISTING A CHILD IN OVERCOMING A PARTICULAR PROBLEM. IT
IS UNDERSTOOD THAT YOU MAY NOT HAVE HAD DIRECT EXPERIENCE WITH ALL THE
PROBLEMS DESCRIBED IN THE QUESTIDNNAIRE. HOWEVER, EVEN IF YOU HAVE NOT
HAD EXPERIENCE WITH A PROBLEM DESCRIBED IN THE QUESTIONNAIRE, PLEASE
DESCRIBE AN INSTRUCTIONAL APPROACH OR TECHNIQUE THAT YOU FEEL YOU
MIGHT USE. ANSWER EACH QUESTION BASED ON THE GRADE AND AGE OF CHILDREN
YOU CURRENTLY TEACH.

The first question will be in the following form:

I. Briefly describetile first instructional approach or
technique you would use with a child who cannot read
well orally.
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Example response: Have the thild read a short article
s-ilentTy to be sure he knows all the words. Then have
him read the story aloud privately, recording his
reading on audio tape. Critique the tape with the
chi,J, listening for phrasing and expression. Practice
reading into the recorder and then to the class.

After yoU have written a brief instructionaLapproach or
technique, you will be asked to indicate "how sure you are
that the approach or technique you wrote will.be relatively
successful in assisting fhe child who cannot read well
orally." -If -you are 90% sure that the instructional approach,
or technique you wrote will be relatively successful in.
assisting the child then you would put a check mark in the
_81,90% response category as shown below.

For the instructional approach or technique you wrote,
indicate how sure you .are-thatjt will be relativel
successful in assisting the'child who cannot read wel
orally.

_01-10% _11-20% 21-30%31-40 _41-50%

61-70% 11L80%.,./81-90%91100%

.Remember to 'mark only one response category that best
describes how sure you feel.

You -will then be asked to indicate "how.sure you a e that you
would request assistance,for -some type of special service if
the. instructional 'approach or technique was relatively
unsurcessful in assisting the child." If you feel 45% sure
that you would request assistance for some type of special ,

service :when the instructional 'approach' or technique was
relatively unsuqcessful in assistingIthe child, then you woUld
check the 41-50% response category as shown below.

If the instructional approach or technique you wrote
did not_seem to be relatively successful in assisting
the child, indicate how sure you are thatyoU would
request assistance for some type of special service?

01-10% 11-20% 21-30% 31-40% V 41-50%

51-60% 61-70% 71-80%. _,81-90% 91-100%
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Even if you are 91-100% sure that you would request assistance
for some type of special service, continue describing
instructional approaches or techni;ie until you have writtenfour instructional approaches or techniques and responded to
all the questicns. Remember to mark only one response category
that best describes how sure you feel that you would request
assistance for some type of special servce.

After you have written your first instructional approach or
technique, you will then be requested to briefly describe a
second, third, and fourth instructional approach or technique
you would use for the same problem. For each instructional
approach you will be asked the following two questions: (1)
how sure you are that the approach will be relatively
successful in assisting the child; and (2) how sure you are
that you would request assistuice for some type of special
service if the instructional approach or technique wasrelatively unsuccessful in assisting the child. For each
instructional approach ahd the two questions associated with
that approach, you are to assume that the previous
instructional approaches were relatively unsuccessful in
assisting the child. For example: (1) questions associated
with your second approach assume the first approach was
relatively- unsuccessful; (2) questions associated with your
third approach assume the first and second approaches were
relatively unsuccessful; and (B) questions associated with
your fourth approach assumes the first, second, and third
approaches were relatively unsuccessful in assisting the
child.

'List four instructional approaches or techniques for each
problem regardless of how certain you are that the approaches
might be useful or appropriate for the problem. RECALL THAT AN
INSTRUCTIONAL APPROACH OR TECHNIQUE IS DEFINED AS FOLLOWS: THE
ACTIVITIES, MATERIALS OR THE INSTRUCTIONAL CONTENT YOU WOULD
USE IN ASSISTING A CHILD IN,OVERCOMING A PARTICULAR PROBLEM.
AN INSTRUCTIONAL APPROACH OR TECHNIQUE DOES NOT INCLUDE
REQUESTING ASSISTANCE FOR SPECIAL SERVICE OR MAKING REFERRAL
FOR ASSISTANCE OR TESTING/EVALUATION.
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ITEM GROUP 1
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SITS AND
PLAYS ALONE MUCH OF THE TIME.

PAGE 171,

-----------
FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SITS AND
PLAYS ALONE MUCH OF THE TIME.

01-10% 11-20% 21a30% 31-40% 41=50%
_ _51-60% 61-70% 71-80% 8190% 91=100%_

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TyPE OF SPECIAL SERVICE?

01-10% -20% _24-30% _31-40% ..._41..50%
5160% 1-70% 71-80% 81.90% _91..100%

2. ASSUME THAT YOUR PREVIOUS APPROACH OR TEcHNIOUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SITS AND
PLAYS ALONE MUCH OF THE TIME.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE. YOU WROTE.
INDICATE-HOW SURE YOU ARE THAT IT WILL BE RELATIVELY'
SICCESSFUL IN ASSISTING THE CHILD'WHO SITS AND
PLAYS ALONE MUCH OF THE TIME.

01=10% 20N .,_21=30% 31-40% _41-50%
5160% -.70% _71-50% .81-90%

IF THE INSTRUeTiONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT-('SEEM TO BE RELATIVELY SUCCESSFUL IN AS5ISTINd
THE CHILD. INDICATE HOW SURE YOU ARE THAT YCU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01-10% I1.=20% _21-30% 31=40% -41-50%-
__51-60% 61=70% 71=80% 81-90% 91=100%_ _

1 8



ASSUME YOUR PREVIOUS APPROACHES OR ,TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL. IN ASSISTING THE CHILD. NOW-
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE W1TH-A CHILD WHO sIrs AND
PLAYS ALONE MUCH OF THE TIME.
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,FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SITS AND
PLAYS ALONE MUCH OF THE TIME.

11-20% 21-30% 31-40% 41-50%
==61-70% --71-80% -81-90% -91-100%-

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME0TYPE OF SPECIAL SERVICE?

0 10X ==11-20% 2130% 31-40% 41-50%
--60% 61-70% -71-80% -81-90% --91-100%

4, ASSUME YOUR PREVIOUS APPROACHES OR--TECHNIQUES WEPE
.RELATIVELY UNSUCCESSFUL IN ASSISTING-THE CHr_0. NO-
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPRLOCH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SITS- AND
PLAYS ALONE MUCH OF THE TIME.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
ANDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO $ITS AND
PLAYS ALONE MUCH OF THE TIME.

-01-10% 11-20% 21-30% 3 -40% 41-50,:,51-6Q% 61-70% 71-80% 81-90% 91-100%_=.

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROIE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD'
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?,

0I-10% 11-20% _21-30x =31-40% _41-507.
51-60% 61-70% 71-80% 81'.-90% 91-100%

1 7



BRIEFLY
TECHNIC)
KNOW NU

ESCRIBE THE FIRST INSTRUCTIONAL'APPROACH OR
YOU WOULD USE WITH A CHILD WHO DOES NOT
ER FACTS APPROPRIATE TO GRADE AND ABILITY*
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FOR THE INSTRUCTIONAL APPROACH OR-TECHNIQUE YOU WROTE*
INDICATE HOW SURE you ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY*'

01=10 4-20% 2130% -40 =_41-50%5160% -70% 7I-BO% -90% _91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF 'SPECIAL SERVICE?

_Ol10% 11-20% 21=30% 31=40% 4150%__ -- ---_51=60%
7
_.61-70% _7180% 8190% __91-=100%

ASSUME THAT,YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
'TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOT
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND.ABILITY*,

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU,WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT
KNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY*

01=10% I120% 21-30% 31-40V 4150%
5160% 61=70% _._:71=80% 8190%=-

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE -YOU WROTE
DID NOT SEEM TO eE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOUWOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01-10% 1120% 21-30% 31-40% ' 41-50%--
51-60% _61-7,0% 71-80% 81-90% 91-1d0%

188



ASSLiME YOUR PREVIOUS APPROACHE'S OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL. IN ASSISTING THE CHILn. NOW-BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO:DOES NOTKNOW NUMBER FACTS APPROPRIATE. TO GRADE AND ABILITY.

---------------------
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-------_-_-_____

FOR THE INSTRUCTIONAL APP OACH OR TECHNIOUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOTKNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY.;_

01-10% 11=20% 21-30% 31-A0 41-50%r
--Th1-60% -61-70% --71-80% --BI-90% -91-100%-

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSiSTINGTHE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0110% 1120% 2130% 31-40% 41-50%6110% 71=80% 1=90% 91100%

ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACA1 ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOTKNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIDUE YOU:WROTE.'
INDICATE HOW SURE YOU ARE THAT IT. WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD MHO. DOES'NOTKNOW NUMBER FACTS APPROPRIATE TO GRADE AND ABILITY.I

01=1:0%: 11=20% 21=30% 31-..4 _L41=5.0%51-60% 61-70% 71=80% -18-_ 100%
IF THE INSTRUCTIONAL APPROACH OR TE:HNIQUE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN
THE.CH!ILO, INDICATE HOW SURE YOU ARE:THAT-Y
REQUEST ASSISTANCE FOR SOME TyPE OF SPECJAL

01=10% 11=20% 2130% 31-40%. 451-60% 61-70% 71=F10% 81-t40% ,
_ _ _ _ _

WROTE
SSISTING
WOULD
RVICE?

50%
100%



BRIEFLY DESCRI E THE FIRST _NSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITHA CHILD WHO CANNOT NAME
THE LETTERS OF THE ALPHABET(LOWER CASE).

-____------__----------_--_
--
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FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW -.SURE YOU'ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL EN ASSISTING THE CHILD WHO CANNOT NAME
THE LETTERS OF THE ALPHABET(LOWER CASE).

01.-10% 11-20% 21-30% 31-40% 41-50%. _

51-.60% - 61-70% 71-480% 81-90% 7791-100

IF THE INSTRUCTIONAL AR-PROACH OR TECHNIOUE.YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL-IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT'YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE-OF SPECIAL SERVICE?

01-10% 11-20% 21-30% 31-40% 41-50%5160% 61-70% 71-80% 81-90% 91-100%

.2. ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIOPE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH1OR
TECHNIQUE YOU'WOULD ysE WITH A CHILD WHO CANNOT NAMETHE LETTERS OF THE ALPHABET(LOWER CASE). 1 -

_

FOR THE INSTRUCTIONAL APPROACH OR TECHNIOUE YOU WROTEt,
INDICATE HOW SURE YOU ARE THAT IT WIA.L BE RELATIVELY
SUCCESSFUL IN ASSISTING'THE CHILD WHO CANNOT NAME
THE LETTERS.OF THE ALPHABET(LOWERCASE)e

_01710% _A1-20% 31-40% 41-50%
-51-60% 76170% 71J80% 781-90% 91-100%_ .

IF THE INSTRUCTIONAL APPROAC:, OR TECHNIQUE YOU WROTE
.DID NOT SEEM TO HE RELATIVELY SUCCESSFUL XN ASSISTING
THE CHILD. INDICATE HOW SLIRE YOU ARE THAT-YOU WOULD 4/
REQUEST ASSISTANCE FlOR SOME TYPE OF SPECIAL SERVICE?

01-10% -4'11-20% 21-30% 31-40% 41S07:4'
51--60% 61-70X __71-80%'. .8190% __91-100%

1 0



ASSUME/YOUR PREVIOUS APPROACHES OR: TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
'BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT NAME
THE LETTERS OF THE ALPHABET(LOWER CASE).

-
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FOR THE INSTRUCTIONAL APPROACH OR TecHNIouE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE'RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME
THE LETTERS OF THE ALPHABET(LOWER CASE).

01-10% 1120% 21-30% 31-40% 41-50%--_51-60% _61-70% _71-80% 8190% _91-100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE.HOW SURE' YOU ARE THAT YOU WOULD
RE0UES1,ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

:_01-10% _11-20% 21-30% 3140% 41-50%
_51-60% _61-70% --7180% 81-90% 91-100%

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL PN ASSISTIN6 THE CHILD...NO:
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPPOACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD:WHO:CANN T NAME
THE CETTERS OF THE ALPHABET(LOWER-CASE)e

FOR-THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU 'WROTE.
. INDICATE HOW-SURE-YOU ARE THAT IT WILL BE RELATIVELY.
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT NAME
THE LETTERS OF THE ALPHABET(LOWER CASE)e

0110% 1120% 2130% _31-4'0% 41..-50%5160% 61=70% 7180% 81-90% -'-91100%
THE INSTRUCTIONAL APPROACH OR 'TECH.NI_QUE,YOU WROTE

DID 'NOT-SEEM TO BE RELATIVELY SUCCESSFUL IN'AeSSISTING
THE CHILD. INDICATE HOW 'SURE YOU'ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR.SOME TYPE OF SPECIAL, SERVICE?

0110% 1120% 2130% 31-40.x 4150%
5160% _81=-70% _71-80% 91-100%-



PAGE 177,

ITEM GROUP a



1 .0

1.25

111,

t'l n. It 1:=1,



PAGE 178

BRIEFLY DESCR BE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WTTH A CHILD WHO IS EXHIBITING
TEMPER TANTRUMS.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY

,SUCCESSFUL IN ASSISTING THE CHILD WHO IS EXHIBITING
TEMPER TANTRUMS.

01=10% 11=20% 21=30% 31=40X 41=50%
51=60% _61=70% _71-80% 81=90% ___91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

_01=10% 11=20% _21=30% _31=40% _41=50%
51=60% _61=70% _...71=801; :=81=90% _91=I00%

2. ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH ACHILD WHO IS EXHIBITING':
TEMPER TANTRUMS.

.FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS- EXHIBITING
TEMPER TANTRUMS.

01=10X 11=20% 21=30% 1=40 41-50%
__81=60% _61=70% _..71=80X =90% ._91=100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0 =10% _11=20% =21=30% _31-40%'_=41-50%
=60% =61=70% 71=80% =81-90% _91=100%

193
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3. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERERELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO IS EXHIBITINGTEMPER TANTRUMS.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SUREYOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS EXHIBITINGTEMPER TANTRUMS.

01-10% 1120% 21-30% 31-40% 41-50%---51-60% _61-70% 71-80% _81-90% _91-100%-

IF THE,INSTRUCIIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO'BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01-10% 11-20% 21-30% 31-40% 41-50%51-60% 61-70% 71-80% -81-90% --91100X

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERERELATIVELY UNSUCCESSFUL IN ASSIST NG THE CHILD. NOWBRIEFLY DESCRIBE THE FOURTH INSTR CTIONAL APPROACH OR'TECHNIQUE YOU 'WOULD USE WITH A CHILD WHO IS-EXHIBITINGTEMPER TANTRUMS.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD WHO IS EXHIBITINGTEMPER TANTRUMS*

01-10% 11-20% 2130% _3 -40% 41-50%51-60% .'--61-70% 71.-80% 81-90% --91-100%--
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEOM NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0 -IC% _11-20% _21-30% _-_31-40% 4 -50%5 -60% 61-70X __71-80% 9 100%



BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO HAS LOW
VOCABULARY SKILLS.

PAGE 180

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.:
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOW
VOCABULARY SKILLS*

01-10% 11-20% 21-30% -40% 41-50%--51-60% 61-70% 71-80% 81-90% 91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF F,°ECIAL SERVICE?

_.01-10% _11-20% _21-30% 11-40% -50%
51-60% 61*70% 71*80% 81-90% 9

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIOUE WAS.
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIOUE YOU WOULD USE WITH A CHILD WHO HAS LOW
-VOCABULARY SKILLS.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEt!
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOW
VOCABuLARY SKILLS.

01-10% 11-20% 21-30% 31-40% 41-50%
_51-60% _61-70% _71-80% L_81907X _91-100.%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM. TO BE REEATIVELY SUCCESSFUL IN ASSISTING
THE CHILD9 INDICATE HOW SURE, YOU ARE THAT YOU WOULD
'REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01 10% 11-20% L_21-30% _31-40% _41-50%
51-.60% -70% _71-80% 81-90% _91-100%



ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO HAS LOWVOCABULARY SKILLS.

-------- --------
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FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL OE RELATIVELY
SUCCESSFUL IN ASSISTING THE CH LD WHO HAS LOW
VOCABULARY SKILLS.

01-=10% 11-20% 2130% 31-40% 111-50%51=60% 61-70% 71130% 81-90% 91100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY, SUCCESSFUL IN ASSISTING
THE CHILD/ INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL-SERVICE?.

0110% 1V-20% 21=30% 31-40% 41=50%--51-=6 61=70% 71-B0% 84-90% 91-100%0% -

4. ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW:BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACK OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO HAS LOW
VOCABULARY SKILLS.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO HAS LOW
VOCABULARY SKILLS*

0110% 11--20 21-30% 31=40% 41-50%51-60% 61=70% 71-80% 81-"90% 91.°100%_ _ _ _

IF THE INSTRUCTIONAL APPROACH OR TECHNIOUE YOU WROTE010 NOT SEEMTO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0110% 11-.20% 21-30%
51-60% _61=70% 71-80%

=40% 41=50%
1=90% 91-100%
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUEYOU WOULD USE WITH A CHILD WHO CANNOT BALANCE
ON A eEAm OR OTHER GYM EQUIPMENT*

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE*
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT RALANCE
ON A BEAM OR OTHER GYM EQUIPMENT.

_01-10% 21=30% -31= 0% 41-50%
.5160% 6170% 71-80% 81-90% 91=100%-= --

IF. THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD* INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0110% 11=20% 21=30% 31-40% 41=50%
_51-60%, 61-70% 71-80% 81-900' 91-100%

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELN UNSUCCESSFUL IN ASSISTING THE CHILD* NOW
BRIEFLY DESCRIBE THE SECOND iNSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT RALANCE
ON A FIEAM OR OTHER GYM EQUIPMENT. .

'FOR TI-E INSTRUCTIONAL APPROACH OP TECHNIQUE YOU WROTE*
INDICATE HOW SURE YOU ARE THAT iT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCE
ON A eEAM OR OTHER GYM EQUIPMENT*

01=.10% 20% 21=30% 31-40% 41-50%
- 170% 71-80% 81-90% 91-100%=-

IF THE INSTRUCTIONAL APPPOACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO tiF, RELATIVELY SUCCRSSFUL IN ASSISTING

. THE CHILD* INDICATE HOW SURF YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF,SPI.CIAL SERrCE?

01-10% _11-20% _21-30% -40% 41-50r45160% 61=70% 71=80% 1-90% 91=10'j%

197
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ASSUME YOUR PREVIOUS AP ROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL TN ASSISTING THE CHILD. NOW
BRIEFLy DESCRIBE THE THIRD INSTRUCTIONAL APPROACH ORTECHNLOUE YOU WOULD USE WITH A CHILD wHO CANNOT BALANCEON A BEAM oR OTHER GYM EQUIPMENT.

FOR-THE INSTRW7TIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCEON A BEAM OR OTHER GYM EQUIPMENT.

01-10% 11=20% _-21=30% 31-40% 4 -50%51=60% _61-70% 71-80% '81-90% 91=100%
IF THE INSTRUCTIONAL APPROACH OR TeCHNIOuE YOU WROTEDID NOT SEEM TO BE, RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD, INDICATE HOW SURE YOU ARE THAT YOU vinuLD
REQUEST ASSISTANCE FOR SOME TYPE oF SPECIAL SERVICE?

01-10% 11-20% 21-30% 31=40% - 41-50%-51-60% _61-70% 71-80% 81-90% _91=100%

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOu WOULD USE WITH A CHILD WHO CANNOT BALANCEQN A BEAM OR OTHER GYM EQUIPMENT-.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT BALANCEON A BEAM OR OTHER GYM EQUIPMENT*

01-10% 11-20% 21=30% 31-40% 41=50%
.51=60% _61-70% _.71-80% __81-R0% 2_91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE Ct-'ILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0 -10% -11-20% _21-30% 140%
E -60% =_61-70% _71-80% _81-90% 91-100%
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ITEM GROUP 3
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO PUSHES, HITS.
OR PINCHES OTHERS.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CH LD.WHO PUSHES. HITS,OR PINCHES OTHERS.

01-t0% 11-20% 21-30% 31 40% 41-50%- -5160% =61-70% --7180% 81 90% 91-100%
IF THE INSTRUCTIONAL APPROACH.OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN-ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01-10% _11-20% 21 -0% 31-40% 41-50%
_51-60% _61-70% --7180% e1-90% ==91-100%_

2. ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO PUSHES. HITS.OR PINCHES OTHERS.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU APE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO PUSHES, HITS.
OR PINCHES OTHERS.

01-10% 11-20% 2L-.30% 31-40% -'41-50%5160% 61-70% 71-80% 81-90% _91-100%--

IE THE INSTRUCTIONAL APdROACH OR TECHNIQUE YOU WROTE,
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD.. INOICATE HOW SURE YOU ARE THAT you WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01-10% 11-20% 2130% '31-40% 41-50%--_ -- _- -- -...51-60% 61-70% 71-80% 81-90% 91-100%_ _ -- - --
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH'A CHILD WHO PUSHES, HITS,
OR PINCHES OTHERS.

--_-_-_-_-___
FOR THE INSTRUCTIONAL APPROACH OR T4 NIQUE YOU WROTE.*
INDICATE HOW SURE YOU ARE'THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO P SHES, HITS,OR PINCHES OTHERS.

-01-10% 11-20% 2 -30% 31-40% 41-SCL._
___51-60% __61-70% __7 -60% _81-90% 91-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELYSUCOESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

_01-10%r11-20% _21.-30% 31-40% -41-50%_51-60% 61-70% __7180% :281-90% :=91-100%

40 ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO PUSHES, HITS.
OR PINCHES OTHERS.,

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WR
INDICATE HOW SURE YOU ARE THAT IT WILL nE RELATIVEL
SUCCESSFUL IN ASSISTING THE CHILD WHO PUSHES. HITS,
OR PINCHES OTHERS.

01-10% -20% _21-30% 31-40% _41-50%
5I-60% 71-80% _:81-90% __94-100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO HE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YUO WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01-10%' II-20% '21-30% 31-40% 41-50%--51-60% 61-70% __71-80% 81r90% 91-100%
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-
BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH'A CHILD WHO DOES NOT
PRONOUNCE WORDS CORRECTLY.

PAGE .187

_ _---__----
FOR tHE INSTRUCTIONAL APPROACH OR TECHNIQUE YOO WROTE.
INDICATE HO SURE YOU ARE'THAT IT WILL OF RELATIVELY .

SUCCESSFUL IN ASSISTIWG THE CHILD WHO DOES NOT
PRONOUNCE WORDS CORRECTLY.

01=10% 11=.20% 21=30% 3140% 41-.50%
_51-60% _61=70% 71-80% 51-90% 91-100%

IF THE INSTRUCTIONAL,APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELAT1VELY.SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST-ASSISTANCE FOR SOME TYPE OF.SPECIAL SERVICE?

01-10% 1120% 2130%." 0X _41=50%
51 -60% _61.-70% :_71=80% :7_81-90% ___91-10'0%

2* ASSUME THAT YOUR PREVIOUS.APPROACH OR, TECHNIQUE WAS.
RELATAVELY UNSUCCESSFUL IN ASSISTING THE CP111-11.. NaW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES-NOT
PRONOUNCE WORDS CORRECTLY.'

_----__-
,

FOR Ti:'ESINSTRUCTIONAL APPROACH OR TECHNIQUE 'YOU WRaTE.
INDICXTE HOW SURE YOU ARE THAT IT'WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CH LO WHO DOES NOT
PRONOUF4CE WORDS CORRECTLY.

== 0110% __21a 0: 31-40% 4450%
S160% __6170% __71.(10% 8190% 91.°1001.

IF THE INSTRUCTIONAL APPROACH OR TECHN(QUE YOU WROTE
DID NOT SEEM TO FIE RELATIVELY SUCCESSFUL IN ASSISTING
'THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD'
REQ EST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

01-10% 11-20% -2130% -40% 4 -.50%
_ 5160% _61-70% 71-80% -90% ,9 100%



3. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTjNG THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO DOES NOTPRONOUNCE WORDS CORRECTLY.

PAGE 188-

FOR Th- INSTRUCTIONAL 'APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL OE RELATIVELY
SUCCESSFUL IN,ASSISTING.THE CHILD WHO DOES NOTPRONOUNCE WORDS CORRECTLY.

I120% 21.=30% 31-40% 41=50%
51°60% ' 61=70% .71,/=80% .._=81-90% 91-1ao%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU wRoreDID NOT'SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVIC7

01°10% == 1120% __21=30% _._31-=40% 4J=50%6170%- 7160% 81-90% __91-100%

4. ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE*WITH A CHILD WHO DOES NOTPRONOUNCE WORDS CORRECTLY.

a_

FOR.THE INSTRUCTIONAL APPROACH.OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOLPARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO DOES NOT
PRONOUNCE WORDS CORRECTLY.

01=10% 11-20% 2130% 3140% 4 =50%--51°60% -61=70% - 71°80% 81=90% -791=100X

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOL1,,WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN.ASSISTING
THE CHILD, INDICATE HOW SURE YOU-ARE THAT YOU'WOOLD
/REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE7

. .

101-10% II-21:P% 21=30% 40% .;i1.=50%- -....5.160% 61-70% 7180% % 91=100%.=-.
...
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BRIEFLY DESCR nE THE FIRST INSTRUCTIONAL APPROACH
TECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TO
HAVE A SHUFFLING GAIT.

-

PAGE 189

_

FOR THE INSTRUCTiONAL APPROACH UR TECHNIQUE YOU WROTE,
INDICATE HOW suqE YOU ARE THAT IT WILL BE RELATIVELY
-SUCCESSFUL IN A5SISTING THE CHILD WHO sEEms TO
HAVE A SHUFFLING GAIT.

__0110% _11=20% 21-30% 31-40% 41-50%
, 51=60% -= _ --

,6170% --71-80%. B1-90% 91*100%--- == -=

IF THE INSTROOTIONAL APPROACH- OR TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE.HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYQE.OF SPECIAL SERVICE?

01=10%
_5160%

11=20%
61-'70%

21-10%
0% ,

-40%
90%

41=50%
91=100%

2. ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WA
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NO
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A GHILD'WHO SEEMS TO
HAVE A SHUFFLING GAIT._

.r-

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE,THAT IT ,WILL BE RELP.T VELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS TO
HAVE A 'SHUFFLING GAIT.

01=1 11=20% =30% =40% __41=50%'
_51=60 6170%.=_*7 -BO% B1=90% *._91=100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO 1E, RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INOL',--4TE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

--0110% 11=20% _=_2130% _31-40X
51=60% *,6170% j_71/10% ,91-90% __91-100%



PAGE 190

3* ASSUME YOUR PREVIOWL APPROACHES OR.TECHNIDUES WERERELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOBRIEFLY DESCRIBE THE THLRD INSTRUCTIONAL APPROACHTECHNIQUE YOU WOULD USE WITH A CHILD WHO SEEMS TOHAVE A SHUFF.LING GAIT*

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
.SUCCESSFUL, IN ASSFSTING THE CHILD WHO SEEMS TOHAVE A GHUFFLING GAIT*

01-10% 1120% 213.0% 31-40% 4 -50%=- --5I-60% 71.130% _.=91100%
IF THE INSTRUCTIONAL APPRO'ACH OR TECHNIQUE YOU WROTENOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING'THE CHILD.: INDICATE HOW SURE YOU ARE THAT YOU 'WOULD
REQUEST ASSISTANCE FOR SOME, TYPE OF SPECIALSERVICE?

0110A 1120% 21-30% 3140% 41=50%-60% 81-90% ...91-100%

-ASSUME YOUR PREVIOUS :APPROACHES OR TECHNIQUES WERE
RELATIVELY -UNSUCCESSFUL IN ASSISTING THE CHILD* NOWBRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL :APPROACH OR'TECHNIQUE YOU WOULD USE WITH A_CHILD WHO .5EEMS TOHAVE A SHUFFLING GAIT*

-
4:-

FOR THE..INSTRWCTIONAL APPROACH OR
INDICATE HOW,.:SURE YOU ARE THAT IT
SUCCESSFUL'IN-NASSISTING THE CHILD
HAVE A SHUFFLIPG GAIT.

0110% 11-20% _21-30% 41=.50%I- 5160% 6170% 71.-.80% 81-90% 91-100N

-17

TECHNIQUE YOU WROTE.
WILL BE RELATIVELY
WHO SEEMS TO

IF THE INSTRUCTIONAL APPROACH OR,TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD, INDICATE HOWSURE YOU ARE'THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME'TYPE OF SPECIAL SERVICE?

0110%-' 1120% 21-.40% 31-40% 41..-50%-51 60% ---6170% --7180% --81=-90% -91=-100%- _ _
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ITEM GROUP'4

a
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO LIES OR'
STEALS.

PAGE 192

FOR'THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.
INDICATE HOW-SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO LIES'OR STEALS.

..11=20% =21=30% =_31=40% _41=50%
_51=60% 61=70% 71=80% __81=90% =_91=100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NCT.SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING -

THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL.SERVICE?

_01=10% 11=20%7'. 21=3 J*=40% _1=50%
_51=60% :=01=70% --71=13gZ =90% _c-11=100%

ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH-OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO LIES OR'

- STEALS.'

=- -=
FOR-THE INSTRUCTIONAL APPROACH OR TECHNIOUEYOU WROTE,
INDICATE HOW SURE YOU:ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CH LD WHO LIES UR STEALS.

01=10% 11=20% -21=30%, 31=40% 41=50%-= -.51=60% 61=70% 71=80% 81=90% 91=100%=-- .=... =.- =

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
.DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING

. THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUESPASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

-

01=10% 11=20% 21=30% 31=40% 41=50%- -- =-
_51=60% _61=70% ,._71=80% .=_B1=90% ....91=100%
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ASSUME-YOUR PREVIOUS APPROACHES QR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL AN ASSISTING THE CHILD. NOW

. BRIEFLY DESCRIPE THE THIRD INSTRUCTIONAL APPROACH OR,
TECHNIQUE,YOU WOULD USE WITH A CHILD WHO LIES OR
STEALS.

PAGE 193'

FOR THE INSTRUCTIONAL APPROACH DR TECHNIQUE YOU WROTE,
INDICATE HOW SURE YOU ARE THAT IT WILL DE RELATIVELY
SUCCESSFUL IN ASSIST7NG THE CHILD WHO LIES OR STEALS.

01-10% 11-20% 21-30% -31-40% 41-50%--51-60% 61-70% 71-80% -81-90% 91-1.00%_ _

IF THE INSTRUCTIONAC APPROACH OR TECHNIOUE YOU WROTE
DID NCT SEEM TO HE RELATIVELY SUCCESSFUL-IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU. ARE THAT YOU WOULD
REQUEST ASStSTANCE FOR SOME TYpE OF SPECIAL SERVICE?

0% _11-20% _21-30% 31-40% ,41-50%
760% _6170% _71-80% 7:=81-90% __91-100%

A. ASSUME YOUR PREVIOUS APP
RELATIVELY UNSUCCESSFUL
BRIEFLY DESCRI.SE THE FOU
TECHNIQUE YOu WOULD USE
STEALS.

OACHES OR TECHNIQUES WERE
N ASSISTING THE CHILD. NOW
TH INSTRUCTIONAL-APPROACH OR
ITH A CHILD WHO LIES OR

-:--r

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.'
INDICATE HOW SURE YOU ARE THAT IT WILL,RE RELATIVELY
SUCCESSFUL IN ASSISTI4G THE CHILD WHO CAES OR- STEALS.

01-10% -20% OX- -40% 41750%.
-51-60% _ -70%

2, 1- 3

71-80%- 81-90% -791-100%.

IF THEANSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO RE RELATIVELY SUCCESSFUL IN,ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD -

REQUEST ASSISTANCE FOR SOME.TYPE OF SPEcIAL- SERVICE7.-

01-10% 11-20% 21-30% 31-40% 41-5Q%
51-60% 61-70% 71-80%' ,J81-96% 91-100
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PAGE 1 4

BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOTATTACK ARITHMETIC PROBLEMS LOGICALLY.

--------

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,INDICATE HOW SURE YOU ARE THAT IT WILL BE'RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT ATTACKARITHMETIC PROBLEMS LOGICALLY.

_01.-10% _11-20% 21--30% -.40% .4150151=6071. _61-.70% 7180%' 190% _91-100%-*
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE.DID NCT SEEM TO aE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULDREQUEST ASSISTANCE..FOR SOME TYPE OF SPECIAL SERVICE?

_.01=10% 1120% 2I30% 31-40%,' 41-50%,.51-660% :=6170% :=7I-80% _-81-90% 1-t00%

ASSUME THAf YOUR PREVIOUS APPROACH OR TECHNIQUE'WASRELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY-DESCRIBE"THE SECOND INSTRUCTIONAL APPROACH: ORTECHNIQUE:YOU WOULD USE WITWA CHILD WHO CANNOTATTACK ARITHMETIC PROBLEMS LOGICALLY

_

,

+a-

FOR THE INSTRUCTI NAL APPROA:CH DR TECHNIQUE NOU WROTE.INDICATe HOW SURE YOU ARE THAT 11-WILL nE RELATIVELYSUCCESSFUL,IN ASSISTING THE CHILD WHO CANNOT ATTACKARITHMETIC PROBLEMS LOGICALLY.
0110%. 11-.20% \2130% 31-401 41°-50%51-60% 61-70% _71-A0% 81-90%

IF THE INSTRUCTIONAL APPROACH OR TECHNIDUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTINGTHE CHILD, INDICATE HOW SURE YOU_ARE THAT YOU WOULDREQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?
,01-10% 11-20% 21-30% 31-40% 41-90x--51-60v 61-70%. 71-80% 81-90% 91-100%
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR.
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT
ATTACK ARITHMETIC PROBLEMS LOGICALLY.

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE*
INDICATE HOW SURE-YOU ARE THAT- IT,WILL BE.RELATIVELY
SUCCESSFUL IN'ASSISTING THE CHILD WHO CANNOTATTACK
ARITHMETIC PROBLEMS. OGICALUY.7

01-10X- 1-1=20% , 21=30% 40% 41=50%--
__51-60% -,6I-70% 71-80% 81-90% __91-100%

1F:THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO pE RELATIVELY,SUCCESSFUL IN ASSISTING
THE CHILD.'INDICATE HOW SURE YOU ARE THAT YOU. WOULD
'REQUEST ASSISTANCE 'FOR SOME TYPE OF SP5C4AL SERVICE?

0110% 11=20% 21301 31-40% 41-50%-- --
51-60% 61-70% 77=80% 81=90% 91=100%

,

ASSUME YOUR PREVIOUS APPROACHES OF TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE'FOURTH INSTRUCTIONAL APPROACH OR.
TECHNIQUE YOU WOULD USE WITH, A CHILD WHO CANNOT
ATTACK ARITHMETIC PROBLEMS LOGICALLY. .

FOR THE INSTRUCTIONAL APPROACH OR TECHNIQUE you WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL' IN ASSISTING THE CHILD WHO CANNOT ATTACK-,
ARITHMETIC PROBLEMS L'OGICALLY.

01 10% 11-20% 21-30% -40% 41-50%
51 60% 6170% 71=80% 81=90% -91-100%-=

0

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE
DID NOT SEEM TO'BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU.ARE THAT YOU-WOULD
REQUEST ASSISTANCE FOR SOME TYPG-OF SPECIAL SERVICE?

01=10% 11=20% * 2130% 31-40% =
41-50%

5160%, 61=.70% 71°80% 84-90% 91100%==



PAGE 196

BRIEFLY:DESCRIBE THE FIRST INSTRUCTIONAL APPROACH,OR
TECHNIQUE YOU WOULD use WITH A CHILD WHO CANNOT IDENTIFYWORDS WITH THE SAME BEGINNING SOUND WHEN THE WORDS ARE
:READ ALOUD TO THE CHILD.

FOR THE INSTRUCTIONAL APPROACH;OR TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT IDENTIFYWORDS wiTH THE SAME BEGINNING SOUND WHEN THE WORDS ARE
READ ALOUD TO THE CHILD..

,_
=_11-20% 0- 3 .40% 415C%==51-60% ==6170% __8190% .

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN,ASSISTING
THE CHILD.-INDICATE-HOW SURE YOU ARE:THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF-SPECIAL SERVJCE?

0110% 11'-20% 21-.30% 31=40% 41-50%
:=5166% :761°70% :=7180% :=8190.% =91-100%

'-,ASSUME THAT YOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASSISTING.THE CHILD. NOW
BRIEFLYdDESCRIBE THE SECOND INSTRUCTiONAL APPROACH OR.
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT-TDENTIFY
WORDS WITH THE SAME BEGINNING SOUND WHEN THE WORDS ARE'.READ ALOUD TO THE C

FORY1.HE INSTRUCTIONAL APPROACH OR-TECHNIQUE YOU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
successFyu IN ASSISTING THE CHILD WHO CANNOT IDENTIFY
WORDS WITH THE SAME BEGINNING SOUND WHEN THE WORDS ARE
.RE0MD, ALOUD TO THE CHILD.

.

01.-10% 11a20% 2130% 310% 4 50%-= _5160% =_617.0% ==71-80%,==8190% _91100%
IF THE INSTRUCTIONAL APPROACH%0R TECHNIQUE YOU WROTE
DID NOT SEEM TO BE RELATIVELY\ SUCCESSFUL IWASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIALSERVICE7

0110% 1120% 21°,30%, 31°AO%
5160x -6170% --7180% --BI90% 91-100%-
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PAGE 197.A

ASSUME YOUR PREVIOUSAPP °ACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN -ASSISTING THE CHILD, NOW
BRiEFLY DESCRIBE THE-THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT IDENTIFY
WORDS WITH THE SAMC.-BEGLNNING SOUND WHEN. THE wORuS ARE-
READ ALOUD TO THE CHILD.'

FOR Tf'E INSTRUCTIONAL APPROACH OR TECHNIQUE you WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSfUL IN ASSISTING'THE CHILD WHO CANNOT IDENTIFY
WORDS WITH THE SAME BEGINNING SOUND WHEN THE WORDS ARE
READ ALOUD TO THE CHILD*

01-10% 41-20% 21= 0% 31-40% 4 -50%
.51-60% 61770% 71=80% _=81=90% -91-l00%.

IF THE INSTRUCTIONAL APPROACH °R.-TECHNIQUE YOU WROTE.
.01O NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
,THE'CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD

,

-REQUEST ASSISTANCE FOR SOME TYPE- OF SPECIAL SFRVICE7

01 10% 11-2Q% 21-30% 31-40% 41=50%-v
51=.60% 8190% -__91=-100%

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD* NOW
BRIEFLY DESCRIBE THE FOURTH INSTRL1CTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH_A CHILD WHO CANNOT IDENTIFY
WORDS WITH THE SAME REGINNtNG' SOUND WHEN THL WORDS ARC
READ ALOUD JO THE CHILD*

FOR 11-E INSTRUCTIONAL APPROACH OR TECHNIOUk YOU WROTE*
INDICATE HOW SURE YOU ARE THAT IT WILL BE EtATIVELY
SUCCESSFUL IN ASSISTING THE CHtLD WHO CANNOJ'IDENTIFY
WORDS WITH THE SAMEBEGINNING SOUND-WHEN THE2, WORDS APE
READ ALOUD TO THE CHILD. -

=*.01-la% A120%. 2130% 314O % 50%
_51=60% _61-70% __71-80% _=90% 100%

IFTHE INSTRUCTIONAL APPROACH OR TECHNIQUE ,YOU VROTE
,DID NOT SEEM TO BE RELATIVELY succESSFpL IN ASSISTING
THE C1='ILD* INDICATE HOw SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME 'TYPE OF sPV,ciAL, sERvIOC?

01-10% 1120% =30% =40% 41=50%
_51=60% 1-130% =90% ==917100%
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ITEM GROUP 5
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BRIEFLY DESCRIBE THE FIR
TECHNIOUE YOU WOULD USE

SPECIFIC THINGS*
T INSTRUCTIONAL APPROACH OR
ITH A CHILD WHO IS AFRAID

'PAGE 199

FOR THE INSTRUCTIONAL'APPROACH OR TECHNIQUE YOU WROTE.-
INDICATE:HOW SURE YOU ARE THAT IT WILL BE RELATVVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS AFRAIDOF SPECIFIC THINGS*

01-10% 11=20% 2130 3 40%. 4150%_ -- -- --
.5160% 61-70% 71-.80 81-90% 91100%=--- -- _ .. _

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TO BE RELATIVELY SUCCESSFUL 'IN ASSISTING
THE CHILD.'INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE:FOR SOME TYPE OF SPECIAL%SERVICE?

0 10% 11-20% ._21-30% _31-40% _41-50%
,5 .-60% 6170% 71-, 80% 81-90% 91100%

,

2. ASSUME-THAT YOUR PREVIOUS APP'ROACH OR TECHNIQUE VAS
RELATIVELY UNSUCCESSFUL IN ASSISTING'THECHILD* NOWBRIEFLY DESCRIBE THE SECOND INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WOULD U$E WITH A CHILD WHO IS AFRAIDOF: SPECIFIC THINGS*

FOR THE INSTRUCTIONAL APPROACH OR TECHNIOUE seQU WROTE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING rHE CHILD WHO IS AFRAIDOF SPECIFIC THINGS*

01-10% 1120% 21-30% 31-40% 41-50%
___51=60% 6P-70% '71-80% 81-90% 91100%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEM TOBE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQuEsT ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

-_01=10% 11=20%
.51=60% 61-70%
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ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD, NOW
BRIEFLYDESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU .WOULD USE WITH A CHILD WHO IS AFRAID
OF SPECIFIC THINGS*

L
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FOR 1.1-,E INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WOOTE.-,
INDICATE HOW SURE YOU ARE THAV IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS AFRAID'
OF SPECIFIC THINGS'

01-10% .11-20% _21-30% 31-40% 41-50%
51-60% _61-70% --71-B0% ::81-90% :=91-100%,

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU 'WROTE
DID NOT SEEM TO BE RELATIVELY SUCCESSUL IN ASSISTING
THE CHILDe INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

--0110% 31140% 41-50%_5160% .6,1170% _:71-80% -_"81-90% _91-100

ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELY UNSUCCE$SFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL AFPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD. WHO IS AFRAID
OE SPECIFIC THINGS.

. C
FOR THE IN'STRUCTI_NAL APPROACH OR TECHNIQUE'YOU WRoTE,
INDICATE HOW SURE YOU ARE THAT IT WILL 13E RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO IS AFRAID
OF SPECIFIC THINGS,

_01-10% =_II-20% 31-40% 41.50%
, 5160% 61-.70% 7I80% --131-90%--91°10,0%= --

IF THE INSTRUCTIONAL APPROACH oR TECHNIQUE YOU WROTE
DID NOT SEEM TO RE RELATIVELY SUCCESSFUL IN ASSISTING
THE;CKILD. LNDICATE HOW SURE YOU ARE THAT yOU WOULD
REQUEST ASSISTANCE FOR.SOME TYPE OE'SPECIAL SERVICE?

01-10% 11-20% 21-30%
51-60% 61-70% 71-80%
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH- A CHILD WHO CANNOT TELL"STORIES IN SEQUENCE'.

_
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FORThE INSTRUCTIONAL: APOROACH OR TECHNIQUE YOU WROrE.
INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT TELLSTORIES IN SEQUENCE.:

=,0110% _11=20* 3140% 44.150%6170% _71-80% ::819074 :291100%
aIF THE INSTRUCTIONAL APPROACH OPTECHNIQUE YOU WROTE'DID NOT SEEM TO BE RELATIVELr SUCCESSFUL IN.ASSISTING

THE CHILD. INDICATE HOW SURE YOU. ARE THAT you WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF. SPECIAL SERVICE?

01-10% _11-20% _21-30%.__31-40X
=.=61-7.0%,

ASSUME THATYOUR PREVIOUS APPROACH OR TECHNIQUE WAS
RELATIVELY UNSUCCESSFUL IN ASaSTING THE CHILD. NOW
BRIEFLY DESCRIBE THE SECOND/NSTRUCTIONAL APPROACH OR
TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT TELLSTORIES IN SEQUENCE*

FOR THE-INSTRUCTIONAL APPROACHOR TECHNIQUE YOU WROTE. .

INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING:THE .CHILD WHO CANNOT''TELL
STORIES IN SEQUENCE.

11..20% 21.*-3.0* 3140% 4150,4
71.80x --B190% --91100%

IF rilE INSTRUCTIONAL APPROACH ORTECHNIQUE YOU WROTE.
DID NOT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE .CHILD4 INDICATE' HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTAVCE FOR SDME TYPE OF SPECIAL SERVICE?

01.16% 11-20% 21-*.30% 31-40% 4150X
7180% 8I--90% 91.-100%
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ASSUME:YOUR PREVIOUS APPROACHE, OR TECHNLQUES WERERELATIVELY UNSUCCESSFUL IN ASStS ING THE 'FHILD. NOWBRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR'TECHNIQUE YOU WOULD USE WITH A CHILD WHO CANNOT TELL$TORIes tN SEQUENCEI.,,

PAGE 202 .

FOR TI-IE INSTRUCTIONAL APPROACH DR TECHNIQUE YOU WROTE,INDICATE HOW SURE YOU ARE THAT IT WILL BE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD WHO CANNOT TELLSTORIES IN SEQUENCE.

0.110% 11.=20 21=30% =40% 41=50%..,51=60% :=64-70% :=7180% :=81=90% =_91=100%
IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NOT SEEWTO BE RELATIVELY SUCCESSFUL IN ASSISTING'THE CHILD, INDICATE HOW SURE YOU ARE.,THAT YOU:WOULD--REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL'SERVICET

01-10% .120% 21=30%. 31=40% 41=50%5160% 6170% = 71= =80% 81=90% 91=-100._..=

°ASSUMBYOUR PREVIOUS WIWAOACHES OF TECHNIQUES WERE
_.

RELATIVELY-UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL APPROACK\OR:TECHNIQUE-YOU WOULDAISE WITH A'CHILD WHO CANNOTSTORIS IN SEQUENCE.

FOR THE INSTRUCTIONAL APPPOACH OR TECHNIQUE YOU WROTEINDICATE HOW SURE YOU AkE THAT ITWILL BE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD'WHO CANNOT TELLSTORIESIN SEQUENCE.

01-=10%' 11'=20%c 2130% 31=40% 4150%_ 0 .... 0..= .51.-60% .61=70% ?k=80%.' SI=90% 91=100%. , ... --
IP THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTE,'DID NCT SEEM TO BE RELATIVELY SUCCESSFUL 'NJ ASSISTINGTHE CHILD. INDICATE HOW SURE YOU ARE THAT YOU WOULDREQUEST ASSISTANCE. FOR SOMETYPE. OF SPECIAL SERVJCE?

11=20% 21=30% 31=40% 41=50%51="60% --61=7Q% "-71=.130% --BI=90% --"91=.100%
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BRIEFLY DESCRIBE THE FIRST INSTRUCTIONAL APPROACH CRTECHNIQUE YOU WOULD USE WITH ACHILD WHO 'SEEMS TC"BEAC7K
HAS A BLANK sTAr- i' HI A
APPEARS TO Ut uMA
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NiN A PQ UND HIM.

FOR THE INSTRUCTIONAL APP0OACH OR TECHNIQUE yOU wRoTE,
INDICATE HOW SUPF YOU APE THAI IT will_ BF RELATIVELYSUCCESSFUL IN A$51STING THL wHo 5 EF:M5 TO"BLACK OUT" DURING CIASSTImr. FOR FxAmPLr: THE CHILDHAS A BLANK S1ARI ON HIS FACE DURIN WHICH TimEAPPCARS TEl HE UNAWAOF Or W.A T HA0PFNING AROUND HIM.

01-10- 11-20% 21-10% _31-40% 41-50%51-60% I-70% r1-80% qt-90% ')I-10(3%

IF THE INSTRuCTIO NAL APPROAcm oR TELHNIQUL YOU WROTEOID NCT SEEM TO BE RELATIVELY SOCCE5SEUL IN ASSISTINGTHE CHILD, INDICATE How SuRE yOu ARE THAI YOU WOULD
REQUEST ASSISTANCE rOR 51jmE TYPE Or SPECIAL SERV10E7

01-10% 11-20% 21- 31-40% 41-50%_5I-6C% _61-70% TI H0 1-90% 91-I0o%

ASSUME THAT YOUR PREVIOUS APPROACH JR TECHNIOUE WAS
RELATIVELY UNSUCCESSEHL IN ASSISTING THE CHILD. NOW)B HATEPLY DEScRIOF tr -,r(DND IN USTRCTIONAL APPROACIPI ORTECHNIQUE YOU WOULD USL wITH A CHILL) wHO SEEMS TO
"BLACK QUT" DURING CLASSTImE. FOR EXAMPLE: THE cHiLnHAS A BLANK STARE ON HIS FAC7 DURING WHICH TIME HEAPPEARS TO BE UNAWAP-__ OF WHAT IS HAPPENING AROUND HI .

FOR THE INSTRUCTIONAL APPoOACH OR TFCHN:CUE YOU WROTE.INDICATE HOW SURE YOU APE THAT IT WILL OE R.LATIVELY
SUCCEcSFUL IN ASSISTING THE CHILD wHH SEEmS TO"BLACK OUT" DURING CLASSTIME. FOP ExAMPLE1 THE CHILD?,HAS A BLANK STARE ON HIS FACE DUPING WHICH TIME HEAPPEARS TO BE ONAWARE OF WHAT IS HAPPENING AROUND HIM*

01-10% 11-20% ?I-30% 31-40% 41-50%-- -_ -- --51-60% _61-70% 71-80% PI-90% 91-100%-- -- __

IF THE INSTRUCTIONAL APVROACH OR TF(THNIQUE YJU WROTEDID NOT SEEm TO OE RELATIVELY ,,,uccessFoL IN ASSISTINGTHE CHILD. INDICATE How SURf YOU ARE THAT YOU wnuLD
REQUEST ASSISTANCE FOR SOME TYPE Jr SPECIAL 5ERVICF7

01-10% II- 0% 21
51-60% --61- 0% _71
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3. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
RELATIVELYUNSUCCESSFUL IN ASSISTING THE CHILD. NOW
BRIEFLY DESCRIBE THE THIRD INSTRUCTIONAL APPROACH OR
'TECHNIQUE YOU WOULD-USE WITH A CHILD WHO SEEMS 70"BLACK OUT" DURtNG CLASSTIME. FOR EXAMPLE: THE CHILD
HAS A BLANK STARE ON HIS t7ACE DURING WHICH TIME HE,-APPEARS TO BE UNAWARE. OF WHAT IS HAPPENING AROUND-HIM.

FOR THE INSTRUCTIONAL APPROACH QR TECHNIQUE YOU WROTE.
INDICATE HOW SURE you. ARE THAT rT WILL BE RELATIVELY
SUCCESSFUL IN ASSISTING THE CHILD WHO SEEMS JO
"BLACK OUT" DURING CLASSTIME. FOR EXAMPLE: THE CHILO
HAS A BLANK STARE ON HIS FACE DUPING WHICH TIME HEAPPEARS TO BE UNAWARE OF WHAT IS HAPPENI-NG AROUND HIM'

0110% 2130%
_51-5Cf% -=00%, __9,1*1:00%

IF THE INSTRUCTIONAL APPROACH OR TECHNIQUE YOU WROTEDID NCT SEEM TO BE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD. INDICATE HOW SURE YOU ARE-THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SERVICE?

0110X 1 I-20% 21-30% 3140% 4150%
_91100X

4. ASSUME YOUR PREVIOUS APPROACHES OR TECHNIQUES WERE
'RELATIVELY UNSUCCESSFUL IN ASSISTING THE CHILD. NOWBRIEFLY DESCRIBE THE FOURTH INSTRUCTIONAL, APPROACH OR
TECHNIQUE YOU WOULD USE wrTH A. CHILD WHO SEEMS TO
"BLACK OUT" DURING CLASSTIME. FOR EXAMPLE: THE:CHILD
HAS A BLANK STARE ON.HIS FACE ,DURINO WHICH'TIME HE
APPEARS TO BE UNAWARE OF WHAT IS HAPPENING AROUND HIM.

FQR TPE INSTRUCTIONAL APPROACH OR TECHNIQUE You WROTE.
INDICATE HOW SURE-YOU ARE THAT IT WILL BE RELATIVELYSUCCESSFUL IN ASSISTING THE CHILD WHO,SEEMS TO
"BLACK OUT",DORING CLASS:TIME. FOR EXAMPLE: THE CHILD
HAS A BLANK'STARE-ON HIS FACE DURING WHICH TIME HE
APPEARS TO BE:UNAWARE ,OF WHAT IS HAPPENING AROUND HIM.

2130X 31=40%
,L7180%.__81-°90X --91100

IF THEINSTRUCTIONAL APPROACWOR TECHNIQUE YOO-WROTEHDID NOT SEEM TO RE RELATIVELY SUCCESSFUL IN ASSISTING
THE CHILD, INDICATE HOW SURE YOU ARE THAT YOU WOULD
REQUEST ASSISTANCE FOR SOME TYPE OF SPECIAL SE4VICE?

0110' 11=20X 2130% 3140% 4150%5160% 6N70X 71°130%'8.190X __91-100%
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7 Al4ENDIX

-LETTER FROM DR. MORIARTY AND DR. POTTER

TO TEACHERS SELECTED AS THE SAMPLE FOR THISSTUDY
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LETTER FROM DR. MORIARITY AND DR. POTTER

You have been selected to participate in a survey being
conducted -at the University of South Dakota, School of
Education, under the direction of Dr. Donald R.'Potter. The
survey is funded through theU: S. Office of Educa ion.

The purpose of the survey is to obtain inforNtion for more
precisely defining the pre,service teacher training program in
the School of Education. This is a continuing paft of the
School of Education's commitment to have classroom teachers
lend their expertise toward restructuring the teacher
education .curriculum and instructional program at the
undergraduate level.

We encourage you to complete the questionna re that you will
receive in approximately ten days. You will receive $10 for,
your participation and the return . of ther completed
questionnaire.

We know you- will.find the questionnaire interesting. Since it
wilLbe impossible to thank You individually for your .valuable
assistance, we would like to take this opportunity to express
our appreciation to youJor participating in the survey.

Sincerely yours,

ThomaS E. Miart5i, Dean Donald R. Potter,-Professor,
School of Education School of Education
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APPENDIX K

LETTER INCLUDED WITH INSTRUCTIONS AND QUESTIONNAIRE

222



PAGE 208

LETTER TO TEACHERS

The enclosed survey provides you a unique opportunity to
assist the School of Education at the,University of South
Dakota in restructuring the curriculum and instructional
program at the'undergraduate level. This is- a continuing:part

. of the School of Education's commitment to have classroom
'teachers lend their expertise for more &ecisely -defining the
pre-service teacher training program. THe accul'acy and worth
of the .findings from this .survey are dependent onyour
willingness to answer the questions .as candidly as you
possibly can. We believe the importance of the survey will
justify your time, which will be valuable assistance to us, In
return for your-participation, you will be reimbUrsed $10 when
the completed Auestionnaire is returned.'

We assure you- that your answers will be held in strictest
confidence. We art -interested only in 'statistical
relationships and will under no circumstances report responses
on_an individual or ,sthool name basis.

We know you will find the qUestionnaire interesting to answer
and hopethat you will complete and return it to-us while you,
have it -at hand. Previous field-testing indicated that it
ibould.- take you approximatelY 43 minutes to read the
instrUctions and complete_ the questionnaire. We urge you to
answtr all the questions as well as you can since there are po
correct or incorrect answers to anY of the questions. A
.self-addressed stamped envelope- has been provided for,youP
convenience. The envelope is.addressed to Mr.-James Minor, a

graduate stUdent, who will be assisting in the analysis of the
data.

Thank you very,much for your participation.

Sincerely yours,

Donald R. rotter
Professor Graduate Student
School of Education School of Education
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APPENDIX L

FIRST FOLLOW-UP POSTCAR6
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FIRST FOLLOW-UP POSTCARD

Several days ago you were sent a questionnaire from Dr. Donald
Potter, School of Education, USD. I am sending this reminder
on the chance that you temporarily set the questionnaire
aside. I know your time is at a premium; however, your
response is vital to us. If you have not done so, it will be
appreciated if you would complete and return the questionnjre
within the next several days. lhank you for your cooperation
and assistance.

Sincerely. yours,

James Minor



APPENDIX M

SECOND FOLLOW-UP LETTER

INCLUDED WITH INSTRUCTIONSAND QUESTIONNAIRE
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SECOND FOLLOW-UP LETTER

In the event that you did not receive the original survey mailed
several weeks ago, we have encl'osed another,copy. The Inclosed Survey
provides you a unique opportunity to .assist the School of EducatioRiat
the University Of South Dakbta in restructuring the Curriculum and
instructional program at the undergraduate level. This is a continuing
part of the School of EducatiOn'S commitment to have classroom
teachers lend their expertise for more precisely defining the
pre-service teather training 4mogram. The accuracy and worth of the
findings from this survey are dependent on your willingness to answer
the questions as candidly as you possibly can.' We believe the
importance of the survey will justify your time, which will be of
yaluable assistance to us.An return for_yourparticipation, you will
be reimbursed $lO when the completed questionnaire is returned.

We,, assure you that your answers will be held in strictest confidence.
We are interested only in statistical relationshipsand will under no
circumStances :report responses on an individual or school name batis.

We know yoLywill find the questionnaire interesting to answer and hope
that you will complete and return it toczus'whilp you have it at hand.
Previous field-testing indicated that it should take you approximately
43 minutes to read-the instructions and complete the questionnaire., We
urge you to answer all the questions as well as you can since there
are, no correct or incorrect answers to any of the questions. A
self-addressed stamped envelope has been provided for your
convenience. The envelope is addressed to Mr.. James Minor, a graduate
student, who will-be assisting in the analysis of the data.-

Thank yob very much for your participation.

Sincerely Yours,

aonildr R. Potter MTViinor
Piofessor, School of Education Graduate:Student
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APPENDIX N

'SECOND FOLLOW-UP: POSTCARD
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SECOND FOLLO -UP POSTCARD

Due to the nature of our study, we CANNOT substitute another,
teacher for yourself. Consequently, it is important to us to
receive your response to the School of Education, USD, survey.
We currently have an approximate 70% return rate; however,
more responses are needed to interpret the data in a'
meaningful way. It will be appreciated if you will complete
and return the survey in the next few days if you have not
done so already. If you misplaced or didn't receive the
survey, drop me a note (address shown on reverse side), and I
will forward one immediately. It's not too late. Thank you for
your time and assistance.

Sincerely yours,

James Minor
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RESPONS_ES -OF FIRST. GRADE TEACHEZ- N=28) FOR CHOW ADEQU
ABOUT. INSTRUCTIONAL WPROACHES 1 THROUGH 4, TH

WITH 'CHILDREN FOR SPECIFIC PROBLEMS

m
Grou s 1

,Behavior
ApOroaches

Learning
Approaches

3 43 , 4 2

1 80.0 80.0 90.0 70.0 70.0 80.0 , 70.0 60.0
1 90.0 80.0 70.0 70.0 90.0 9'0.0 50.0 50.0
1 50.0 60.0 70-.-43 90.0 40.0 50'. 0 70.0 90.0
1 70.0 60.0 70,0 80.0 100.0 70.0 30.0
1 40.0 50.0 60.0 90.0 60.0

.90.0
50.0 60.0 100.0

1 70.0 60.0 50.0 50.0 60.0 : 70.0 50.0 70.0

2 50:0 50.0 60.0 70.0 50.0- 50.0 50.0, 90.0
2 70.0 80.0 80.0 50.0 70. O. 80.0 80.0 , 80.0
2 80.0 80.0 50. 0 1 00. 0 90 ;c0 90.0 40.0 90.0
2 50. (1 50.0 80.0 1 og. 0 50.0 80.0 90.0 90.0

3 40.0 50.0 '-'-' 40.0 60.0 4i0.0 40.0 40.71 100.0
3 50.0 130.0 60.0 90.0 10.0 20.0 50.0 50.0
3 70.0 80.0 80.0 20.0 50.0 30.0 10.0 20.0
3' 60.0 60.0 80.01 90.0 100.0 100.0 100.0 100.0
3 20.0 30.0 3(1,0 20.0 30.0 40.0 20.0 20.0

_

80.0 90.0 90.0 90.0 90.0 90.0 90.0 ' 90.0

continued -oh next pa )
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continued

Item

Grou s 1 L 4TIL1 3
3 4

4 70.0 80.0 70.0 80.0 50.0 50.0 60.0 90 0 40.0 30.0 80.0 90.0
4 80.0 90.0 ,90.0 80.0 90.0 90.0 90.0 90.0 90.0 90,0 90,0 90.0
4 70.0 30.0 60.0 50,0 80 0 80,0 90.0 80.0 70.0 70,0 60,0 70 0
4 50.0 50.0 40.0 50.0 80.0 40 0 40.0 50.0 70 0 70.0 70.0 80.0
4 100.0 100.0 40.0 10.0 70.0 70 a 60.0 60.0 70.0 90.0 10.0 10.0

90.0 90.0 90.0 50.0 100.0 90 90.0 50.0 100,0 90 0 9010 70.0

Behavior

Approaches

Learning

roachesIi
Neurological

Aliroaches

60.0 60.0 60.0 60,0 90.0 90 90.0 90.0 60,0 80 0 90.0 90.0

70.0 70.0 80,0 50.0 50.0 50.0 70.0 70.0 40.0 50.0 60.0 50.0

90.0 60.0 70.0 40.0 80,0 80.0 50.0 50.0 40,0 40.0 50.0 50.0
5 80.0 90,0 90.0 90.0 70.0 80.0 80.0 90,0 60.0 70.0 70.0 70.0
5 90.0 80.0 70.0 50.0 70.0 60,0 60.0 60 0 40.0 50.0 50 0 70.0

s5 60.0 70,0 80.0 G.0 70.0- 80.0 80.0 90.0 30.0 40,0 50,0 40 0
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Item

Groups

1

1

1

1

1

1

2

2

2

2

2
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20.0

50.0

0.0

500.

80.0

70,0

40.0

90.0

10.0

70.0

80.0

60.0

30.0

20,0

60,0

90.0

50.0

50.0

-

Behavior

22,01c1t---
423

20.0

50.0

80.0

80.0

80.0

60.0

40.0

60.0

30.0

90.0

70.0

70.0

90.0

400.

80.0

90.0

7E0

60.0

40.0

70.0

80.0

50.0

70.0

40,0

20.0

50.0

90.0

90.0

60.0

70.0

50.0

80.0

80.0

80.0

80.0

70.0

70.0

40.0

80.0

80.0

80.0

20.0

40.0

90.0

50.0

70.0

60 , 0

40.0

60.0

90.0

80.0

40.0

90,0

50.0

Learning

A roaches

4

20.0

40.0

90,0

60.0

90,0

9 .00

40.0

90.0

50.0

80.0

50.0

90.0

70.0

20,0

30.0

60.0

20.0

50.0

10.0

50;0

80,0

50.0

80.0

900.

30.0

90.0

40.0

70.0

70.0

80.0

90.0

10,0

80.0

50.0

40.0

80.0

70.0

70.0

80.0

40.0

70.0

70.0

400.

60.0

50.0

80.0

90.0

70.0

80.0

40.0

50,0

40.0

50,0

90.0

(continued on next Page)

70.0

583.

70.0

50.0

80.0

40.0

40.0

40.0

50.0

80.0

80.0

60.0

70.0

30,0

20.0

10.0

70.0

40,0

50.0

50.0

80 , 0

30.0

90.0

80.0

50,0

90.0

10,0

B0.0

80.0

90.0

80,0

20.0

10.0

80.0

40.0

50.0

Neurological

_A

2

pproaches_

3

60.0

60.0

80,0

60.0

80.0

Ql 600
,

50,0

80.0

30.0

50.0

700,

80,0

90,0

20.0

60.0

60.0

40.0

90.0

10.0

90.0

80.0

70.0

80.0

50.0

30.0

30.0

30.0

70.0

90.0

70.0

90.0

40,0

60.0

20.0

56,4

700

90.6

60.0

80.0

90.0

90.0

40,0

30.0

30.0

70.0

70.0

80.0

50,D

80J)

80.0

80.0

10.0

80.0

100.0

rn
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continued ,

Item

Behavior

22.0Ches
Grou s 1 L 3 4

4

4

4

4

4

5

5

237

30.0

90.0

20.0

40.0

80.0

50,0

70,0

80.0

50.0

50 0

10,0

BO 0

50.0

40:0

30,0

40..0

60.0

10,0

10,0

9.0

50.0

43.3

30,0

70,0

50.0

30.0

60.0

30.0

70 0

50.0

70.0

'90.0

,50.0

10,0

30.0

50,0

70,0

20.0

80,0

30,0

30.0

90,0

80 0

90.0

60,0

60 0

40,0

90.0

60.0

20.0

70.0

90.0

30.0

10.0

90,0

80.0
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RESPONSES OF LEARNING DISABILITY TEACHERS (N=31) FOR HOW A0EQUA1E

THEY FEEL ABOUT INSTRUCTIONAL APPROACHES 1 THROUGH 4, THEY

USE WITH CHILDREN FOR SPECIFIC PROBLEMS
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RESPONSES OF FIRST GRADE TEACHERS (N328) FOR HOW SURE THEY ARE

THAT THEY WOULD REQUEST SPECIAL SERVICES

FOR CHILDREN WITH SPECIFIC PROBLEMS
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RESPON4S OF SECOND. GRADE TEACHERS (N230) FOR HOW SURE THEY ARE

THAT THEY WOULD REQUEST SPECIAL SERVICES.

FOR CHILDREN WITH SPECIFIC PROBLEMS
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RE5PONSE OF THIRD GRADE TEACHERS (N330) FOR HOW SURE THEY ARE

THAT THEY WOULD REQUESTSPECIAL SERVICES

FOR CHILDREN WITH SPECIFIC PROBLEMS
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100.0 100.0

20.0

10.0

100.0

.50.0

100.0

100.0

3 50.0 70,0 30.0

3 ,100.0 100.0' 56.7

'3 60.0 90.0 100.0

3 60.0 90.0 90.0

3 30.0 40.0 50.0

3 10.0 10,0 10.0

40,0 50,0 60.0

96.4

100.0

100.0

100,0

100,0

100.0

20.0

59.8

100.0

10.0

60.0

100.0

50.0

10.0

100.0

10.0

34.6

10.0

10.0

10,0

10.0

10.0

20.0

100,0

40.0

100.0

50.0

20.0

40.0

100,0

80,0

Learning

A ^^rDaChes

2 3

10.0

100.0

20,0

60.0

100.0

10,0

10.0

10.0

10.0

20.0

100.0

6010.

100.0

90.0

50.0

50.0

100,0

90.0

10.0

100.0

30.0

40.0

100.0

10.0

10.0

10.0

10.0

100.0

100.0

30.0

100.0

100.0

20.0

50,0

100,0

90.0

(continued on next pager

60.0

100.0

40.0

100.0

100.0

80.0

100.0

20.0

100.0

100.0

100.0

50.0

100.0

100.0

. 10.0

60,0

100.0

90.0

10.0

100.0

10.0

10.0

10.0

10.0

10,0

30.0

10.0

10:0

100.0

80J3

100.0

60.0

30.0

10,0

10.0

900;

Neurological -

roaches

2 3 4

10.0

100,0

20.0

10.0o

60.0

30.0

10.0

30.0

10.0

10.0

100.0

40.0

100.0

70.0

40.0

20.0

10,0

80,0

100.0

30.0

50.0

100.0

100.0

100.0

40.0

100,0

100.0

70,0 90,0

10.0' 100,0

90.0 100,0

50.0 100.0

50.0 10.0

100,0 100,0

40.0

100.0

100,0

80.0

20.0

10.0

90.0

50,0

100,0

100.0

80.0

30 . 0

100.0

90.0
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continued

_Behavior

Item t4proaches

Group 2 3

4

4

4

4

4

4

5

5

5

5

.40.0

60.0

400

10,0

10.0

50,0

40,0

60.0

50.0

20.0

10,0

100.0

90.0

30.0

10.0

10.0

100.0

10.0

70.0

80.0

80.0

60.0

10.0

100:0

Learning

ApDroaches

Neurological

Approaches

2 3

8.0.0

100 0

100.0

100.0

100.0

100,0

40.0

100.0

100.0

100.0

10.0

100.0

80.0'

30,0

10.0

10.0

100.0

10,0

60.0

70.0

60.0

10.0

10.0

80,0

80.0

.50.0

80,0

60,0

100,0

50,0

60.0

70.0

70.0

40.0

10.0

90,0

80.0

50,0

100.0

100.0

100.0

110

30.0

90.0

70.0

20.0

10.0

190 0

4

90,0

100.0

130.0

100.0

100.0

100.0

30.0

100.0

.90,0

100,0

, 10.0

100.0

90.0

10.0

90.0

50.0

100.0

50.0

2 3 4

90,0 90.0

30.0 50.0

90.0 90.0

70.0 90.0,

100.0 110

50.0 100.0

50.0 50.0 60.0

10.0 10.0 60.0

80,0 gp, 90.0

30, C -10,0\ 100,0

10i 10.0 10.0

100,0 100.0 100.0

90.0

100 0

100.0

100.0

100 0

100,0

60 0

100.0

100.0

130.3

110
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RESPONSES OF LEARNING DISABILITY TEACHERS (Na31) FOR 0 SURE THE?

ARE THAT THEY WOULD REQUEST SPECIAL SERIIIES

FOR CHILDREN WITH SPECIFIC PROBLEMS

'Item

Grou

260

Behavior

A roaches

Learning

A roaches

Neurological

A aches

70,0

10.0

10,

6),

80.

50,0

10.0

20.0

5=.0

10.0

30.0

50,0

2:.0'

70,0

10.0

3C,9

90,C

50,0

20,0

70,0

70.0

50.0

50,0

60,0

80,C

910

90,0

110

1).'

90,0

10.0

60.0

90.0

60,0

50,0

80,0

90.0

100,0

100.0

10,0

50,0 100,0

80,0 1001.0

50,0 50,0

80 90,0

13010 10310

2:.0 90.0

100.0

10,0

30,0

60,0

80.0

30,0

30,0

60,0

60.0

10,0

20,0

100.0

50.0

50,0

50.0

60,9

1CC,0

'10.0

90.0

30,0

50,0

70.0

90,0

50.0

60,0

60,0

70,-

10, .

20,

100;

50,_

80,0

50,0

70,0

100,0

10,0

70,0

60,0

70,0

80,0

0.0

803

00,0

50.0

90.0

.50,0

1:0.0

40,0

(continued on next page)

80_0

90.0

80,0

90,0

100.0

100,0

.100.0

50.0

2010

10.0

100.0

100.0

100.0

100,0

50.0

9C .0

1C_,0

1)0,0

1Y,0

6:,0

20,0

60.0

60,0

50,0

30,0

20,_

40,0

10,0

3:,)

5C.0

50,0

60.0

50.0

40.0

90.0

60,0

50,0

10,0

100.0

6),0

60 0

70,0

90,0

60,0

80,0

100.0

90,0

90,0

2:, 40,0

40.0 80,0

1C, 100,0

:O._ 7)._

910 90,

50,0 50,

100.0 100.

53.0 50,0

60.0 80.0

67,1 100,0

1E0

10.0

100.0

80,0

90,C

130.0

1:0,0

100,0

60,0

80.0

90.0

100.:

100.0
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continued

n Item

21

Behavior ,

4 roaches

1 2 4_

4 10.0 90 0 65,9 10.5

4 10.0 60,0 , 90,0 100.0

4 , 40.0 80.0 100.0 100.0

4 10.0 10.0 10.0 ,10,0

4 100.0 100.0 100.0 100.0

20.0 20,0 30.0 30.0

5 40.0 90,0

5, 61.7 70,0

5 80.0 , 80.0

5 100.0 100.0

5 100.0 100.0

5 1000 10,0

5 60.0 10,0

o

Learn* neurological

. Approaches

2 3 4 1 2 3

10.0 20.0 90.0 100,0

30,0 30.0. 40.0 100,0

30,0 40,(1 50.0 , 8000

10.0 1000 10,0 104,

100.0 100,0 10000 100-0

20.0 3000 50,0 70

100.0 100.0 20.0 30.0 80.0 100.0

70.0 94.7 00.0 00.0 00.0 00.0

90.0 100.0 41.4 49.3 100.0 100,0

100.0 100.0 20.0 30.0 90.0 100.0

100,0 100,0 100.0 100,0 l00.0 100.0

30.0 100.0 10.0 20.0 20.0 100.0

80.0 80.0 50.0 60.0 60.0 70.0

10.0, 30.0 90.0 100.0

30,0 30.0 16,7 60.0

30.0 40,0 60.0 100,0

10.0 90.0 90.0 100.0

100,.,0 100,0 100.0 100.0

20.0 30,0 40.0 40,0

'70.0 100.0 100.0 100,0

80,0 80.0 90.0 97.1

90,0 80,0 90,0 100,0

8000 80,0 100.0 100,0

1A0 100,0 100.0 100.0

10.0 20.0 20.0 100,C

10,0 80,0 90.0 90,0

o

o
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